Pilot GCSE - Option 5: Planning Where We Live 
Context

Whether we live in an urban or rural area we are all affected by changes in use of land and buildings. Such changes impact upon our homes, our places of work, our leisure activities and the pleasure and level of wellbeing we gain from our surroundings. In this sense, the planning system is of immediate relevance to us all, aiming as it does to balance the demands of the economy for development against the social and environmental impacts of those developments.

Candidates will be supported to describe and explain different spatial outcomes of an interconnected planning system. The concept of scale is to be used as an exploratory ‘zoom lens’. Places will not be imagined as connected parts of the same network – in this case the planning system. 

The unit enables candidates to explore questions and issues of contemporary significance relating to society, economy and environment. These should arise naturally from the content and should be explored openly. Candidates should be encouraged to examine their own values as they analyse the values of others and to become aware of the power relations implicit in any situation and the conflicts and inequalities which may arise. 

The purpose of this unit is not really to teach about the intricate complexities of the planning process, but about the purpose and effects of planning. The planning system helps provide for the increasing demands of everyday life by making decisions about the use of land and buildings. The planning system protects what is already there and prevents development as well as responding to new developments. A balanced view should be provided to the candidates as they work their way through this unit.

Another role of the planning system is to protect what is ‘good’ in the environment; this can range from safeguarding important landscapes and flora and fauna, to protecting important buildings, open spaces and playing fields. The new Planning Act (July 2004) emphasises the trend for communities to be involved with planning for their future.

Further comments on context

Lifestyle is used in the introduction to the unit. It may be worth exploring with candidates how some lifestyle choices impact upon planning. However, much development is need driven, e.g. health and safety legislation requiring factories to improve, insanitary housing being cleared. 

The majority of development in towns and cities constitutes re-development of brownfield and not development of greenfield sites. It may be helpful to ensure that throughout the unit candidates consider both development and re-development. The concept of re-using land, rather than building on virgin land, is also very apt for illustrating sustainable development.

Regarding the question ‘Why do we need a planning system?’ – it may be useful to pose the question ‘What would happen if there wasn’t a planning system?’

Although a Planning Authority produces a statutory Development Plan and other detailed plans, perhaps 95% of the implementation (i.e. 95% of all development) will be by the private sector. Those who plan ahead are not the ones who ultimately deliver it. The Plan’s policies and proposals only provide the context and framework for decision making. 

Many planning examples emphasis one of three scales: local, regional or national. The danger (as with My Place - living in the UK today) is that some of the local case studies could end up being very local to the school, leaving a gap between this and the region. This gap is the planning level of city, town or district. As the main vehicle is statutory city or district wide planning, and most policy work is done at this level, it is worth emphasising that there are at least four scales that should be used to zoom in and out of in any case study: local/community, city/district/town, regional/ national, and international/global.
Regional and national planning concepts are not easy to grasp and you may wish to consider combining these where appropriate. 

Case studies should emphasise sustainability, and enable candidates to evaluate exactly how planning contributes to sustainability, e.g. through helping reduce the need to travel, promoting mixed use developments, ensuring access by public transport.

A useful activity may be for candidates as part of their study to compare and contrast the plan-making side of planning (looking ahead, being pro-active, setting visions and targets for houses, jobs, open space, etc) with the regulatory side in which we respond to others aspirations. This illustrates the point that planning is about balancing different needs, tensions and aspirations.

Content

The unit is divided into four sections:

· Why plan?, exploring why a planning system is needed

· Planning my community, candidates investigate one specific development planned for their local area.

· Planning my region, developing an awareness of candidates’ own region and an exploration of an issue within the region.

· National planning, candidates explore how different agencies, e.g. ODPM, DEFRA, National Park authorities, are involved in the planning process.

Concepts

Teachers should ensure that teaching and learning activities help candidates to build up understanding of these concepts throughout. Futures and sustainability are particularly emphasised in this optional unit.
· Uneven development. Some areas are in high demand for a variety of types of development while others are not. Some areas are deemed worthy of planning protection while others are not. This unit explores spatial differences and the power relationships that lie behind those differences.

· Interdependence. Through this unit the planning system is seen as part of the interconnectivity of places. No layer of the planning system, no place, stands in isolation or in competition with another. Places and layers are interconnected and interdependent.

· Futures. Supporting candidates in considering in a meaningful and informed way about alternative future geographical imaginations is a significant part of this unit. Candidates are encouraged to develop their critical and creative thinking within a reasoned geographical context.

· Sustainability. A significant concept within this unit, and one that the candidates need to analyse critically rather than accept passively. Is the concept of sustainability desirable? If so, is it achievable through our current planning system? Are there alternatives?

· Globalisation. While this unit emphasises the candidate’s own locality, the concept of scale is used as a zoom lens to ensure that places are not separated from the global systems and flows that have created them. Really thinking about the candidate’s own locality means looking out beyond it into the global. The rights, responsibilities and social justice dimensions of the planning system have a global resonance. 

Assessment objectives

This unit is internally assessed and externally moderated. 

Group work can be undertaken, but it is important that the work of an individual candidate is clearly defined separately from that of any group in which they work. Candidates are required to reach their own judgements and conclusions.
The unit involves aspects of all three of the Assessment Objectives, i.e. AO1, AO2 and AO3. A knowledge and understanding of ‘why a planning system is needed and when ours was established’ is part of AO1. Developing interpretations ‘of the conflicting views’’ is part of AO2 but also has some overlap with A01. The ability to select and use skills by demonstrating ‘abilities to use maps, charts, images and statistical data effectively and to write clear and well-argued reports and analyses’ are part of AO3. The ability ‘to express their own views and opinions on planning as a career and/or make a personal career plan ’ are split between AO1 and AO2. Although the unit is ‘predominantly vocational’ there is a slight emphasis on AO2 and AO3. Primary data could be collected as part of this unit so that candidates can have opportunities to achieve the objectives described in AO3.

Opportunities for linking themes and units

Core theme - My Place - living in the UK today - planning system operating in the local area

Optional units:

· Investigating geography through fieldwork - fieldwork projects investigating local planning issues
· Geographical information systems - techniques and skills to use investigating planning issues.

· Geography in the news - planning issues in the media and impact of media on planning.

· Urban transport - planning issues, site, location, interconnections and power relationships.
Ensuring the unit is ‘predominately vocational’

This ‘predominantly vocational unit’ uses case studies to introduce the different levels of town and country planning which operate in the UK (mainly focusing on England, though similar systems and principles apply in Wales, Scotland and Northern Ireland). Rather than specifying a distinct body of content, the unit defines a framework to help Centres select and explore appropriate planning examples and issues in their own local community, region and at national level. Despite its vocational slant, this unit demands a sound geographical knowledge and understanding and a strong focus on the citizenship skills of critical enquiry, experiential learning and values analysis. This is not a unit that discovers how parts of the planning industry work, but one in which knowledge and understanding is brought about through geographical enquiry. 

Although methods of study are not detailed in the specification, teachers should ensure that the vocational spirit of this unit is reflected through the teaching and learning strategies that are used. 

Choosing a vocational unit

Teachers will make decisions about which units are likely to be the most appropriate for their candidates. Planning Where We Live is expected to be a popular choice as candidates can reflect on their own experiences. This unit requires a broad awareness of impacts and opportunities that planning can bring. Choosing a unit whose content and mark weightings play to the candidates’ strengths is likely to give them the best opportunities to optimise their achievement at GCSE. 

Planning content

The planning grid for the Planning Where We Live unit is available as a download on the Pilot GCSE pages.
Conclusion

Candidates will benefit from pedagogy and content for Planning Where We Live being in sympathy. To support candidates in participating meaningfully in the planning process, geography can help them to develop the necessary creative and critical skills and reasonable and rational judgements. 
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