
Unit Where Will I Live?

Geography and Citizenship
Year 9
About the unit

This unit is based on using the Royal Town Planning Institute’s (RTPI) “Education for Sustainable Development – A Manual for Schools” (2004). This was sent free to all schools and is available by contacting the RTPI, 41 Botolph Lane, London, EC3R 8DL, www.rtpi.org.uk. 

This year 9 scheme provides an excellent link to the “Where Will I Live” optional unit for the OCR Pilot Geography GCSE. For more information visit the projects pages at www.geography.org.uk  During 2004-5 , The Geographical Association and CABE, ( The Council for Architecture and the Built Environment) are developing further detaching and learning material to support this unit. Visit www.geography.org.uk for further information.

This unit has been produced to demonstrate how thinking geographically about the housing market issue has much to contribute to informing young citizens. Throughout the unit both the content and the pedagogic approaches have much to offer to pupils beyond the classroom. 

Through this unit pupils should have the opportunity to engage in geographical reasoning by constructing their own position on housing issues and needs. In doing so, they will reflect critically on their own and other’s initial geographical perspectives on the issue. 

Many of these activities engage pupils in small group work. This involves them in the social skills of speaking, listening and reasoning, in this case in a geographical context .This includes pupils using  appropriate geographical terminology and contextualising their spatial understandings in real places. Importantly this should be fun, and there is an increasing body of evidence to suggest that learning through emotions can help raise standards. 

This unit, as with most, includes reference to the National Curriculum requirements. This is, of course significant. As with many other units,  the learning that the pupils engage with here goes well beyond the geography classroom, and encourages them to think geographically about many environmental decisions that they will face in the future. 

Key aspects

Key Stage 3 Geography Programme of Study

Geographical enquiry and skills

Pupils will: 

· ask geographical questions

· analyse evidence and draw conclusions

· appreciate values and attitudes

· use extended geographical vocabulary

· use atlases and maps

· use secondary evidence

· experience decision making

Knowledge and understanding of places

Pupils will:

· 
locate and place environments

· describe scale contexts

· explore interconnectedness

Knowledge and understanding of patterns and processes

Explored through:

· housing issues

· resource needs

· sustainability

· describing and explaining patterns of physical and human features and relate these to the characteristics of places and environments.

Knowledge and understanding of environmental change and sustainable development

· descriptions and explanations of environmental change and recognize different ways of managing it

· the idea of sustainable development and recognize its implications for people, places and environments and for their own lives

Expectations

At the end of this unit

most pupils will: draw on their own experiences related to housing needs and issues to identify geographical questions to explore how and why there are different spatial outcomes of the housing market : they engage in a structured investigation to explore the significance of these differences in creating and re-creating places:  select and use appropriate geographical skills and resources to present a consistent geographica understanding; appreciate how changes in places and environments and similarities and differences between them are brought about by human and physical processes at different scales through exploring big concepts such as sustainability, interconnectedness and  development, ;  describe how people develop a geographical view or perspective (geographical imagination) and how these impact on geographical patterns in places and environments;  ;  be able to describe and offer explanations how the housing market changes with different management priorities and philosophies;  explore how different views and opinions held by people contribute to change.

some pupils will not have made so much progress and will: draw on their own experiences related to the housing market to ask and respond to housing as part of a geographical enquiry;  be able to identify and explain different views related to housing by using a range of geographical skills, resources and their own observations;  know the location of the places explored through the unit;  be able to explore the similarities and differences between these places whilst being away that they are all part of the same housing  market by exploring the concept of interconnectedness; explain patterns of physical and human features and recognize how selected physical and human processes can change the character of places and environment;  recognize that people will have a variety of views about the same place and that some people may wish to manage an environment sustainably, whilst others would question this;  

some pupils will have progressed further and will: with increasing independence, draw on their knowledge and understanding of the housing market and its complexity ;  use this to identify geographical questions and issues to establish their own sequence of investigation. This investigation will focus on how and why people develop certain geographical perspectives whilst rejecting others. They will select and use accurately a wide range of geographical skills to evaluate critically sources of evidence, presenting well-argued summaries and begin to reach substantiated conclusions about how words and actions inform and create different philosophies and actions about places;  recognize that human actions, including their own may have unintended environmental consequences, and that change sometimes leads to conflict, appreciating that the housing market  is not a simple concept. Critical reflection on views and philosophies helps to inform the planning and management of housing issues, translating words into actions that change places. They will be able to describe interactions within and between physical and human processes and appreciate how these create geographical patterns and help change places and environments;  understand that many factors, including people’s values and attitudes influence decisions made about places and environments and use this understanding to explain the resulting changes, appreciating that the environment in a place and the lives of people who live there are affected by actions and events in other places.


Key Stage 3 Citizenship Programme of Study
Knowledge and Understanding about becoming informed citizens

Pupils should be taught about:

1c central and local government, the public services they offer and how they are financed, and the opportunities to contribute

1f  the work of community based, national and international voluntary groups

1g the importance of resolving conflict fairly

Developing skills of enquiry and communication

Pupils should be taught to:

2a think about topical political, spiritual, moral, social and cultural issues, problems and events by analyzing information and its sources, including ICT-based sources

2b justify orally and in writing a personal opinion about such issues, problems or events

2c contribute to group and exploratory class discussions and take part in debates

Developing skills of participation and responsible action

Pupils should be taught to 

3a use their imaginations to consider other people’s experiences and be able to think about, express and explain views that are not their own.

3c reflect on the process of participating.


Prior learning

It is helpful if pupils have:

· practiced answering and answering geographical questions

· explored people’s differing views and attitudes about issues in a geographical context

· developed some map interpretation skills

Language for learning

Through the activities in this unit pupils will be able to understand, use and spell correctly words relating to:

· the housing market needs and issues e.g. location, quality, brownfield, greefield, sustainable, social housing, housing associations, dormitory towns.

Speaking and Listening – through the activities pupils could:

· ask different sorts of questions to extend thinking and refine ideas, “How do we know that…..? Why to people think that…? What evidence is used to support the view that….?

· Follow an argument or demonstration, making notes which are then used in another context

· Use and reflect on their talk in group discussions

· Discuss and question what they are learning and how it is relevant in other contexts

Reading – through activities pupils could:

· Prioritise information and  consider how far information is complete and helpful

Writing – through activities pupils could:

· organize content into a whole piece with relationship between points/paragraphs clearly signaled

· structure paragraphs to develop points by using evidence, additional facts

Resources

Resources include:

•
websites, RTPI manual, local media on housing issues, 2001 census data, GIS ( if available)

Future learning

This unit provides a basis for future work relating to settlement and population issues throughout key stage 3, 4 and beyond the classroom. It also provides strong links with the OCR pilot Geography GCSE

Links

The activities in this unit link with:

· •
other geography units, including, Unit 14, Can the earth cope? Ecosystems, population and resources, Unit 16, What is development? , Unit 21, People and the environment.

· Key skills, working with others

· Citizenship, considering topical issues, justifying a personal opinion, contributing to discussion, participating in responsible action.

· PSHE, respect for difference between people

· ICT, using a mapping package of a geographical information system, using internet search engines.

	 Housing- Where Shall I Live?

	· How to reflect on their own geographical thinking and values.

· To appreciate how and why different people hold different views about recycling.

· How to express their own views and begin to suggest geographical questions relevant to housing market issue and needs.

· Communicate through speaking and listening, using geographical vocabulary
	•
Introduce two big questions to the class.

  “How sustainable is it to live in the country and work in the city?”

   “Can the design and location of new housing contribute to a more sustainable society?”.

· Use the Development Compass Rose ( see resource 1) for pupils to check their understanding of these “big questions” by raising questions about the questions, sharing observations and descriptions, and perhaps by sharing experiences. Display these to others either by using the interactive whiteboard, or by displaying them around the room.

· Ask the pupils to keep this work safe, since they will need to refer to it at the end of this unit of work. 


	· Engage in geographical conversations and reflections about the variety of views that are held by the class on housing market issues and needs.

· Engage in critical thinking about their own role as decision takers on recycling.

· To be able to reflect on their own views in a reasoned and thoughtful way.
	· •
This activity involves pupils in critical reflection on their own views. This is significant, since throughout the unit they will be analyzing the views of others. They will also be encouraged to think about whether or not their own views change during the unit. This is important, recognizing that experiences and information can influence the way that people both think and behave.

· If the pupils have not been provided with many opportunities to engage in discussion then the teacher may need to rehearse with the class agreed ground rules.



	 What are the issues?

	· To appreciate how people’s values and attitudes, including their own affect  natural, social, economic, political issues connected  the housing market

· To critically reflect on an  information  source.

· To develop locational knowledge and spatial understanding.


	· Class divided into 6 groups. Each group of  given a piece of information, taken from pages 14 and 15 of the RTPI booklet Education for Sustainable Development. ( see resources 2-7 as examples) . Pupils annotate a UK outline map with 3 key points from their information. Each pupil needs a copy of the map.

· Divide pupils into 4 new groups. Each group is made up of 6 pupils. One from each of the previous groups. On an enlarged copy of a UK map ( A3 size) pupils negotiate the 10 key needs and issues for the housing market in the UK today.  These maps should be displayed around the room.
	•   
A mapped summary to illustrate their main findings on housing market issues and needs.

· A shared summary of some views and perspectives on the housing market describing and explaining selected issues and needs

.
	· •
Some pupils may benefit form an example or a scaffold to help them to structure their map summary. 

· You may wish to refer back to the ground rules for discussion rehearsed at the start of this unit. 



	Where are the dilemmas ?

	· • To consider the effects of the different values and attitudes to housing market needs and issues on the quality of life of different groups of people within a specific locality.

· To recognise how and why people’s views and affected by and effect a place.


	· Bed Zed. What’s it got to do with me, what do I think?

· Pupils read through the Beddington Zero  Energy Development “BEDZED” place study, and analyse this using the tool of geographical scale through the “what’s it got to do with me resource” ( resource 8).

· If time and resources are available the pupils may wish to carry out additional research by referring to the websites, www.bedzed.gov.org.uk, www.peabody.org.uk. 

· Pupils use their sheets for a class discussion about the local and global  benefits and disadvantages of a development like BEDZED. 


	· Participate in  an extended discussion that explores the way that actions, words and places contribute to different views and spatial outcomes on housing issues and development. 

· Reflect on how this unit of work has supported them in critically evaluating their own initial geographical thinking on recycling and sustainable development


	· •
Some pupils will be able to make informed and reasoned presentations beyond the locality explored in detail.

· The task will enable them to express their own views and values and relate these to influencing factors. 

· This  activity provides the opportunity for pupils to extend their thinking and refine their ideas through a place study.

· If there is a local housing issue, this activity could be extended to review that particular development as an additional place study.

	Alternative  Geographical Imaginations

	· To critically reflect on the quality of geographical information that they and others use to inform their views about recycling and sustainable development.

· 
	•
Pupils are given individual copies of the census map and newspaper article ( resource 9). Each pupil analyses the map using the futures frame ( resource 10) . They identify the current situation.  They may wish to refer to the needs and issues maps created in the earlier activity. From this they then suggest their preferred and probable futures for the UK in 2021. They then suggestion the actions necessary to make their probable  future into their preferred future.  The class share their list of actions and negotiate an agreed list of 10 actions necessary for change.  Which actions can they influence?


	· •
A futures frame to illustrate their geographical imaginations relating to the UK’s housing market 

· A shared summary of some views and perspectives on sustainability describing and explaining what sustainability could mean.

.
	· You may wish to refer back to the ground rules for discussion rehearsed at the start of this unit. 

· It is probably important to emphasise that to make the learning meaningful the pupils should continue to feature real situations and case studies in their presentation

	 Where will I live, 2021?

	•
To critically reflect on the quality of information

To develop their spatial abilities and graphicacy skills.

To develop an ability to communicate thinking spatially.

To critically reflect on their own initial view and the information that it was based on


	•
Use a blank map of the UK,  Pupils map and label their preferred future and annotate their map with where they think that they would like to live in 2021 and why. What changes will have needed to happen to the housing market to enable them to access their preferred future. How can they participate in creating that change? 

Ask the pupils to refer back to the two original “big questions”. How would they now answer them? Compare their two sets of answers. What ( if anything) has changed about their thinking and why?
	•
Select, describe and explain some perspectives on housing issues through an individual presentation

Reflect on how this unit of work has supported them in critically evaluating their own initial geographical thinking on housing market issues and needs


	•If the pupils have access to a GIS this tool could be useful for this activity.

If GIS is available, some pupils may benefit from partially completed maps to be available.

Many pupils will benefit from modeling – the teacher sharing perhaps their own geographical imagination of housing issues and needs in 2021 and where they may live in the UK.
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