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Geography Awareness Week 2012

This year's theme is: Geographies of difference
What is Geography Awareness Week?
Welcome to the Geographical Association's Geography Awareness Week (GAW), which is just one of a
range of young people oriented activities that aims to promote engaging geography within schools. See
http://worldwise.geography.org.uk for full details of the other Worldwise activities, which includes the
Local Quiz, the Online Quizzes and My Places. We hope that you enjoy using the GAW resources on the
following pages, which include something for young people ranging from Early Years through to Post
16. The dedicated primary section this year focuses what makes their place similar and different to other
places. You can use these resources either during the designated week in June, or indeed at another
time during the year that is more convenient to you and your school to support geography.
Where can Geography Awareness Week take you?
We hope that examples of students' work showing their engagement with this year's GAW theme will be
sent in to us here at the GA. Please email details or provide relevant school, college or geography
department website links to jlyon@geography.org.uk. Entries or other feedback from the KS3/4 category
can be used in support of your school's overall involvement in Worldwise, with a view to possibly being
invited to take part in the 2013 Worldwise Challenge weekend. The Challenge weekend is a free-ofcharge residential providing stimulating, up to date fieldwork activities for Y9-Y11 students and
accompanying teachers that usually takes place at a Field Studies Council (FSC) centre during May.
How can you use this year's Geography Awareness Week resources?
We believe that the suggested GAW activities outlined in the following sections will allow students to
appreciate the range of views and issues that surround this important element of geography learning.
They should also provide opportunities for students to reflect on and clarify their own views, ideas,
values, attitudes and experiences. The materials focus on the how geography of people and places can
be similar but also different depending on different processes and cultures. Geographies of difference
has been chosen as the theme to connect to the GA Annual Conference. The explicit focus on difference
comes from the view that many of the issues faced in the world today are a result of negative attitudes
towards difference, very often based on lack of understanding of those differences. Here, therefore, we
focus on both similarity and difference. There can be an assumption that it is only through focusing on
similarities that one feels connected; we would argue that a focus on listening to, understanding and
learning from learning from difference is as important if we are to find sustainable ways of living on the
planet that address current issues such as climate change, increased urbanisation, and depleting nonrenewable energy resources – all of which are part of this year's Geography Awareness Week.
We have also drawn together elements from A Different View, the GA's manifesto for school geography,
which can be downloaded with the materials referred to in these pages from
www.geography.org.uk/resources/adifferentview.
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Fluid Landscapes, distressed fish and displaced cultures
How many gallons (or litres) of water does it take to make???….
First establish how much a gallon (or litre) of water is and what it looks like. 1 gallon = 8 pints or 4.5 litres.
How much water do we use at home every day? Pupils could try taking water meter readings to give a
quick measure. The average is 55 litres a day. How do we use so much water? Investigate the amounts of
water appliances in the home and school use.
www.treehugger.com/clean-technology/how-many-gallons-of-water-does-it-take-to-make.html gives
some interesting starting points for investigating water consumption and the water based issues facing
people and ecosystems across the globe e.g. 53 gallons to make a To-go Latte!
a) Almost 71% of the earth's surface is covered by water – only 2.5% of that is fresh and most of that is
locked up in glaciers, or deep underground. Only 0.3% of fresh water supports the life dependent on it,
some 126 000 species and over six billion people.
Primary
Use the image of the West Vigne Glacier in Pakistan from the A
Different View materials and the lesson ideas relating to manmade and natural changes at a variety of scales
www.geography.org.uk/download/GA_ADVAFluidLandscape.pdf
Secondary and Post 16
Glaciers modify the runoff regime, delaying maximum flow from
the time of precipitation into the ablation period of spring and
summer.
Investigate which countries in the world rely on glaciated basins
for their fresh water. Comparison of countries that rely on the
meltwaters from the Swiss Alps and Karakoram mountain range
would be a good starting point.
How do countries ensure a regular supply throughout the year
for agriculture, industry and human consumption?

© Ahmad Abdul-Karim
www.geography.org.uk/resources/adifferen
tview/imagesandactivities

What are the human, economic and environmental implications for those countries in different parts of
the world as glaciers decline due to climatic change? As glaciers decline the basin experiences a
discharge dividend. This is already in decline and water may not be available when it is needed causing
water scarcity and decreased agricultural productivity.
b) Use the Conservation International website www.conservation.org to investigate projects across the
world designed to conserve and protect freshwater environments. What are the similarities and
differences in approaches to conservation in different parts of the World?
Two of the most immediate threats to freshwater ecosystems are hydropower dams and the use of water
for agriculture. Dam building is predicted to increase dramatically in Asia, Africa and Latin America in the
next decade.
Investigate the costs and benefits of such schemes as they attempt to meet the need for energy and
sufficient water for crop irrigation (www.conservation.org/learn/freshwater/pages/publications.aspx) for
publication 'ecosystem services and freshwater initiative'.
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c) Have you bought any fresh flowers this year or received
some to mark an occasion? Were they grown in Kenya? Did the
last punnet of strawberries you ate start their life in Kenya?
The flower industry is so important to the Kenyan economy the
army and police put most of their resources into guarding
flower shipments instead of local people. Since 2007, Kenyan
roses have come at a cost of more than 00 deaths and the
displacement of over 30000 people.
www.canadians.org/water/documents/NaivashaReport08.pdf
Below is a quote from a report which describes effects on a region of Kenya that exports 88 million
tonnes of cut flowers to Europe annually.
"Kenya is a begging country," he says. "We're among the top on the list of the World Food Programme for food
donations, even though in Naivasha we have a freshwater lake that would allow us to grow food to feed
ourselves. Yet we take this water to grow flowers and then ship them 5,000 miles to Europe so that people can
say 'I love you, darling' and then throw them away three days later. To me that is an immoral act."
Ouma Oloo, Activist and ecological safari guide
www.foodandwaterwatch.org/reports/water-for-flower
What are the impacts of the international cut flower industry on different groups of people? Who gains
and who loses out?
How has the industry affected other industries, population growth, urban growth and the infrastructure
of the region? http://doc.utwente.nl/76915/
d) Climate change threatens glaciers, ice sheets and ecosystems as we have seen. It also threatens
human cultures. The image below of a Tuareg nomad demonstrates the effect of 40 years of drought.
They have had to start settling in villages and cultivating land to secure a food supply which is less
susceptible to drought it could be the beginning of the end for their culture.
Compare the drought in UK (February 2012) with one in a distant place e.g., effects on Tuareg people of
Southern Sahara. Identify the causes of the drought (natural and man-made) and consider the ways in
which governments, agriculture, industry and people respond in similar and different ways to the issue.

Touareg, Ténéré Desert, Niger, October 2008. © Alessandro Vannucci
www.geography.org.uk/resources/adifferentview/imagesandactivities
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www.metoffice.gov.uk
www.npr.org.uk impact of climate change on deserts
Droughts occur with regular occurrence in south east England. Perhaps you might wonder why when
rainfall and water is so abundant further north. The following link looks at previous thinking about
schemes to pipe water from north parts of Britain to drought prone areas further south.
www.bbc.co.uk/news/science-environment-17078727
The link also considers how different approaches are taken in other parts of the world e.g. A water
transfer project in China moving 2000 cubic metres per second. Comparisons can be made with possible
approaches in mainland Britain and pupils can develop an understanding of how people respond
differently to similar processes in different parts of the world.
e) How are the London 2012 Olympic and Paralympic games aiming to meet their vision as being 'The
first sustainable Olympic and Paralympic Games' with regards to water resource management?
Investigate the different approaches to the management of water resources both during and after the
games www.london2012.com/sustainability Page 25+ of theTowards a One Planet 2012 booklet refers to
water resources.
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Geographies of Difference - Technology (Global)
When a major part of daily life for billions is framed by access to something called the 'worldwide web'
you would expect geographers to be interested.
Technology allows people to communicate across vast distances, share experiences with others
instantaneously, research and manipulate images and data from the greatest thinkers, find out how to
carry out difficult tasks, access services and even develop business opportunities. They can also order a
pizza…
Of course these freedoms are not available to all. There are differences in access, speed of access and the
nature of the material that can be accessed. This 'digital inequality' is partly a factor of location, partly
one of cost, and partly due to infrastructure. The most sophisticated phone still requires an investment
in a network. Developments such as those also mean that phones have a large 'carbon footprint' when
used.
The phrase 'digital divide' is often used to sum up the differences in access to technology globally, and
has been called "the troubling gap between those who use computers and the internet, and those who
do not" (Mehra, 2005). Around 70% of the world's households still do not have internet access.
We have a way to go yet before we can meet this suggested aim:
"The power of the Web is in its universality. Access by everyone …. is an essential aspect."
Tim Berners-Lee, inventor of the World Wide Web
a) Differences in internet access
Start by exploring this map: http://news.bbc.co.uk/1/hi/technology/8552410.stm and uncovering the
pattern of access by continent. Identify the continents and areas with the least / most access to the
internet, and begin to develop some questions that need to be answered. Follow this up using
http://news.bbc.co.uk/1/hi/technology/8568681.stm
Students and teachers in the UK can access information easily using search engines such as Google. In
China, there are restrictions on this access through filters on internet traffic. These are known as the
'Great Firewall of China'. Students could investigate the different views on the importance of internet
access, and the countries where internet access has been controlled. The use of technology in the recent
Arab Spring might be a focus for Post-16 students.
Race Online 2012 is a project that is currently underway. There are targets for getting more people
online by the time of the London 2012 Olympics: http://raceonline2012.org/
Students could debate whether this is more important than other improvements in peoples' lives.
Should this be a priority rather than improvements in employment, health care or education?
b) Differences in phone access
ESRI Map Stories site has a useful presentation exploring the growth of mobile (cell) phone networks and
subscribers. http://mapstories.esri.com/mobilephones/
Access to a phone can also enable access to micro-credit schemes, such as Kiva. Barclays Bank made the
news in February 2012 when they announced that account holders would be able to transfer funds using
a mobile phone app, but this type of system has been working in African countries for several years.
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Is owning a smartphone or tablet device ethical? There has been a lot of publicity recently over the
alleged problems for the workforce who are contracted to produce electronic devices for use all over the
world, particularly when new products are launched. There are concerns over the safety of working
conditions, length of time that they are forced to work and the age of some of the workers. An
investigation of some of the claims could be carried out, with a pupil survey of knowledge of these
claims being prepared. One area for further development here is the source of the minerals which
enable the components within a phone to work.
'National Geographic' had a useful illustrated feature which explored the importance of rare earth metals
to many industries in China:
http://ngm.nationalgeographic.com/2011/06/rare-earth-elements/folger-text
Two key minerals, collectively known as coltan are mined in West Africa, and this industry forms one of
the chapters in the GA's KS3 Toolkit book 'Into Africa'.
c) Differences in city technology
Source some images of streets in different parts of the world, and compare the gleaming streets of
Shibuya, Tokyo as illustrated here www.flickr.com/photos/altus/5432908445/ with those of cities in
countries with less technological development.
d) Differences in speed of access
There are huge investments going into speeding up access
to digital technology: the introduction of 4G networks is
imminent, and there are schemes to introduce faster
broadband. Look at this image from A Different View - how
does this reflect our desire for our needs to be met as
quickly as possible?
The queue for the elevator up the Eiffel Tower. January 2006. No queue for
the stairs! © Alexandre Duret-Lutz Creative Commons License

www.flickr.com/photos/gadl/89650415/sizes/z/in/photostream/
The fast or the slow lane of technology is a useful one to explore with students. Which countries would
appear to be in the fast lane of the M1, and which are meandering along the B1145.
e) Differences in rates of adoption of technology
The WorldMapper website is very effective for GCSE students. Differences can be linked to the idea of
social inequality as explored by Danny Dorling, and visualised using the Worldmapper website. Invite
students to explore, and explain the patterns on the following maps, and make connections between
them:
www.worldmapper.org/display.php?selected=336 – Internet Users 2002
www.worldmapper.org/display.php?selected=337 – Ownership of Personal Computers
www.worldmapper.org/display.php?selected=346 – Electricity access
www.worldmapper.org/display.php?selected=334 – Cell (mobile) phone subscriptions.
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e) Different attitudes to technology
What do you think are the greatest benefits of access to technology? Could you not live without a
particular piece of technology – if so, which one? Students could perhaps be challenged to go for a day
without texting, or playing on a games console. Compare this with the more significant global patterns
of services, and the greater deprivations faced by children of the same age.
Does technology make us happier? This BBC news article explores that question:
www.bbc.co.uk/news/10108551
Image: www.geography.org.uk/download/GA_ADVThisBooksRubbish.pdf
f) Additional activities for Post 16
Introduce students to 'Follow the Things'. This project of the University of Exeter explores the links
between what we own, and the places they are manufactured. This resource:
http://followthethings.com/iphone4cf.html for example, explores a satirical website, which explores the
ethical side of iPhone ownership. All delegates at the GA Conference in April 2012 will receive a 'Follow
the Things' shopping bag with which they can carry out similar investigations.
The RGS-IBG 21st Century Challenges project has explored the idea of the digital divide.
www.21stcenturychallenges.org/challenges/digital-divide/
Students can watch the video below and also develop some of the arguments. The site also includes
some useful statistics. www.21stcenturychallenges.org/60-seconds/what-is-the-digital-divide/
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Exploring Place and Difference
These activities are designed to support exploration of places. Places may be seen differently and have
different meanings both at different times and to different social groupings. Our responses to place can
be complex and people give meaning and form to places through their interaction with the place and
people that inhabit it. Places help define our identity. They evoke a wide range of emotions. It is
interesting to explore what sense of belonging young people have to place(s)? What does 'local' mean to
young people? What constitutes 'my place(s)'?

Does our curriculum place enough value on developing on young people's experience of geography as
individuals, as members of diverse communities and as contributors to wider society? We know that
young peoples' spatial lives are shaped by powerful local-global forces and connected them to a wider
world beyond their local. How can we better use these geographies to interest and challenge young
people into thinking about how school geography has importance and relevance to their world and how
we can develop their global sense of place.
Speaking and Listening - Activities to explore places and values
a) A values continuum exercise
This first activity is designed to find out a little about the students, create a relationship and explore their
perceptions of place - places that may be special, that they might want to learn more about. We also
want to begin the idea that people control and manage places and that young people can have a voice
in how places might become.
The students are asked a series of questions and for each answer they are invited to place themselves
along the scale (one end of the classroom to another) according to their agreement/disagreement with
the statements

I learn best from discussing
in groups
1

2

3
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I learn best on my own

4

5

6

7

8

9

10

Students are then asked to explain why they have positioned themselves in a particular place on the
value line. This may draw out many issues about how they see their place and leads to questions about
what 'place' means
There are many possible statements for students to respond to that will both encourage talking but also
thinking about place:
The best lessons are active
Talking helps me to work out what I mean
I am confident at trying something new
I like giving my opinion on things
I would like to get married in later life
I would like to have children
The future is scarier than the past
I will treat my children the same way as I have been treated
When I leave school think I want to go to University
I intend to live in this area when I am an adult
I am proud of my local area
Students can be invited to provide statements for the class to respond to.
b) A value line activity with images of place
Each student is given a different image of their place (A4
colour) and asked 'Does your image represent your
place?' NB The language of 'represent' and 'Place' may
need sharing with pupils. They then take their photo
with them and place themselves along the scale (one
end of the classroom to another) according to their
agreement/disagreement with the statements. Students
are asked to describe their image and then make a
decision about the image. Where is it? What do you
know about it? How do you feel about it? Why is it
important to you – and others? How is it represented,
seen and experienced by others? (And for what different
purposes?) . What can't we see or know from the photo?
c) Describing our place
Students can be arranged in a circle. Each is then asked to supply a word to describe their place. (NB the
outcome of this will most likely show the students' limited vocabulary to capture a place and the need
for a topic vocabulary list).
The exercise can be done twice. The first set of words will generally be very generic and could apply to
any place. The second run through may provide a much more place specific list.
Try Googling your local planning website and putting the document into Wordle. This can be used at the
basis to discuss how the planners view to place and to look at the vocabulary used. www.wordle.net
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d) Photo descriptions
As a starter you can read a description of place such as this by Charles Dickens from Hard Times. Ask
students to close their eyes and picture the place
'It was a town of machinery and tall chimneys, out of which interminable serpents of smoke trailed
themselves for ever and ever, and never got uncoiled. It had a black canal in it, and a river that ran purple with
ill-smelling dye, arid vast piles of building full of windows where there was a rattling and a trembling all day
long, and where the piston of the steam-engine worked monotonously up and down, like the head of an
elephant in a state of melancholy madness'.
Charles Dickens, Hard Times describing Coketown
Make the point that in order to describe places and convey meaning we need to develop a vocabulary
that is both technical and richly descriptive. In pairs, issue students with two images of place. The
students sit back-to-back. Give them some time to prepare so that they can describe their image to their
partner who draws the image without seeing it. The students are encouraged to draw on the word list
from the Planners website and geographical terms that can be taken from specifications or text books.
They can be asked to write down as many adjectives that they can think of to describe a photo including
positive and negative words. These activities should develop students' questioning and listening skills as
well as encouraging them to 'see' and interrogate their local place more closely. Use of a range of
contrasting photographs (including those taken in the same place but in different directions encourage
discussion about difference and inequality.
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e) Where do people go?
This is a version of Globingo and is designed to find out who goes where. A set of cards are produced
which asks questions about local place. Each student has a sheet with questions on in (perhaps up to 20).
Instructions for playing Globingo
1. Find a different person to answer each question
2. Write their name in the appropriate box
3. Get as many answers as you can in the time (5 minutes maximum)
See three example cards below

1. Has been to
Devonshire Green?

2. Has ridden on
the EcoBus?

3. Has fallen over
on the ski slope

Students can be asked which places did people not go to? Why? What places would they have added if
they had set up the game?
f) Putting yourself in the picture (slide from a PowerPoint by Wendy North)
This encourages students to think about using the senses to put themselves into the picture. They may
be asked to develop a narrative from the image and imagine how other people are experiencing the
place – perhaps a shopper, a homeless person, a street vendor, a teenager etc.

Putting
Yourself in
the Picture
What do
you see,
hear,
smell
and
feel?

Created by Wendy North – wnorth@wakefield.gov.uk
Wakefield Advisory Service
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g) Pupils in groups to draw a map of 'your place'
In this exercise students are asked to draw a map of their place. This raises several issues. What do we
mean by local? What constitutes their 'place' or should it be 'places'? Most students will have several
'places' depending on activities, times of the day, who they were with, what their purpose was. It also
draws out a wider conversation about what exactly is a map and what is it for? Does the map need a
purpose and how might this determine what the students produce? Will the map tell a story or record a
place? Eg A map of important places for 8 year old pupils? For 14-15 year old pupils? What are maps for?
Ref The Map Book by Peter Barber for interesting ideas on maps. www.amazon.co.uk/Map-Book-PeterBarber/dp/0297843729/ref=sr_1_1?ie=UTF8&qid=1320239662&sr=8-1
h) Eight Way Thinking about Places
Eight Way Thinking, developed by Ian Gilbert, is a simple but effective way to use multiple intelligence
theory to develop thinking and learning. It a perfect scaffold for supporting students in exploring and
talking about place. It is a model for:
• Asking questions across subjects
• Arousing and harnessing curiosity
• Seeing with new eyes
The work done by Ian Gilbert uses Gardner's basic eight intelligences as the basis for a simple thinking
tool in the spirit of De Bono's six 'Thinking Hats'. Combining thinking skills scaffolding, Philosophy for
Children practices and MI theory, he simplified the eight intelligences onto the following;
1.
2.
3.
4.

Numbers
Words
People
Feelings

5. Nature
6. Actions
7. Sounds
8. Sights

www.independentthinking.co.uk/What/Special+Projects/P4C/default.aspx
He developed an octagon shape as the framework for exploration. Put what you want to explore in the
middle of the octagon and then simply work around each area asking questions to begin with.
Download a useful 8Way Thinking planning wheel www.independentthinking.co.uk/8way4.gif
i) Other activities linked to place
Activities linked to A Different View: a manifesto from the Geographical Association.
These activities will help develop place knowledge and will stimulate debate about sustainable
transport. www.geography.org.uk/download/GA_ADVAwayDays.pdf
Part of the Changing Places project, this lesson plan for Years 5 and 6 provide the opportunity for young
people to respond creatively to the issue of environmental regeneration in their local town.
www.geography.org.uk/download/GA_EYPChangingPlaces5.pdf
Introductory lesson to a three-lesson project for Year 5/6. In this lesson, students complete a number of
activities that allow them to reflect on their knowledge of and feelings about the local area.
www.geography.org.uk/download/GA_REMBWLesson1Plan.pdf
Useful mapping site: http://pro.scribblemaps.com/
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The many geographies of people and places
Population, place, cities… some of perhaps the most dynamic aspects of geography teaching and
learning today. The fluidity of people and migration… the apparent attractiveness and inspiration of the
city's 'bright lights'… cannot fail but to conjure up awe, wonder and intrigue as we gaze outwardly from
each of our own geographies. We are in an era of multiple geographies; we all see and interpret things
differently, through our own cultures, morals, knowledge and experiences. So what's the story behind
the headlines… what's going on with… population around the world today? … Where are people
moving to/from? … Why?, and what about cities? … Do old problems still persist? … Are they really all
subject to 'same town syndrome'? … Or does each of their unique characters still shine through?
a) Flying the flag (KS2)
Children will respond to the youth and enthusiasm of
these Australian fans supporting their country at the
Commonwealth Games, Melbourne, in 2006. Children
may begin to develop the concepts of citizenship,
global relationships, and sustainability as they begin
to understand the issues behind the photo, and the
suggested activity allows excellent opportunities to
respond to the questioning and discussion generated
by the children through their reactions to the work.
i. As a class, examine the photo, identifying the
Australian flag. (The girl in the centre seems to be
wearing the Union Flag – but look at her cheek!) Why
does it have the Union Flag on it as well? Discuss the
Commonwealth and Empire; allow time for children's
questioning/reactions to this.
ii. In pairs, children use the information or websites on flags of the world and the world map in their atlas
to locate other countries which feature the Union Flag in their own national flag. They mark these on
their blank world maps. This activity could be completed successfully using ICT.
iii. The children should compare their map with a map of the Commonwealth. Can they find countries in
the Commonwealth which do not use the Union Flag? Why do you think this is? How do you think
people in Commonwealth countries feel about the UK? Why do you think this?
Australian supporters at the Commonwealth Games, Melbourne, March 2006. © Clayton Scott

b) This book's rubbish (KS3/4/5)
These unsettling images, from the Payatas Garbage Dump, Quezon City,
Philippines, simply can't be ignored. They show children in unpleasant,
dangerous situations and suggest much about their lives and personal
experiences: the stark contrast with the lives and opportunities of your
students will strongly stimulate their 'need to know more'. They powerfully
demonstrate how geography's concern with contemporary challenges really
does matter.
These focus on asking students to empathise, 'see with the child's eyes', and
consider the interconnected factors that have led these boys to the landfill.
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Show the images and give thinking time, then ask
students to discuss their personal response to the
images. What would they say to the boys if they met
them? What would they ask? Who, what, when, why?
Ask students to build a profile of the children from the
evidence in the images. What can they reasonably
deduce about their lives? The profile could include age,
family, interests, location, and home life. Use this to
discuss stereotyping.
Students could imagine the boys' lives leading up to, and after, the moment when the photos were
taken. They could create, act or write storyboards of their ideas.
They could then research the lives of rubbish pickers to see how accurate their storyboards were and
adjust them accordingly. Students could contrast their own lives with the boys' and identify ways in
which they might be linked. How does their 'personal geography' compare with the litter pickers'?
Ask some specific questions about the image of the boy reading:


What is he reading? Where did he get it? Why is he reading it? Is he 'allowed'? What is he
supposed to be doing? Should he be working? Why? Where are his parents? What happens to
him next? Where does the rubbish come from? Where is this place? What will he be doing in 20
years' time? What does the title – 'This book's rubbish' – mean?

Finally, ask students 'Why do these images matter? and 'What have these images got to do with us?'
Boys on the Payatas Garbage Dump, Quezon City, Philippines (two photos, both from copyright free CD; photographer unknown).

c) How 'same' is my town? (All KS) (Also see activities on the dedicated primary page)
These topics lend themselves to local fieldwork opportunities. Why not try investigating the centre of
the local town or city? All you need is some clipboards and a street plan of the town/city centre.
Get the students to carry out a land use survey of the 'high street' or main shopping area. They should
note on their maps the type of shop/land use and the name of the shop.
Back in the classroom you could complete a colour-coded chloropleth map analysing which land
uses/shops are local/unique/independent traders and which are national/chain stores.
d) Further or alternative resources can be found at:
www.geography.org.uk/resources/adifferentview/imagesandactivities/
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Extreme climates and weather
Impacts of climate change KS4/5
"If there is one lesson to be learned from the climate crisis and the other crises of the past year – food, fuel, flu,
financial – it is this: We share one planet, one home. As people, as nations, as a species, we are in this
together."
This quote from UN Secretary General Ban Ki-Moon
a) Identify the impacts of climate change on people in different parts of the world. How do our personal
geographies of difference help and hinder the effective tackling of the impacts of climate change?
Creative writing about the impacts of climate change KS3
b) i) Pupils could design a wall chart indicating the impacts of climate change and the ways in which it is,
or could be managed in different parts of the world. How are the same challenges of climate change
approached in different parts of the world?
ii) Where are the challenges being more successfully tackled? The fluid landscapes panel could support
pupils in recognising how different parts of the world are tackling the challenge of drought.
iii) Each pupil/pair or group should be assigned a different part of the world to consider.
Creative writing about climate change KS2/3
c) Creative writing- letter from my grandchild- how will climate change have altered the world in 60
years and what will my grandchild think of the way the world is tackling these issues now?
News reports Any KS
d) i) Collect news reports of recent severe weather and plot onto a world map.
ii) What are the similarities and differences in the responses to these events?
iii) KS3/4/5 Extreme events
iv) Use the met office website www.metoffice.gov.uk/education/ Find a list of extreme events. What
factors determine a weather event to be extreme?
v) Do extreme weather events suggest our climate is changing? Split the class in half. First half, in pairs,
make a one page fact file to convince someone that the answer is yes. The other half (possibly more
challenging so think about mixing abilities in the pairs) produce an equivalent fact file to persuade the
reader that the answer is no.
vi) Persuasive writing, to support explicit literacy
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vii) Alternatively, in a pair /group investigate an extreme weather event and report back. How are these
events similar and different? How would different people respond?
viii) Use the GA website www.geography.org.uk/resources/cycloneyasi to study Cyclone Yasi and the
Met Office www.metoffice.gov.uk/education/teens/case-studies/katrina for Hurricane Katrina to
investigate these extreme events. Use Google earth to plot the track of these hurricanes. There were
differences in the impacts of these events for rich and poor. Investigate the reasons for this
ix) Track this season's hurricanes at www.stormpulse.com
x) Use the GA website www.geography.org.uk/resources/adifferentview/downloads/ and the activities
from 'extreme change' and the images from 'to the ends of the earth'.
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Impacts of a tornado KS3/4
xi) Watch Twister on DVD. Note the main impacts of a twister/tornado. Investigate how often tornadoes
happen. Where in the world tornadoes are more common? Is there any evidence that we are getting
more tornadoes or that they are becoming stronger?
Investigating weather KS2
xii) Use the met office website to make a weather station to investigate current weather (or buy one/ use
a thermometer and observations)
xiii) Record weather data and events such as the first daffodil and keep a book each year for several years
to build up a record over time. Pupils will then be able to judge how the weather is changing. You can
ask other adults who keep a diary of such events to help out as well.
Ways of life in extreme environments KS2/3/4
xiv) All to choose an extreme climate and report back on how people and animals survive in these
environments. What are the similarities and differences between ways of life in extreme environments?
How might they change in the future?
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Exploring global hubs and interconnectedness
This topic is centred on global networks which connect the world into a more integrated whole. Of
course globalisation is not new – it has a rich and long history. For example, one of the earliest networks
was the Royal Navy in the colonial era. Connectivity was then increased by new undersea telegraph
technology in the mid to late 19th Century which led to the idea of 'connectedness' that we have today.
Today's global networks can come in a variety of forms:
•
•
•
•
•
•

Business and Trade – physical and financial flows.
Communication networks – the internet being the clearest example
Transport networks – air travel and container / bulk shipping
Production networks – particularly those of TNCs
Political networks – especially those that focus on economic / trade ties and links
Demographic networks – flows of people mainly for work

The first activity can be done with all key stages.
a) Connections now and then?
A possible introduction to the idea of connections is to think about the importance of places and people
and how this has changed over time. Work in small groups to explore the differences between the two
maps (below). Support the activity with a number of key questions, focused on how the countries and
commodities have changed, as well as the pathways and interconnections.

b) Investigating global hubs and connections
Global hubs are 'cores' that demonstrate a number of intense connections to the rest of the world. They
are places that others wish to connect to and in some cases these are the obvious world cities such as
London and Tokyo. In others, they may possess a particular attribute that others wish to connect with,
rather than displaying a full range of connections. Many hubs also host the major TNCs of the world.
They tend to be places of increasingly diverse populations and demographic flows, as well as flows of
finance, trade and ideas.
However, not all parts of the world are well so well connected. Follow the link below and explore the
different connectivity maps available: world connection density, world city-to-city connections and
European city-to-city connections. Can the students describe the patterns? Where are the 'hotspots' and
'deserts' in terms of connections? What explanations can be offered in terms of how and why such
diverse patterns exist?
www.chrisharrison.net/index.php/Visualizations/InternetMap
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This activity can be further developed by looking at a major TNC, e.g. Starbuck and MacDonald's.

Source: www.princeton.edu/~ina/infographics/starbucks.html
In the case of MacDonald's, note the importance of the three global core areas (USA, Europe and East
Asia / East China / Japan), and the lack of presence in much of Africa. Describe the patterns for Starbucks.
Develop the idea further by looking at another TNC – for example Toyota.
www.toyota-global.com/company/profile/facilities/worldwide_operations.html (use the menu buttons
on the right to toggle between other data).
Group work could be used to explore the patterns of manufacturing and trade and to provide
explanations as to why newer operations are found in certain parts of the world.
There are many other ways of engaging students in globalisation,
connections and hubs. Perhaps an idea that connects these concepts at
the local scale is the notion of 'glocalisation'. In the context of what we
are discussing here it is adapting a global product / brand to suit local
tastes and differences. Here we have an example of a Subway menu
from Hong Kong. Alternatively have a look at a menu from MacDonald's
in Hong Kong (see links below). Get the students to think about why
companies change their products for different markets. What might be
the advantages and disadvantages of operating like this? Can they think
of any other examples on their high street of where a global brand has
been modified or adapted?
Image © David Holmes
www.flickr.com/photos/geography_southwest/5591797287/
www.flickr.com/photos/geography_southwest/5592262054/
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Olympic and Paralympic Games
Did you know that:







205 national anthems have had to be recorded for the Olympic Games this summer.
Africa only has one country with an anthem more than 50 years old (Egypt).
70 national anthems are still in copyright and can't be re-recorded without the composer's
permission.
Greece has the longest national anthem in the world with 158 verses.
Spain has a wordless national anthem. They had a competition in 2007 to write some, but no
version was thought to be suitable.
Going on past performance, up to 140 countries will never have their national anthem played,
because they will not win a medal.

Resources:




World maps (perhaps showing the North/South Divide)
Beijing medal table http://news.bbc.co.uk/sport1/hi/olympics/medals_table/default.stm
Individual cards with the names of the gold medal winning countries on them and the total of
their medals.

a) Patterns of winners
i) Using the Beijing medal table – map the countries that did have their anthems played in 2008 (ie those
that were awarded a gold medal). Is there any pattern emerging about which parts of the world these
countries are in?
ii) Sort the individual cards into groups 1-10 medals, 11-40 medals, 41+ medals. What are the similarities
and differences in the groups?
iii) Look at the 20 countries that only won one gold medal. What sorts of sports were these medals
awarded for? Can you identify any common characteristics of these countries which might tell you why
they only won a small number of medals (students could come up with - are they economically less
developed? Do they have very small populations? Did they have very small teams?)
iv) Look at the 10 countries at the top of the table. What are the common characteristics of these
countries? Why might they have been so successful?
v) Students could then choose a country from the top ten in the medal table and compare the resources
for sport with one from the bottom ten. (The teacher could direct this so that and ELDC and an MEDC
were chosen).
vi) Individual sportsmen and women could be identified and investigated to see what supported their
efforts and what motivated them to win. There could be a discussion about the amount of money spent
on sport coaching and facilities and whether this is enough or whether it is about an inner strength or a
national predisposition to succeed (or not, eg. British tennis!) A good discussion could take place that
would relate to the social, cultural, moral and spiritual area of the curriculum.
b) Nationalism
i) There are other ways that people identify themselves as belonging to a country besides knowing their
national anthem. This can be through a flag or a national symbol. Can you work out which countries
people in the photographs are supporting?
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1.

2.

© Clayton Scott

3.

4.

5.

© info@matin.nl

ii) How important is it for people to feel that they belong to a country? Make a list of the advantages and
disadvantages of being a citizen of the UK (or any other country) as opposed to being a citizen of the
world.
iii) Some countries have been ruled by another country for a long time. There are 16 countries in the
world that have our Queen as their head of state. Can you find out which they are and mark them on a
map?
iv) Two of those countries are actively looking to become independent from the UK and to remove the
queen as their head of state.
Scotland www.bbc.co.uk/newsbeat/16523981
Jamaica www.bbc.co.uk/news/world-latin-america-16452950
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Make a study of the two countries, their location, their climate and their economic background. What
difference do you think it will make to young people in those countries if the Queen is no longer their
ruler? Do you think it will affect people in those two countries differently?
Answers to photo questions
Photos: 1. Serbia 2. Australia 3. Brazil 4. Pakistan 5. The Netherlands
16 commonwealth 'realms' http://en.wikipedia.org/wiki/Commonwealth_realms
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DEDICATED PRIMARY PAGE
What makes my place special and different to yours?
Children can draw their home in the centre of a circle and draw all the important things around it (see
appendix 1) This is an excellent starter to find out the children's perceptions of their sense of place in
the world.
a) Taking and using images
Take photos of different angles of your school and in groups, send the children out to find where they
were taken from. Stick the photo in the middle of a paper and draw/label around them other things they
can see around the edge of the photo. This is a great opportunity for group collaboration, deciding
where they put things.
b) Looking at houses
Ask the children within the class to look at the different types of houses that they live in. (Just be aware
of any glaring social extremes before you do this activity)
Devise a questionnaire to complete at home with their adults/carers to include ideas, such as
What type of house is it? Terraced, semi etc. How many bedrooms?
Take photos if possible to have for their display.
Collate the answers in a group in class and make graphs etc on the findings and create a large poster to
show this to the other groups in the class/another class. Use a graph IT program for this as well as paper
graphs.
c) Comparing houses and schools
Ask pupils to compare their houses/school to others from photos.(appendix 2) Copyright free images.
Encourage use of geographical questions.
In small groups, choose a photo and think of 5 questions they would like to ask the owner of the house.
Encourage who, what, when, where, why (5Ws) and how questions.
Swap photos and with a different group try to answer the questions posed, putting them in the position
of the homeowner. This can support children in developing language learning, especially the use of
WOW words advocated by Ros Wilson and her VCOP (vocabularly, connectives, openers and
punctuation) approach.
d) Using WorldWise resources
Register with Worldwise http://worldwise.geography.org.uk/ and enter into My Places. Put their place on
stating why it is different to others.
e) Getting creative with Wordle
Create a Wordle word cloud www.wordle.net (see page 'exploring place and difference' for an example)
using geographical words that they associate to their place. Print them out and children make a large
class/group collage to celebrate the difference between the words chosen. Include photos of the actual
places in the collage if possible.
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f) Making the most of fieldwork
With pupils, plan a route around the local area to incorporate walking past their houses and other
special places (church, mosque, sweetie shop, park etc) Make a journey stick of their walk, by picking
up/photographing objects en-route. Let the pupils tell each other what they think is different about a
particular place; record their ideas on talking tin lids to add to the display when back in school.
www.supaprice.co.uk/p/result.jsp?ga=uk14&q=talking+tin+lids
www.talkingproducts.com/educational-resources/talking-tins-education.html?___store=edu
If you have a link school, all these activities would be great to share with them.
Appendix 1
Outside circle – Distant places
Next – places near my home
Next – places very
Near my home
Inner –
My home
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Appendix 2

www.geography.org.uk © Jason Orton

© Ruth Potts

© Ruth Potts
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