Citizenship through Geography: HOUSING

Where will I Live?

Rationale and overview

This unit is based on using the Royal Town Planning Institute’s (RTPI) “Education for Sustainable Development – A Manual for Schools” (2004). This was sent free to all schools and is available by contacting the RTPI, 41 Botolph Lane, London, EC3R 8DL, www.rtpi.org.uk.

The housing market and planning issues are significant aspects of living in the UK today. As such these are significant areas for pupils to engage with through geography and citizenship. Geography education emphasises the significance of place and the interconnected nature of these places. The housing and planning issues that arise in one place are part of, influenced by and influence the housing and planning issues in another. Thinking geographically engages pupils with critical and informed thinking about such issues, rather than the passive acceptance of a description of the status quo. This approach enables pupils to develop insights into complex issues, this is learning that will serve them well. The emphasis on planning within this unit is significant. It is an example of how pupils can rehearse in the classroom, abilities and attributes that they can draw on outside of it. As the RTPI
 state, The planning process is unique in that public engagement is a statutory requirement and any citizen has a right to express a view on any development.” How much stronger these discussions will be if they are informed by a critique of geographical information and thinking. The RTPI go on to state “When preparing plans, local authorities actively encourage public participation and involvement.” How much richer we will all be if these discussions include reasoned and rational judgements presented by young people. Geography classrooms can help prepare pupils for such public engagement, and demonstrate their current and potential role in informing (and being) decision takers. The RTPI conclude, “Most planning decisions are made by local councillors elected through the democratic process, making planning an ideal vehicle to illustrate citizenship.” The greater the involvement, the closer we are to  democratic decisions.

Many of these activities engage pupils in small group work. This involves them in the social skills of speaking, listening and reasoning, in this case in a geographical context .This includes pupils using  appropriate geographical terminology and contextualising their spatial understandings in real places. 

	Title
	Learning Objectives
	Citz NC
	Geog NC
	Activities

	Where Shall I Live?
	Pupils will learn

· How to reflect on their own geographical thinking and values.

· To appreciate how and why different people hold different views about recycling.

· How to express their own views and begin to suggest geographical questions relevant to housing market issue and needs.

· To communicate through speaking and listening, using geographical vocabulary
	1c, 2a, 2b, 2c

· This activity involves pupils in critical reflection on their own views. This is significant, since throughout the unit they will be analyzing the views of others. They will also be encouraged to think about whether or not their own views change during the unit. This is important, recognizing that experiences and information can influence the way that people both think and behave.

· If the pupils have not been provided with many opportunities to engage in discussion then the teacher may need to rehearse with the class agreed ground rules.
	1a, 1f, 2a, 6i, 6j, 6k

· Engage in geographical conversations and reflections about the variety of views that are held by the class on housing market issues and needs.

· Engage in critical thinking about their own role as decision takers on recycling.

· To be able to reflect on their own views in a reasoned and thoughtful way.
	Introduce two big questions to the class.

  “How sustainable is it to live in the country and work in the city?”

   “Can the design and location of new housing contribute to a more sustainable society?”.

· Use the Development Compass Rose ( see resource 1) for pupils to check their understanding of these “big questions” by raising questions about the questions, sharing observations and descriptions, and perhaps by sharing experiences. Display these to others either by using the interactive whiteboard, or by displaying them around the room.

· Ask the pupils to keep this work safe, since they will need to refer to it at the end of this unit of work.

	What are Alternative  Geographical Imaginations?
	Pupils will learn

· To critically reflect on the quality of geographical information that they and others use to inform their views about recycling and sustainable development

.
	1g, 2a, 2b, 2c, 3a

· You may wish to create ground rules for discussion if they class is not used to learning in this way. 

· It is probably important to emphasise that to make the learning meaningful the pupils should continue to feature real situations and case studies in their presentation
	1a, 1d, 1e, 1f, 2a, 2c, 2d, 3d, 5b

· A futures frame to illustrate their geographical imaginations relating to the UK’s housing market 

· A shared summary of some views and perspectives on sustainability describing and explaining what sustainability could mean.
	Pupils are given individual copies of  a housing  census map and Each pupil analyses the map using the futures frame (resource 3) . They identify the current situation. From this they then suggest their preferred and probable futures for the UK in 2021. They then suggest the actions necessary to make their probable  future into their preferred future.  The class share their list of actions and negotiate an agreed list of 10 actions necessary for change.  Which actions can they influence?

	Where will I live, 2021?
	Pupils will learn

· To critically reflect on the quality of information

· To develop their spatial abilities and graphicacy skills.

· To develop an ability to communicate thinking spatially.

· To critically reflect on their own initial view and the information that it was based on
	1b, 1c, 1f, 1g, 2c, 3b

· You may wish to refer back to the ground rules for discussion rehearsed at the start of this unit. 

· It is probably important to emphasise that to make the learning meaningful the pupils should continue to feature real situations and case studies in their presentation
	2a, 2c, 2d, 2e, 2f, 5b, 6i, 6j, 6k

· Select, describe and explain some perspectives on housing issues through an individual presentation

· Reflect on how this unit of work has supported them in critically evaluating their own initial geographical thinking on housing market issues and needs
	· Use a blank map of the UK,  Pupils map and label their preferred future and annotate their map with where they think that they would like to live in 2021 and why. What changes will have needed to happen to the housing market to enable them to access their preferred future. How can they participate in creating that change? 

· Ask the pupils to refer back to the two original “big questions”. How would they now answer them? Compare their two sets of answers. What ( if anything) has changed about their thinking and why?


Notes

This scheme provides an excellent link to the “Where Will I Live” optional unit for the OCR Pilot Geography GCSE. For more information visit the projects pages at www.geography.org.uk  During 2004-5 , The Geographical Association and CABE, ( The Council for Architecture and the Built Environment) are developing further detaching and learning material to support this unit. Visit www.geography.org.uk for further information.
A note about the resource sheets

These have been provided to accompany the unit as exemplification. Teachers will, of course, need to adapt and change these according to the needs and demands of their pupils and school specific teaching schemes.

Useful resources

· GIS ( if available)

· Census Data, www.statistics.gov.uk/census2001/

· “Education for Sustainable Development – A Manual for Schools” , April 2004, RTPI, www.rtpi.org.uk
· People and Places, A 2001 Census Atlas of the UK, Daniel Dorling and Bethan Thomas, www.policypress.org.uk, ISBN 1-86134-555-0

· Development Compass Rose Consultation Pack, http://www.tidec.org/Globalisation/globapproaches.html ISBN 0948838345

· Global Geography, Learning through Development Education at Key Stage 3, www.geographyshop.org, ISBN 1-899085-29-7







