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This year's theme is: Looking to the Future
What is Geography Awareness Week?
Welcome to the Geographical Association’s Geography Awareness Week (GAW). The range of activities
provided is oriented for young people and aim to support engaging geography within schools. They are
designed to develop young people’s understanding of the concepts, processes and issues that are significant
in the twenty first century. The first panel shares our statement of understanding about Worldwise. See
http://worldwise.geography.org.uk for full details of the Worldwise activities, which now include the Local
Quiz, the Online Quizzes and the My Places area. We hope that you enjoy using the GAW resources on the
following panels, which include something for young people ranging in age from Early Years through to Post16. The dedicated primary panel this year focuses on the family. You can use these resources either during the
designated week in June, or indeed at any other time during the year that is more convenient to you and your
school.
Where Can Geography Awareness Week Take You?
We hope that examples of students’ work showing their engagement with this year’s GAW theme will be
submitted to the GA (please email details or provide relevant school, college or geography department
website links to: rbuck@geography.org.uk). Entries or other feedback from the KS3/4 category can be used
in support of your school’s overall involvement in Worldwise, with a view to possibly being invited to take
part in the 2014 Worldwise Challenge weekend. This event is a free-of-charge residential weekend based
around providing stimulating, contemporary fieldwork activities for Y9-Y11 students and accompanying
teachers. The Challenge takes place at a Field Studies Council (FSC) centre and is usually held during May each
year.
How Can You Use This Year’s Geography Awareness Week Resources?
The suggested activities outlined in the following sections will enable students to appreciate the range of
opportunities, views and issues that surround this important element of geography learning: Looking to the
Future. They provide opportunities for students to reflect on and clarify their own views, ideas, values,
attitudes and experiences. For example, can we predict which processes, issues, groups of people and
countries will be the key players in the next 10 or 20 years? The materials also allow students to focus on
indicators of development and growth across a range of countries over time e.g. health, family, culture,
climate, economy, education and poverty.
We have drawn together elements from A Different View: A Manifesto from the Geographical Association, a
downloadable resource on the GA’s website: www.geography.org.uk.
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A Statement of Purpose
Overarching principle:
To engage geography teachers, teachers of geography and young people geographically across a range of
paradigms to develop a secure understanding of the world.
Key aims:
 Develop young peoples’ geographical vocabularies, their geographical imaginations of the world around
them at a variety of scales and stimulate their personal geographies
 Provide opportunities to teachers and young people that stimulate a passion through their
understanding of geographical concepts, constructing meaning, deeper thinking and understanding of
interconnectedness, interdependency and processes in a world of change.
Purpose:
Worldwise engages young people from EYFS to post-16. It supports the acquisition of geographical vocabulary
and stimulates interest in young people in a discipline that should not just be seen as a school subject,
encouraging them to challenge their own thinking and perceptions, and those of others within and beyond the
classroom environment.
Worldwise resources can provide a foundation to learning providing a strong knowledge-base, particularly
through engagement with local and online quizzes. These develop what we would term enabling knowledge.
Students have a knowledge framework which enables them to explore concepts and develop ‘thinking
geographically’ with a firm base of knowledge about the world.
Worldwise resources also support high order thinking, what might be termed thinking geographically. It provides
materials and activities that challenge teachers and young people to identify and reflect on their personal
geographies and geographical imaginations. It is intended to promote a need to recognise different approaches
and to understanding the concepts and processes that holds geography as a subject together. The Geography
Awareness Week resources, allied to the current Presidential theme are a key element of this challenge. The
themes selected, the approaches to learning and the application of contemporary technologies all support and
promote cutting edge thinking and learning in geography. The awareness week resources encourage teachers
and young people to further their understanding of geographical concepts, construct meaning, deeper thinking
and understanding of interconnectedness, interdependency and processes. The focus on investigation and
enquiry assures awareness week materials are supporting high quality approaches to twenty first century
learning in geography and provides teachers with additional, free, up to date materials to support their
curriculum. The ‘week’ acts as a lever for many schools to raise the profile of geography both within the school
and often, within the wider community.
The Worldwide Challenge weekend successfully brings young people and teachers together to engage with
geography in some of the most iconic areas of the UK. The joint GA / FSC partnership generates fieldwork and
outdoor learning activities that stimulate and challenge geographical thinking, in ways often not seen in the
classroom or possible in the classroom. The challenge weekend supports the purpose of making geography real
for young people through direct engagement with them.
Worldwise delivers an annual post 16 competition, focussing on a geographical issue that is relevant to young
people currently. It allows older students to engage with a current aspect of geography, to research it beyond
the text book and provide a reflective, evidenced based view of the issue from different perspectives. The
winners are offered the opportunity to represent the UK at an annual International Geography Olympiad.
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The changing nature of the high street
Shopping habits and patterns have changed over time. More of us are going to supermarkets and in turn,
supermarkets are changing and becoming a ‘one stop shop’ for everything from clothing to electrical
appliances.
The phrase ‘supermarket wars’ is synonymous with each supermarket undercutting the others on price, but
there is also another ‘war’ going on. It isn’t advertised on TV but it is even more ferocious, where winning
means total control of our shopping habits and losing means closure. This is the ‘war’ facing our high streets.
Key questions:
 What does the future hold for these focal-point locations?
 Do we want our high streets to become a row of betting shops, bingo parlours, and charity shops?
 Is the march of the supermarket ‘part of progress’ in the face of ‘medieval’ and increasingly irrelevant
high streets? (As ex-Tesco boss Sir Terry Leahy recently suggested in February, 2013)
Activity One – Whose High Street is it? (Upper KS2/lower KS3)
Thinking about the high street in your community or near where you live, consider the following:
 Is this an elderly only space or a family space? Are certain groups of people not catered for or
excluded from this space?
 Where do you go shopping in your local area? Where do your parents/carers go shopping?
 What other activities can you take part in on your local high street?
 What makes you choose a place to shop?
 What makes you feel that you cannot use an area to shop?
 Using Quikmaps or Google Maps display a satellite view of your local area. Be sure to include the high
street and any out of town supermarket complexes. Drag emoticon icons onto your map to display
information about how students feel about different shopping places (high street vs. out of town
supermarkets) in their local area.

children with an outline paper map of the local area they
can annotate.
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Alternatively, provide the

Activity Two – Assessing the High Street (KS3)
Ask students to take photos of the high street. Alternatively, find photos of your high street on Geograph
(http://www.geograph.org.uk/) or by searching for Creative commons licensed mages using
http://www.compfight.com. Using the photos, ask your students to create a ‘Capture the shot’ activity using
the IWB software, and ask them to present their ideas using the class IWB.
For an example of this activity, see the Notebook activity on the Himalaya pages of the Geography Teaching
Today website: http://quikmaps.com/new
Alternatively these images can be displayed on the IWB and the following questions can be discussed:
 Is the High Street a place that everyone enjoys going to?
 Are there any reasons why you would not go shopping on the high street?
 What is the state of the high street – are their many empty or rundown shops?
 How do you envision the future of the high street?
 How would you redevelop it?
Activity Three – How ‘same’ is my high street? (All KSs)
These topics lend themselves to local fieldwork opportunities. Why not try investigating your high street? All
you need is some clipboards and a street plan of the town or city centre. Ask the students to carry out a land
use survey of the high street or main shopping area. They should note on their maps the type of shop and
land use and the name of the shop.
Back in the classroom they can complete a colour-coded chloropleth map analysing which land uses and shops
are local, unique or independent traders and which are national or chain stores.
More resources can be found at:

http://www.geography.org.uk/resources/adifferentview/imagesandactivities/
Links
Mary Portas review of the high street can be downloaded as a PDF:
http://www.maryportas.com/wp-content/uploads/The_Portas_Review.pdf
The new economics foundation produced a report on the impact of purchases at lunch time, and how this can
affect a local community. The report, called ‘An Inconvenient Sandwich’ would be particularly useful for older
students: http://www.neweconomics.org/publications/inconvenient-sandwich
It is worth exploring their report on Clone Towns too for an activity which has become a popular part of many
urban fieldtrips:
http://www.neweconomics.org/projects/clone-town-britain
The Census 2011 has revealed a range of data about our high streets and the people who live alongside them.
Check the latest data with Ollie o’ Brien’s This Place tool. Put in a postcode and see the data at:
http://casa.oobrien.com/thisplace/
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Post-16 Future shopping habits in the UK
‘Out of town shopping malls and internet shopping are the two ways forward for consumer growth. The
traditional high street with its small shops and limited range of goods is dead in the water. We need to grasp
the nettle, accept that our shopping habits have changed. We no longer need the traditional high street shops
and need to start thinking about new ways in which empty shop units on the high street can be better used to
support economic growth.’ Mark Higginbottom
Discuss the extent to which you agree with the quote above. In your answer explain, using your views and
experiences, how different ways being suggested to develop town centres and retail parks will affect different
groups of people and impact on economic growth.
On average, 15% of shops are empty across Britain. This figure is over 20% in North West England, whilst retail
parks have the lowest rates of vacancy space at 8%. During summer 2012 it was reported
(http://www.thesun.co.uk/sol/homepage/news/3130945/Altrincham-identified-as-having-the-worst-storevacancy-rates-in-Britain.html) that nearly one in three retail units in Altrincham, Cheshire, was vacant. The
images below show Altrincham in September 2012, and a shop in North Manchester converted into a flat.

House converted to living accommodation. North

Closed shop units in Altrincham , Manchester

The links below look at the demise of local shopping centres in towns across the UK:
http://www.bbc.co.uk/news/business-19465725
http://www.bbc.co.uk/news/business-13977255
http://www.retail-week.com/whats-in-store-for-the-high-street/5036659.article
http://www.communities.gov.uk/news/corporate/2185517
http://www.dailymail.co.uk/news/article-2094419/Altrincham-The-100-year-old-map-shows-high-streetschanged.html
http://www.messengernewspapers.co.uk/news/9908691.Trafford_Council_disputes_empty_shops_in_Altrincha
m_figure/
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Futures Geography – Engaging young people in the curriculum (KS3/4)
With a new national curriculum for schools from 2014, now is the perfect time to engage young people to
decide how a geography curriculum can meet their 21st century needs, support their knowledge and
understanding of the world, prepare them for future life and support them in developing their strategies for
lifelong learning.
A useful starting point is A Different View: World Issues Survey
(http://www.geography.org.uk/resources/adifferentview/worldissuessurvey/#top) conducted by MORI in
February 2009, which investigated which issues KS3 students thought were important. The key findings can be
found at http://www.geography.org.uk/resources/adifferentview/worldissuessurvey/#top
The top five issues were:

Key questions:
 Are the same world issues of primary concern to young people in your school, or have they changed?
 What underlies the patterns of change or status quo? Do young people of different ages have similar or
different concerns?
Different groups of students could take one of the topics in the national curriculum for 2014 and consider;
 What core knowledge would be included?
 What are the best ways to learn the knowledge and understanding by thinking about how they learn
best e.g. through enquiry, and why it is important in preparing them for their adult life?
 Are there any topics or issues in geography that young people don’t currently learn about that should be
in a 21st century geography curriculum?
Such thinking and questioning will help teachers shape a relevant geography curriculum for young people by
engaging them in leading the process. Student led learning is strengthened if they are part of the process from
the start.
Links
http://www.geography.org.uk/news/ks4reformupdate/ The recent consultation on KS4 reforms and the GA’s
response to it, complete with the views of many GA members.
A number of teacher bloggers are discussing the issue of curriculum change, and will continue to do so during
the transitional period. A good list of teacher blogs to follow has been put together by the GA:
http://www.geography.org.uk/resources/geographyblogs/#top
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DEDICATED PRIMARY PAGE

How do we make our local area better? (KS1/2)
Every school has its own unique local area; whether it’s urban or rural it is special to the children and perfect for
learning outside the classroom. These activities can be adapted to your own environment and many are cross
curriculum. Ensure suitable risk assessments are in place.
Use Mission Explore:
http://www.missionexplore.net/mission/See-your-neighborhood-as-if-you-just-moved-in
This activity involves walking round your own neighbourhood as if you had just moved in and spot and
photograph three things you have never noticed before. Did your pupils notice the same things as you? Do they
know what those things are?
Likes and dislikes of the local area.
Take your pupils out into their local area and get them to take photos and identify areas they like and don't like.
Back in the classroom they can plot the areas on a local map (http://quikmaps.com/ if using a computer) and
mark areas in red that they dislike and green for places they like. Do these colours follow a pattern? Why do
they dislike certain areas? Write group poems or raps of good and bad spots and use thumbnail photos to
decorate their words on a display.
Getting creative with Wordle
Split the class into groups and help them create Wordle
word clouds at http://www.wordle.net using
geographical words they would use to describe their
local area. Print the word cloud posters and make a class
collage to celebrate the difference between the words
pupils chose. Include photos of the actual places in the
collage if possible.
Write to your local council
If there is a particularly bad area, write a persuasive letter to your MP or to a local councillor asking what they
are going to do about it and give them ideas on how to improve the area.
Keep Britain Tidy
http://www.keepbritaintidy.org/GetInvolved/JoinorganiseTidyUp/Default.aspx Organise a big tidy up of your
local area. You could even make it a monthly event involving all the classes in your school. Go to the Keep Britain
Tidy website for free bags, tabards etc. Invite the local MP, councillors, governors and parents. Put up flyers in
local shops and community areas to advertise the event and contact your local paper.
Grow your own
Introduce your pupils to the concept of growing their own fruit and vegetables. If space is limited, make raised
beds and grow a variety of plants. If possible compost the waste from your school to aid the plants growth.
Useful links:
http://www.bbc.co.uk/gardening/gardening_with_children/plantstotry_easy1.shtml Tells you which plants are
suitable for children to grow.
http://www.gardenersworld.com/how-to/projects/creative-projects/how-to-build-a-raised-bed/271.html
Explains how to make a raised bed.
Encourage birds and butterflies to your local area
Feed the birds by making bird boxes and fat balls and grow plants that attract butterflies (visit
http://www.peckishbirdfood.com/juniorbirdclub/ for more information.) Make laminated flowers to dangle or
plant in the garden or playground, mobiles from old CDs, and hold a community day creating murals on the
school walls.
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Possible, Probable, Preferable (KS3)
Activities to develop young people’s ability to think about the future
At the 2007 GA conference in Derby David Hicks posed the following questions:
 What are the local-global issues that we and young people need to understand now, in the early 21st
century?
 How are we connected personally and in our communities to such wider global issues?
 Is it possible that our teaching on global issues may actually lead to disillusionment and despair?
 What responsibility do we and young people have to engage in considered action for change?
 What is it that future generations might ask of us here in the present if they could speak to us?
 How can we develop young people’s ability to think about the future for themselves, their area and its
global connections in a more optimistic way?
Alternative Futures
Hicks looks at identifying probable futures, that is all those that are most likely to come about because of current
trends, and preferable futures, which are those we would like to come about. An investigation into this at a local
level can lead students to the question: Who else in my local area is interested in this sort of future? Students
learn about positive change at a grassroots level in their own and other communities. Finding out about and
being involved in local action for change can go a long way to allaying students’ fears for the future.
Exploring Time Travelling with Dr Who
Lesson resource here: http://geography.org.uk/download/Diary%20entries%20resource%20download.pdf
This activity aims to explore and encourage students to envision possible and preferable futures and to
understand the long-term impact of peoples’ actions.
Outcome
To consider actions and behaviours which may be required to achieve a preferable sustainable future.
To introduce the lesson use Dr Who music and slides of the Tardis in the resource linked above.
Diary and photo sort (10/15 minutes)
Explain the scenario for the activity. The students are to imagine they are in the Tardis. They will accompany the
Doctor and his assistant back and forth in time to meet and interview your great grandchildren and great
grandparents about their lives. One purpose will be to collect diary entries. However on their return journey the
Tardis hits turbulence and all the diary entries are muddled. The students are given the mixed up cards and
asked to sort them and decide which are from the future and which are from the past. Of course some could be
either. Ask the students to decide amongst themselves which order the diary entry slides go in.
Discuss findings, ones that were difficult to decide on etc. (10 minutes)
This can be done as a general discussion
Possible and preferred futures (five minutes)
For the next activity split the futures into ‘scary’ and ‘good’ i.e. possible and preferred futures and have a brief
discussion.
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Recording Findings (15 minutes)
Put the class back into groups and remind your students that everyone has some picture of their ideal place and
their ideal future. This can be done at a local scale or even a global scale. Hand out a sheet to record their
findings. They are the people who will be able to influence the future, so ask, what future would they like to
see? Come up with a preferred vision for the future. Each group then shares their vision with another group.
Class exercise (10 minutes)
As a class select the most popular ideas and ask: How can we get there? What can we do?
Final session (20 minutes)
Ask your students to write, record, text or podcast a message to 2070 in the style of a ‘green ecological
footprint’ pledge. They could draw around a foot then write their letter on the cut out addressing the following
points:
 Who are they going to write to?
 Where will they live?
 What are their hopes for them in the future?
 How might events today affect their lives?
 What can we do to help them now and in the future?
References
Hicks D. (2006)‘Lessons for the Future, The Missing Dimension in Education’ (Trafford Publishing)
Inayatullah, S. (1993) From ‘who am I?’ to ‘when am I?’ Futures, 25 (3): 235-53
Bell, W. (1997) Foundations of Futures Studies, vol. 1, NJ: Transaction Publishers
Graham Butt: Reflective Teaching of Geography 11-18 (2002)
Margaret Roberts: explores futures in Learning Through Enquiry: Making Sense of Geography in the KS3
Classroom (2003)
Simon Catling: ‘Curriculum contested’, Geography, 88 (3), 2003
Alun Morgan: chapter on sustainable futures in Secondary Geography Handbook (2006)
Pilot GCSE Geography 21: has ‘futures’ as one of the five organising concepts
GA Conference 2007: Geographical Futures…
Taylor Liz. Re-Presenting Geography, Cambridge, Chris Kington Publishing
Links
http://news.bbc.co.uk/1/hi/world/5094602.stm
http://www.defra.gov.uk/environment/economy/sustainable/
http://www.sd-commission.org.uk/pages/what-is-sustainable-development.html
http://www.iisd.org/sd/
Futures ideas from David Hicks are available in a number of places online:
http://teaching4abetterworld.co.uk/docs/download3.pdf
http://www.teaching4abetterworld.co.uk/docs/download16.pdf
http://teaching4abetterworld.co.uk/docs/download8.pdf
Improving our local area: See National Geographic Toolkit
(http://education.nationalgeographic.com/media/file/Mission-Explore-Mission-Booklet.pdf) for exploring the
local area (for more information on p15).
An alternative to the Wordle tool for producing word clouds is Tagxedo (http://www.tagxedo.com/) , which
allows a little more control over the final shape of the cloud and also includes the option to generate a word
cloud which is created in a particular shape.
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Homelessness and the future (KS3/4)
On the whole, homelessness is not seen as a major problem in modern society. This activity sheet aims to get
you and your students to question, take action and most importantly, think critically about this narrative.
Activity one: Take a piece of paper and time yourself for three minutes
Draw a homeless person then surround the image with words you associate with homeless people. A good
starting point would be to give the character a De Bono’s red hat - looking for the emotive in a subject. Consider
these questions:
 How do homeless people feel?
 How does seeing a homeless person make you feel?
 What words/phrases do you associate with homeless people?
Take a step back, what have you drawn? Is it similar to what others around you have drawn? When I did this
activity many drew a male, aged between 20 and 40, holding a can and with a disheveled appearance.
Why is this your default mental image? Ask yourself; is it reflective of what you have seen in society or in the
media?
In order to look to the future, we need to first question the present situation. How much power do homeless
people have? What control do they have over their own future?
In your drawing you have given a representation of all homeless people. However, had you thought about those
you had repressed? What about women, children and ex-professionals?
It is in these repressed groups where much geographical research lies. There is a fair amount of action research
looking at ways to empower, re-enfranchise and give these people the social capital to move on.
In producing the original drawing you have begun the process to enter Foucault’s discourse. A discourse is:
‘A set of meanings and representations that produce a particular version of events. (...) Some discourses
can be used to limit other ways of thinking about the same phenomena thus limiting the boundaries of
knowledge possibilities.’ (Horsell, 2009)
Discourses are tied up with power, a key issue not only for looking to the future but also key for investigating
homelessness.
A key part of power in relation to homeless people is city designers. Who and for what are they designing for?
Take a bench for example; some are divided into sections so that each person gets their own space. Is this a
subtle way of cleansing our social space from that of homeless people? With these sections people cannot lie
down and take a rest. This same theory applies to water sprinklers and some new bench designs that use
concrete, which is uncomfortable to lie on.
Other spaces are more obviously managed. Public space often has a private ownership. Take your local shopping
centre for example, while most people are welcome, many groups (e.g. homeless people and groups of hooded
youths) are excluded from this public space due to certain factors.
Other ways of looking at homelessness would be that perhaps society, and in particular charities and support
organisations, have got their provisions correct. This year’s GA presidential charity is the Albert Kennedy Trust.
The trust supports those marginalised groups mentioned earlier, as their provision is focused on helping LGBT
homeless people. These charity organisations are often seen as spaces of care, in contrast to the spaces of
exclusion which many cities are morphing into. These spaces of care, in particular the Albert Kennedy Trust,
provide non-judgmental help, a meal, advice and even a haircut. The trust seeks to empower these people and
re-enfranchise a particularly marginalised group.
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Discussion point
Should we make public space more accepting and welcoming to homeless people, or should we force them to
seek provision? This could be combined with looking at the emotive image by Banksy - what change do you think
Banksy meant in producing this image? (Type ‘homeless, banksy’ into a Google image search) This could be done
as a verbal or silent discussion, depending on your class.
Activity two:
To reflect your answer to the discussion point, design a space that would help you achieve your belief.
Activity three:
Look at your own local high street. Produce a map that shows how friendly (or not) the area is towards homeless
people. Carry out some secondary research - does this correspond with the spaces of care available? Is your area
a space of exclusion or a space of care?
Final discussion:
How can we, as responsible and informed citizens, produce this change for homeless people?
This final discussion could lead to many other activities, from letter writing projects, volunteer projects or even
charity fundraising.
References
Horsell, C. (2009) Foucault, social policy and homelessness.
http://w3.unisa.edu.au/hawkeinstitute/publications/foucault-25-years/horsell.pdf
Links
SHELTER is a charity which supports the homeless: http://www.shelter.org.uk/
Also check out the work of Crisis: http://www.crisis.org.uk/
How do public spaces work to exclude certain groups?
The Guardian’s datablog produced a useful map of privately owned land which many people would assume was
public space: http://www.guardian.co.uk/news/datablog/2012/jun/11/privately-owned-public-space-map
This article follows up the theme: http://www.guardian.co.uk/uk/2012/jun/11/granary-square-privately-ownedpublic-space
One of the largest recent transfers of course was the Olympics site in East London.
A very useful plan looking ahead 17 years into the future of the Queen Elizabeth Olympic Park can be
downloaded here:
http://www.londonlegacy.co.uk/media/LLDC_Your_sustainability_guide_to_the_Queen_Elizabeth_Olympic_Par
k2030.pdf
Richard Bustin’s work on ‘thirdspace’ has a range of materials including a look at homelessness:
http://www.engagingplaces.org.uk/network/art72035
A powerpoint used by Richard can be obtained from the GA’s Conference resource page for 2010. Subscribers to
‘Geography’ will also have access to the original article. It is picked up in this blog post by teacher Gary Simmons:
http://www.garrysimmons.org.uk/2011/05/thirdspace-and-young-peoples.html

12

The Future of the Millennium Development Goals (KS3)
Did you take part in this year’s Red Nose Day? Did you see Miranda Hart and Helen Skelton carry out their
challenges? Did you find out about conditions in African countries from the reports by One Direction? Comic
Relief’s aim is for everyone to live in a ‘just world free from poverty’. A lot of their money is spent in developing
countries trying to improve the lives of the people who live there. But it is not just charities who are working to
try and improve the quality of lives of people across the world. In 2000, the member states of the United
Nations General Assembly unanimously adopted the Millennium Declaration. This declaration contains the
Millennium Development Goals (MDGs) which are international targets for reducing global poverty. Their aim
was to free 500 million people from poverty by the year 2015. By signing up to these goals governments around
the world are committed to try to improve the lives of the global population. The target date for the MDGs is
2015 so beyond that, a new set of goals will be needed. The MDGs were debated and agreed in the late 1990s
when the world looked quite different, so a new global strategy for development in 2015 will have to build on
their successes and confront different challenges with new solutions.
What are the Goals?
Use this resource to discover what the current Millennium Development Goals look like in this presentation:
http://geography.org.uk/download/Shape-the-Future-MDGs.pdf
 Find out if the goals have been achieved or how much progress has been made towards them. Map
them or add to a poster or PowerPoint
 The UNDP progress chart may help here, it traffic lights the goals and world regions
 Share out the goals for students to find out examples of where they made a difference; ask them to find
a case study of where they have had an impact in a specific country.
 The activities on the Oxfam site (http://www.oxfam.org.uk/education/resources/change-the-world-ineight-steps) may help, or some of the many detailed stories on: http://www.endpoverty2015.org/
Which goals are most important for the future?
 Use My World 2015 (http://www.myworld2015.org/ The UN Survey for a Better World) to help students
decide on the most important things that help them live a comfortable life. Do any of the Millennium
Development Goals relate to these? Decide as a class what the most important factors are
 Discuss in groups which MDGs are likely to make the biggest impact to students’ futures? (Use the
Oxfam MDG “new for 2013 Progress Reports” found here:
http://www.oxfam.org.uk/education/resources/change-the-world-in-eight-steps) These could be
discussed through debate and ranked in order of impact
 Choose the top two MDGs as chosen by the class and investigate the relative successes in different parts
of the world. What needs to happen in the future? Will these goals still be relevant? Why have some
actions to try to reach the goals not worked? How could it be different for this issue after 2015? Are
there any aspects of achieving a comfortable life that are not represented in the present goals What
additional goals might there need to be from 2015?
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What is the way forward?
Critical Thinking
In 2015 the General Assembly of the United Nations will need to decide whether to replace the MDGs or
whether to extend their life. Discuss with the students whether or not there should be more MDGs in the future
and pose the following questions:
 Are they the right goals?
 Should some be added or removed from the list?
 If there weren’t any goals what would be the alternative way to raise people’s standard of living?
Watch the Experts Inspire’ videos (http://globaldimension.org.uk/news/item/16826) from the Shape the Future
website for different perspectives on the current goals and suggest what the priorities might be in the future.
Ask your students to consider the following:
 Can you identify different perspectives?
 Devise a few follow-up questions to put to one or more experts
 What aspects do these views not cover?
 Who might provide these views?
 What do we mean by uneven development? Which countries are mentioned? Which are missing?
Checking the UNDP progress chart may help here
(http://www.un.org/millenniumgoals/pdf/2012_Progress_E.pdf).
Links
Oxfam updates on the MDGs: http://www.oxfam.org.uk/education/resources/change-the-world-in-eight-steps
Suggestions about approaches to teaching uneven development:
http://www.geography.org.uk/projects/makinggeographyhappen/unevendevelopment/curriculummaking/#top
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Mission:Explore - Looking to the Future (KS2–4)
Mission:Explore is a project originally developed by Daniel Raven Ellison and Alan Parkinson in 2006, which has
grown to involve a large number of geography teachers, educators and people from a range of other fields.
There are books, an iPhone app and a range of projects resulting in a large bank of educational materials. A
recent project has seen the creation of missions for the John Muir Trust to celebrate the Year of National
Scotland 2013.
The original orange book features just over 100 ‘missions’: short challenges with a kernel of geography at their
heart. They were written by a number of teachers, including Tony Cassidy and David Rogers, and then skillfully
and engagingly illustrated by Tom Morgan Jones. The book, published by Can of Worms Press, won the National
Trust Outdoor Book of the Year Award in 2011.
The website for Mission Explore: http://www.missionexplore.net won the GA’s Silver Award in 2012.
Mission:Explore has been adopted by National Geographic for their US equivalent of Geography Awareness
Week, but the pack they produced for exploring the local area could be adapted for use in the UK. It contains a
range of activities which have points attached. Completing missions can lead to the claiming of a series of
badges, themed around particular skills that geographers looking to the future will need.
Activity: Exploring the local area (upper KS2 and KS3)
The focus is on exploring how the area looks like now, and also how it is likely to change. One of the aspects of
the ‘guerrilla geography’ that Mission:Explore promotes is that students should be agents of change in their
local area.
Some of the missions suggest that streets are turned into play areas, or that students turn their cameras into
satellites, or change the scale to create an atlas for a miniature person who lives in the cracks in the pavement.
Download the National Geographic local area pack, written by Dan Ellison and Alan Parkinson here:
http://education.nationalgeographic.com/media/file/Mission-Explore-Mission-Booklet.pdf
Activity: Connecting local and Global (KS4)
More recently, Dan Raven Ellison has been asking what ‘local’ means and has teamed up with the people behind
TED to start a conversation about what we mean by the term ‘local’ and how globalisation is changing it, and will
continue to change it in the future. It explores the importance of interdependence and the ubiquitous nature of
global brands. Is our sense of community moving from a small scale to a larger scale? What impact is
globalisation having on our individual and cultural identities?
A video has been produced to start a conversation with students about what we mean by ‘local’. View it here
Activity: Local tastes in the future (KS3/KS4)
Some global brands are already producing items for a more local market. One of these is McDonalds. This
Wikipedia article (http://en.wikipedia.org/wiki/International_availability_of_McDonald%27s_products) shows
some of the items which are limited to the menus of particular countries:
Students could be asked to design variations on familiar food which reflect the cultural geography of other
countries or regions. They may find that McDonalds have already got their first.
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Illustrations from Mission:Explore are also available if required. If used, images must be credited to Tom
Morgan-Jones / Inky Mess
Links
http://www.missionexplore.net The website is being updated in summer 2013 to include new challenges and
more interactivity.
http://www.ted.com/conversations/16594/how_will_travel_change_local_p.html - more comments on the idea
of how the local will change in the future.
http://tedx.ehl.edu/?p=694 - watch Dan Ellison at a National Geographic Live event talking about local
exploration and why it matters.
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