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Oxford Cambridge and RSA Examinations
ocr gcse in GEOGRAPHY (Pilot)
1949

Key Features

· Flexible structure 

· Innovative teacher assessment 

· Innovative subject content – available options are general, applied or vocational in content and approach

· Pre-release resources supporting external assessment

· Short Course also available - co-teachable with Full Course

Support and In-Service Training for Teachers

· Specimen assessment materials available

· Teachers’ Handbook

· Specification Adviser

· e-Community

· A report on the examination, compiled by senior examining personnel after each examination session

· Individual feedback to each Centre on the moderation of internally assessed work

· Annual Teachers’ Meeting
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Section A:  Specification Summary

The full GCSE qualification comprises:

· the core content*, which focuses on three themes, 

and 

· two options. selected from a choice of nine, only one of which can be teacher assessed.

Option 1: Coastal Management (internally assessed);

Option 2: Geographical Information Systems (teacher assessed);

Option 3: Geography in the News (internally assessed);

Option 4: Travel and Tourism Destinations (internally assessed);

Option 5: Planning Where We Live (internally assessed);

Option 6: Urban Transport - Finding Sustainable Solutions (internally assessed);

Option 7: Investigating Geography through Fieldwork (teacher assessed);

Option 8: Living With floods (internally assessed);

Option 9: Introducing Cultural Geography (internally assessed).

*The core content on its own makes up the GCSE short course Geography (1049).

components

There are three components.  The core is assessed by one examination paper (1) and Internal Assessment (2).  The two options are assessed by Internal Assessment (3).

	Components
	Unit Entry Code
	Title
	Tier
	Duration
	Weighting

	1
	2387
	Paper 1
	Foundation
	1 hour 30 minutes
	33%

	
	2388
	Paper 2
	Higher
	1 hour 30 minutes
	33%

	2
	2389
	Internal Assessment : Core
	
	-
	17%

	3
	4957 to 4965


	Internal Assessment : Options  (two)
	
	-
	25% x 2


Question papers

Candidates may be entered for either Foundation Tier or Higher Tier.  Candidates take either Paper 1 (Foundation Tier) or Paper 2 (Higher Tier), each lasting 1 hour 30 minutes.    

Questions in Papers 1 and 2 will be based upon a common pre-released Resource Booklet.

TIers

Grades G to C are assessed by the Foundation Tier question paper (1) and grades D to A* are assessed by Higher Tier question paper (2).

internal assessment: CORE

Unit 2389 will be internally assessed and externally moderated by post.

internal assessment: options 1,3,4,5, 6, 8 & 9

The following Options will be internally assessed and externally moderated by post:

· Option 1: Coastal Management (internally assessed - 4957);

· Option 3: Geography in the News (internally assessed - 4959);

· Option 4: Travel and Tourism Destinations ( internally assessed - 4960)

· Option 5: Planning Where We Live (internally assessed - 4961)

· Option 6: Urban Transport - Finding Sustainable Solutions (internally assessed - 4962)

· Option 8: Living With Floods (internally assessed – 4964)

· Option 9: Introducing Cultural Geography (internally assessed – 4965)

teacher assessment options: 2 & 7

The following units will be internally assessed by the teacher and not subject to external moderation. Centres may choose only one of the teacher assessed options.

· Option 2: Geographical Information Systems (internally assessed) 4958

· Option 7: Investigating Geography through Fieldwork (internally assessed) 4963

Teacher assessment is based on the teacher's judgement of candidates, classroom participation, including oral presentation(s) and participation, and relevant formative assessments. OCR will not moderate the teacher-assessed options, but will carry out monitoring to ensure that teacher assessment is in accordance with qualification standards.

A degree of peer assessment is possible within the teacher assessed Options but it must be remembered that this must be used only as a steer to part of the overall teacher assessment. Peer assessment as the sole assessment instrument is not permissible.

Group work can be undertaken for the Options, but it is important that the work of an individual candidate is clearly defined separately from that of any group in which they work. Candidates are required to reach their own judgements and conclusions.

Section B:  general information

1
Introduction

1.1
Rationale

The development of this specification arises from work undertaken by the QCA Geography and History Curriculum Project and from the proposals in the Government’s 14-19 Green Paper.  It addresses the need for new thinking about geography for 14-16 year olds, and aims to provide a lively and innovative course and innovative assessment techniques.

This specification enables candidates to appreciate the critical importance of geography for understanding and taking responsibility in the world around them.  Emphasis is placed upon conceptual learning and, in particular, upon the five central organising concepts: uneven development, interdependence, futures, sustainability and globalisation.  

An emphasis is placed upon teacher assessment and internal assessment.  The scheme of assessment for the GCSE consists of internal assessment (67%) and examination (33%), providing differentiation across grades G to A*.  

Centres will select two optional units from a range across the 'academic - vocational' continuum, thus ensuring that a breadth of opportunities is open to candidates. This ensures that both teacher expertise and candidates' interests are met. The approach provides the opportunity to combine general and vocational elements in new and exciting ways, as well as the option to follow an 'academic' geography course.

The specification has been devised in accordance with the Qualification and Curriculum Authority (QCA) regulations for GCSE specifications and the Subject Criteria for Geography.  It builds upon the foundations laid in the earlier key stages of the candidates’ geographical education especially at Key Stage 3.  The depth of understanding relating to the organising concepts required by this specification and the transferability of this learning to different contexts’ will allow progression into the post-16 phase of education.

OCR has taken great care in the preparation of this specification and assessment material to avoid bias of any kind.

1.2
Certification Title

This specification will be shown on a certificate as:

OCR GCSE in Geography

1.3
Level of Qualification

This qualification is approved by the regulatory authorities (QCA, ACCAC and CCEA) as part of the National Qualifications Framework.

Candidates who gain grades G to D will have achieved an award at Level 1 of the National Qualifications Framework.
Candidates who gain grades C to A* will have achieved an award at Level 2 of the National Qualifications Framework.

Four GCSEs at grade G to D and four GCSEs at grade C to A* are equivalent to one six-unit GNVQ at Level 1 and 2 respectively.

1.4
Recommended Prior Learning

Candidates who are taking courses leading to this qualification at Key Stage 4 should normally have followed the corresponding Key Stage 3 programme of study within the National Curriculum.  The specification builds on the knowledge, understanding and skills established by the National Curricula of England and Wales and, in particular on the four aspects of geography identified in the English National Curriculum:

· geographical enquiry and skills;

· knowledge and understanding of places;

· knowledge and understanding of patterns and processes;

· knowledge and understanding of environmental change and sustainable development;

and the three strands of geography in the Welsh National Curriculum:

· geographical enquiry and skills;

· places;

· themes.

Candidates entering this course should have achieved at least a general educational level equivalent to National Curriculum Level 3, or a distinction at Entry Level within the National Qualifications Framework.

1.5
Progression

GCSE qualifications are general qualifications which enable candidates to progress either directly to employment, or to proceed to further qualifications.

Many candidates who enter employment with one or more GCSEs will undertake training or further part-time study with the support of their employer.

Progression to further study from GCSE will depend upon the number and nature of the grades achieved.  Broadly, candidates who are awarded mainly grades G to D at GCSE could either strengthen their base through further study of qualifications at Level 1 within the National Qualifications Framework or could proceed to Level 2.  Candidates who are awarded mainly grades C to A* at GCSE would be well prepared for study at Level 3 within the National Qualifications Framework.

Depending upon the Options chosen, Candidates may choose to progress from the GCSE to GCE Geography or to courses such as an Intermediate GNVQ award or NVQ Travel Services at Level 2.  

1.6
relationship to Other Qualifications

There is some overlap with OCR GCSE in Humanities and OCR GCSE in Citizenship.  The course also supports GCSE Science since the geographical development of the key ideas enhances candidates’ studies in Science.

Option 4 Travel and Tourism Destinations has some overlap with GCSE Leisure and Tourism (Double Award) Unit 1 Investigating Leisure and Tourism

1.7
restrictions on candidate entries

Candidates who enter for this GCSE specification may not also enter for any other GCSE specification with the certification title Geography in the same examination series.  They may enter for any Entry Level Certificate in Geography.

Every specification is assigned to a national classification code indicating the subject area to which it belongs.

Centres should be aware that candidates who enter for more than one GCSE qualification with the same classification code will have only one grade (the highest) counted for the purpose of the School and College Performance Tables.

The classification code for this specification is 3910.

1.8
Code of Practice Requirements

This specification complies in every respect with the revised Code of Practice requirements for courses starting in September 2003.

1.9
Status in Wales and Northern ireland

This specification has been approved by ACCAC for use by Centres in Wales and by CCEA for use by Centres in Northern Ireland.

Candidates in Wales and Northern Ireland should not be disadvantaged by terms, legislation or aspects of government that are different from those in England(.  Where such situations might occur, including in the external assessment, the terms used have been selected as neutral, so that candidates may apply whatever is appropriate to their own situation.

When considering the Content columns in Section 5.6, Centres should focus on thematic studies in the context of their own country, or other area as appropriate.

OCR will provide specifications, assessments and supporting documentation only in English.

Further information on the provision of assessment materials in Welsh and Irish may be obtained from the Information Bureau at OCR (telephone 01223 553998).

2
Specification Aims

This specification gives candidates opportunities to:

· develop and extend their knowledge and understanding of some central concepts and ideas of geography and apply them in different places, new contexts and at a range of scales, encouraging depth of learning;

· encounter areas of geography which are either new to them or extend and develop geographical learning in new ways;

· develop a futures perspective that takes account of historical change and encourages them to envisage alternative scenarios and interpretations, and also makes them aware of the possibilities for involvement in planning and creating for the future;

· develop a reflective and critical approach to their learning and to knowledge, using a range of investigative skills and techniques, including those involved in map work, research or fieldwork and use of ICT;

· develop understanding of the way in which geographical learning reinforces and complements that of other subjects, and helps to illuminate a range of issues facing society, e.g. sustainable development, national identity, environmental change, the impacts of science and technology in society, and social and cultural change;

· make connections between their own lives and aspirations and the geographical learning they have undertaken, so that they are able to make decisions and take actions both at a personal level and as citizens;

· gain, from their geographical studies, understanding of the way in which some value positions may become dominant, so providing opportunities for the use and abuse of power with consequent impacts on society, environment and places.

3
Assessment Objectives

This specification requires candidates to demonstrate:

AO1
knowledge and understanding of the selected content and the concepts and principles underlying it (these include the central organising concepts of uneven development, interdependence, futures, sustainability and globalisation);

AO2
the ability to understand different interpretations of geographical situations, to develop and express their own personal views of the world and to apply this understanding in new contexts, including those affecting their own lives;

AO3
the ability to select and use skills, approaches and techniques to analyse problems, questions and issues, and to communicate their findings and views in a manner appropriate to geographical studies and enquiry.

4
Scheme of Assessment

4.1
components

	Components
	Unit Entry Code
	Title
	Tier
	Duration
	Weighting

	1
	2387
	Paper 1
	Foundation
	1 hour 30 minutes
	33%

	
	2388
	Paper 2
	Higher
	1 hour 30 minutes
	33%

	2
	2389
	Internal Assessment: Core
	
	–
	17%

	3
	4957-to 4965


	Internal Assessment: Options  (two)
	
	
	25% x 2


The Internal Assessment: Core will comprise three pieces of work, one from each of the three themes. 
Options 

Two Options must be selected from a choice of nine but not more than one to be teacher assessed (i.e. one of options 2 and 7).

· Option 1: Coastal Management (internally assessed - 4957);

· Option 2: Geographical Information Systems (teacher assessed - 4958);

· Option 3: Geography in the News (internally assessed - 4959);

· Option 4: Travel and Tourism Destinations (internally assessed - 4960);

· Option 5:  Planning Where We Live (internally assessed - 4961);

· Option 6: Urban Transport Finding Sustainable Solutions (internally assessed - 4962);

· Option 7: Investigating Geography Through Fieldwork (teacher assessed - 4963);

· Option 8: Living With Floods (internally assessed – 4964);

· Option 9: Introducing Cultural Geography (internally assessed – 4965).

4.2
Question papers

All candidates take either Paper 1 (Foundation Tier) or Paper 2 (Higher Tier), each lasting 
1 hour 30 minutes.

All question papers will be in the style of question and answer booklets.  There will be a combination of structured questions requiring short-answers and pieces of extended writing. Candidates attempt all questions.

Paper 1 (Foundation Tier) and Paper 2 (Higher Tier) share a common pre-released Resource Booklet of information for candidates which relates to the central organising concepts in what is likely to be a new setting.  This pre-released Resource Booklet will be sent out to Centres prior to the examination.   

The resource booklet can be opened and used with candidates up to a maximum of 6 working weeks prior to the examination.

The pre-released Resource Booklet and Papers 1 and 2 will focus primarily on one of the three themes outlined in Section 5.2: 

either 

My Place – Living in the UK Today, 

or

An Extreme Environment – Exploring Landscape and Process 

or 

People as Consumers – The Impact of Our Decisions.

Elements of the other themes will also be assessed within the question paper.  Lines of inquiry based upon the pre-release material will be suggested in the Resource Booklet.  Questions in the examination will take these lines of inquiry as a starting point although knowledge, understanding and skills developed in all three themes may be assessed within the written paper.  Both Paper 1 and Paper 2 include a decision-making exercise.  

4.3 
weighting of assessment objectives

	
	
	AO1
	AO2
	AO3
	Total

	Component 1
	Papers 
1 and 2
	40
	33
	27
	100%

	Component 2
	Internal Assessment (Coursework)
	24
	24
	52
	100%

	Component 3
	Option 1
	30
	40
	30
	100%

	Component 3
	Option 2
	30
	25
	45
	100%

	Component 3
	Option 3
	25
	45
	30
	100%

	Component 3
	Option 4
	35
	35
	30
	100%

	Component 3
	Option 5
	30
	35
	35
	100%

	Component 3
	Option 6
	35
	35
	30
	100%

	Component 3
	Option 7
	25
	25
	50
	100%

	Component 3
	Option 8
	30
	35
	35
	100%

	Component 3
	Option 9
	30 
	35
	35
	100%

	Totals for candidates doing QP, Core and 2 Options
	Totals
	89-99
	82-102
	109-129
	


Papers 1 and 2 will have a maximum raw mark of 100, the Internal Assessment: Core will have a maximum raw mark of 50.

4.4
entry options

Note that entry for units will not generate a final certificate – a separate certification entry must be made for 1949 (or 1049 for short course).

4.5
internal assessment: core 

Candidates are required to complete three pieces of internally assessed core work, at least one of which must involve primary data collection in the field.  Each piece of work should relate to one of the three themes so that all three themes are represented. The coursework may be submitted in a variety of formats suitable to the task. If it is submitted in written form, it should not normally exceed 1,500 words in total. Work will be internally assessed and externally moderated by OCR.

4.6
internal assessment: OPTIONS 

Seven of the Options are internally assessed and externally moderated by OCR.

Broad assessment criteria for the assessment of each option are included in the section on Options.

Option 2 and Option 7 are 100% teacher assessed. Centres may choose only one of these two teacher assessed options.

Teacher assessment is based on the teacher’s judgement of candidates’ classroom participation, including oral presentation(s) and participation, and relevant formative assessments.  OCR will not moderate the teacher-assessed options, but will carry out monitoring to ensure that teacher assessment is in accordance with qualification standards.

A degree of peer assessment is possible within the teacher assessed Options but it must be remembered that this must be used only as a steer to part of the overall teacher assessment.  Peer assessment as the sole assessment instrument is not permissible. 

Group work can be undertaken for the Options, but it is important that the work of an individual candidate is clearly defined separately from that of any group in which they work.  Candidates are required to reach their own judgements and conclusions.

4.7
Assessment of Written Communication and ICT
Candidates are expected to:

· present relevant information in a form that suits its purpose;

· ensure that text is legible and that the quality of written communication is good;

· use a suitable structure and style of writing as appropriate to the task.

The quality of written communication will be assessed in extended written answers in the examination papers within questions requiring responses in the form of extended writing.  Quality of written communication will also be assessed in the Internal Assessment: Core and Options.

Candidates are also expected to use ICT during the course.  ICT should be used in Internal Assessment Core & Options where appropriate.

4.8
Differentiation

Differentiation will be achieved by tiered overlapping papers in the examination and by outcome in the Internal Assessment: Core and in the Internal Assessment: Options. Within the internal assessment, differentiation will be by task and by outcome.  Centres must ensure that candidates undertake assignments appropriate to their ability.  This could involve a range of differentiated tasks for a group of candidates or a number of candidates of differing abilities undertaking common tasks, from which differentiation will be by outcome.  Centres should endeavour to ensure candidates undertake investigations which enable them to display positive achievement.

4.9
Awarding of Grades

The written papers will have a weighting of 33%, and Internal/Teacher Assessment a weighting of 67% 

A candidate’s raw mark for each component or option will be converted into a uniform mark.  The sum of the uniform marks will determine the candidate’s grade for the qualification.  Candidates achieving less than the minimum mark for grade G will be unclassified.

4.10
Grade Descriptions

Grade descriptions are provided to give a general indication of the standards of achievement likely to have been shown by the candidates awarded particular grades.  The descriptions must be interpreted in relation to the content specified in Section 5.5; they are not designed to define that content.  The grade awarded will depend in practice upon the extent to which the candidate has met the assessment objectives overall.  Shortcomings in some aspects of the assessment may be balanced by better performance in others.

Grade F

Candidates recall basic information about places and the questions and issues associated with them in different places, new contexts and at a range of scales.  They show an elementary level of knowledge of geographical terminology.  They have a basic understanding of some issues facing society in relation to place and space, and make some connections between these and their own lives and aspirations.  They show basic understanding of the importance of geography for understanding the world around them.

Candidates demonstrate an initial awareness of the ideas that inform the relevant underlying concepts of uneven development, interdependence, futures, sustainability and globalisation.  They demonstrate a basic understanding of some physical and human processes and of how they contribute to the development of geographical patterns.  They have a basic knowledge of the characteristics of selected places and environments.

Candidates show basic awareness that there is some variety in the values and attitudes people hold over issues about space and place, and that the same information may be open to different interpretations.  They have some appreciation of their opportunities as members of the community and that certain views may come to dominate decision-making about the use and management of environments and resources.  Candidates are able to present a series of ideas that either stand alone or begin to demonstrate simple interconnections.

Candidates undertake geographical inquiry using a limited range of basic skills and techniques for collecting and recording evidence from primary and secondary sources to analyse problems, questions and issues, including map-work and ICT.  They are able to communicate information and findings by simple graphical methods and brief written statements, and develop an elementary reflective and critical approach to these.

Grade C

Candidates recall accurate information about places and the questions and issues associated with them in different places, new contexts and at a range of scales.  They show a broad knowledge of geographical terminology.  They have an understanding of several issues facing society related to place and space, and make clear connections between these and their own lives and aspirations.  They show understanding of the importance of geography for understanding the world around them.  They have some appreciation of how geographical inquiry compliments that of other subjects.

Candidates understand a range of geographical ideas and some interconnections between them, particularly between uneven development, interdependence, futures, sustainability and globalisation.  They demonstrate a sound understanding of several physical and human processes and the importance of their role in the development of geographical patterns.  They know the characteristics of selected places and environments.

Candidates show clear awareness of a variety of values and attitudes people hold with regard to issues about space and place, and that the same information may be interpreted in a range of ways.  They have a sound appreciation of their opportunities as members of the community in decision-making processes about places and environments. They have an understanding that certain interest groups and viewpoints may come to dominate decision-making about the use and management of environments and resources.

Candidates undertake geographical inquiry using an appropriate range of skills, approaches and techniques for collecting and recording evidence from primary and secondary sources to analyse problems, questions and issues, including map-work and ICT.  They are able to communicate information and findings by a range of graphical methods and clear verbal statements, and develop a sound reflective and critical approach to these.

Grade A

Candidates recall accurate and detailed information about places and the questions and issues associated with them in a variety of different places, new contexts and at a wide range of scales.  They show a good and detailed knowledge of geographical terminology.  They have an understanding of a wide range of issues facing society related to place and space, and develop an understanding of the connections between these and their own lives and aspirations.  They show a clear understanding of the importance of geography for understanding the world around them.  They have a good appreciation of how geographical inquiry complements that of other subjects.

Candidates understand a wide range of geographical ideas and their synthesis, demonstrating an awareness of the ideas that inform the relevant underlying concepts and the links between uneven development, interdependence, futures, sustainability and globalisation.  They demonstrate a thorough understanding of a range of physical and human processes and an appreciation of their role in the development of geographical patterns.  They have a good knowledge of the characteristics of selected places and environments.

Candidates show awareness of, and some ability to evaluate the range of, values and attitudes of different interest groups and individuals held in relation to issues concerning space and place.  They show an appreciation of how identical information may be open to distinct and conflicting interpretations.  Candidates are able to express a more complex, coherent and justified personal view of the world.  They have a good appreciation of their opportunities as members of the community in the decision-making process, shaping places and environments.  They understand how certain interest groups and viewpoints may come to dominate decision-making processes concerning the use and management of environments and resources.

Candidates undertake effective geographical inquiry using an appropriate range of skills and techniques for collecting and recording evidence from primary and secondary sources to analyse problems, questions and issues, including map-work and ICT.  They are able to communicate information and findings clearly through a range of graphical techniques and extended writing that is well planned and skilfully directed at its audience.  Through reflection they are able to develop a constructively critical evaluation of their investigation and communication methods.

SECTION C:  SPECIFICATION CONTENT

5
Specification Content

5.1
The Organising Concepts

Five organising concepts underlie the GCSE as a whole.  These are:

· uneven development;

· interdependence;

· futures;

· sustainability;

· globalisation.

Certain concepts have greater emphasis in some themes and options than others, e.g. 

· uneven development, interdependence, globalisation and futures in My Place – Living in the UK Today;

· interdependence and uneven development in Travel and Tourism;

· futures and sustainability in An Extreme Environment – Exploring Landscape and Process; 

· futures and sustainability in Planning Where We Live ;

· Independence, globalisation and uneven development in People as Consumers – The Impact of Our Decisions.

Teachers should ensure that teaching and learning activities help candidates to build up understanding of these concepts throughout the course.

5.2
The Approach to Teaching

The specification content and the nature of the assessment assume that an investigative enquiry approach to teaching and learning will be undertaken and that candidates will be encouraged to be critical and reflective about what they study.  Where appropriate, such as in Theme 1 and Option 1 candidates should be encouraged be encouraged to draw upon their own experiences.

Questions and issues of contemporary significance relating to society, economy and environment should arise naturally from the content and should be explored openly.  Candidates should be encouraged to examine their own values as they analyse the values of others and to become aware of the power relations implicit in any situation and the conflicts and inequalities which may arise.

Candidates will develop a range of skills in order to investigate the specification content as set out in Section 5.6.

5.3

SKILLS

This specification requires candidates to:

· have opportunities to develop and refine the geographical enquiry skills developed at Key Stage 3, in particular – identifying issues and questions for enquiry, sequencing their investigations, collecting data, analysing and interpreting data, synthesising ideas, communicating findings and evaluating methods and approaches;

· develop intellectual skills, including critical and creative thinking skills, especially through problem solving, decision making and future prediction;

· reflect on their own and others’ feelings and attitudes towards issues and topics raised in their geographical work, and express these feelings and attitudes in creative and innovative ways;

· develop competence in using a variety of material from a range of sources and engage critically with these (the sources and materials must include maps and diagrams and may also include, for example, field investigations, research reports and findings, GIS, textbooks, journal articles and newspaper reports, websites, software, statistical material, cartoons, literary/biographical sources); 

· use and interpret spatially related data (including that from ICT-based sources, e.g. from maps, photographs, satellite images and GIS);

· enhance their literacy and numeracy skills, e.g. literacy – including the ability to write extended prose in both professional and personal genres, to include the use of geographical terminology; 

· develop their understanding of citizenship.

It is important that these skills and related techniques are selected for their appropriateness to the investigation in progress at any particular time.  It is not possible therefore to produce a definitive list of techniques but by the end of the course, candidates should have had opportunities to develop the skills listed above.  These may also form the basis of internal assessment activities and the assessment of skills in the question papers.

Candidates must make effective use of ICT.  There are opportunities to gain access to information sources and to assist in handling, presenting and analysing geographical evidence.  In the classroom, candidates can access electronic archives, search for and use appropriate websites for libraries, museums and government agencies to explore the specification content.  The use of ICT is integral to Internal Assessment and credit is given in the scheme of assessment in Section 6.3 for its effective use.

5.4
The CORE THEMES

This specification consists of three themes:  

· My Place – Living in the UK Today;

· An Extreme Environment – Exploring Landscape and Process;

· People as Consumers – The Impact of Our Decisions.

Each theme highlights a different focus for study in modern geography.  

Theme 1 examines the idea of ‘place’, by starting from candidates’ own local place and community.  

Theme 2, an extreme environment provides the vehicle for exploring the idea of ‘landscape’, but also the opportunity to study physical processes.  

Theme 3 investigates an important human process – ‘people as consumers’.

The three themes do not necessarily have to be taught / studied in the sequence given above.

5.5
Scale and Range of Study of the core

Each theme is assumed to range across the scales of enquiry from local to global, but in a slightly different way from each other, so that each has a different main scale emphasis.  Each may be characterised as offering a different geographical perspective (see below).

Theme 1:
My Place – Living in the UK Today – personal and local but moving outwards to regional, national, international and global links.  

Theme 2:
An Extreme Environment – Exploring Landscape and Process – regional but considering other scales for explanations.  

Theme 3:
People as Consumers – The Impact of Our Decisions – international and global but with links back to personal, regional and national.  

To ensure the content demand of the course is realistic, only a limited range of places should be studied in depth throughout the course, i.e.

Theme 1:
My Place – Living in the UK Today – the local place/community and the UK.

Theme 2:
An Extreme Environment – Exploring Landscape and Process – one extreme environment chosen from those identified in Sub-Section 5.5.2.

Theme 3:
People as Consumers – The Impact of Our Decisions – aspects of the geography of places chosen to exemplify processes of consumption.

In addition, it is expected that candidates will build on their general framework of locational knowledge established in Key Stage 3. By the end of the course they should display a general knowledge of the main continents, oceans, significant countries and cities in the world today.

5.5.1
Theme 1:  My Place – Living in the UK Today

Focus for Study

Within this theme, candidates will normally use their own locality and community as a starting point for exploring:

· the processes affecting the changing geography of their own lives;

· the links and connections which the local community has with its region, the nation and the wider world;

· some important issues about the UK’s changing identity and character.

Each Centre’s starting point will be unique, i.e. the locality/community as defined by the candidates and teacher together.  However, the framework of questions and ideas used will be common to all and as study moves outwards for explanation and development, so similar issues about the character and identity of the UK today should be picked up by all Centres and candidates.

This theme provides opportunities for:

· exploring candidates’ personal geographies;

· using local community links and experiences;

· undertaking fieldwork in the local area;

· arranging visits from and to local people/organisations;

· developing candidates’ understanding of citizenship.

Conceptual Emphases

The study of My Place – Living in the UK Today is likely to draw on all five of the central concepts, however, this theme provides particular opportunities for candidates to explore and appreciate the concepts of:

· uneven development – candidates should compare, contrast and explain the similarities and differences between places and explain the consequences of unevenness, e.g. uneven development can be explored when considering the UK’s countries and regions and the key issues affecting them;

· interdependence – candidates should understand and explain the multi-dimensional links between places, whether social, economic, political or environmental, and the different scales at which the causes and effects of these links operate, e.g. interdependence can be explored when investigating the links between the local place and community and that of other places and the UK as a whole;

· futures – candidates should be able to identify and evaluate some possible future scenarios for the local place; this can also be linked to the concept of sustainability and Local Agenda 21;

· globalisation – candidates should understand and explain how their place is linked to other locations regionally, nationally and globally, they should be able to identify similarities and differences between places.

Theme 1:  My Place – Living in the UK Today

	Enquiry Questions
	Content/Contexts for Study
	Candidates should be 
able to:

	· What is my place?  Where is it?  What do I know about it?  How do I feel about this place?  Why is it important to me – and others?

· How is this place seen, represented and experienced by others?  For what different purposes?
	· Candidates’ personal geographies.

· The local place/community (which may differ in size and scale from school to school.  The definition of it should be one early task, building on candidates’ own ideas).

· Views, images, perceptions of others.
	· Define and explain their own understanding of what constitutes their own place;

· Understand that other people and organisations hold different views and values about their local place/community.

	· Why is this place as it is?  How has it been influenced by its links with other places?  What impact does it make on other places?

· What are the key processes of change operating on the local area/community?

· What issues arise from these?
	· Specific features of the environment and economic, social, political geography of the local place, e.g. landscape, work, leisure, transport, cultural activities, identity.

· Links and connections to the wider world via travel, journeys to work, migration, media and cultural links, sport etc.
	· Understand and be able to articulate ways in which the local place is influenced by and linked to other places;

· Identify, explain and evaluate the key issues and processes of change (economic, social, environmental and political) which have an impact on the local area.

	· What changes might take place in the future?  With what impact?  On whom?  Is it possible to identify gainers and losers?

· What is my view about changes for the worse or for the better?
	· Existing and future plans for the local place/community.

· Candidates' own plans for their lives and visions/ideas for the future of the local area.

· Ways of seeing change.  Ways of effecting and affecting change.
	· Identify and evaluate some possible future scenarios for the local place/community;

· Understand and be able to articulate the differing impacts of possible changes on other people;

· Explain and justify their own choices for the future of the locality/community.


Theme 1:  My Place – Living in the UK Today

	Enquiry Questions
	Content/Contexts for Study
	Candidates should be 
able to:

	· How does my place fit into the UK as a whole?  How is it like other local places or different from them?

· What are the big issues affecting the UK today and how do they affect me, my family and the local community?
	· Broad outline of the UK and constituent countries, regions and the UK’s location/ relative location in Europe.

· Some big geographical issues for the UK today as relevant to candidates’ local place and community.  (The following may be referred to in examination questions – population change (including migration), regional change, links with Europe, changing employment structure).
	· Understand where and how the local place fits into the UK;

· Have an understanding of some of the key issues affecting the UK and their own lives in the early twenty first century.

	· How and why do places and people claim to have an identity? How does it help us to understand each other better?

· How does my geographical study help me to understand my local place and community better?
	· Consideration of the term ‘identity’ and of the idea of ‘multiple identities’.  

· Reflections on their study of local place and community and what it tells us about places in general.
	· Define and explain their understanding of the term ‘identity’ and relate it to themselves, to other people, to other countries in the UK and to some of the key issues affecting the UK;

· Show awareness of the geographer’s contribution to understanding place.
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5.5.2
Theme 2:  An Extreme Environment – Exploring Landscape and Process

Focus for Study

In this theme, an extreme environment provides a stimulating focus for different kinds of geographical work, drawing on both physical and human geography.  After some initial introductory exploration of the notion of extreme environments, candidates then study the changing perceptions and ways of seeing the landscape of one extreme environment (chosen from a desert area, a polar region, a mountain area).  The focus then moves to understanding the physical processes which account for the features of the chosen environment, the challenges presented to humans and the range of human adaptations and responses.  Candidates are also required to consider factors which might lead to change and different visions for the future.

The emphasis for much of this theme is at a regional level, i.e. a ‘close geographical focus’.  Candidates are required to study one specific, named area as an example of an extreme environment and not to cover all manifestations of that environment, e.g. a part of the Sahara Desert, but not all hot deserts.

This theme provides opportunities for:

· drawing on the methods and approaches of physical geography to study the processes of physical change;

· using maps, photographs and satellite images;

· utilising information from expeditions and travellers, past and present;

· exploring literature, music, film, poetry and painting as sources of landscape representation;

· making links with arts and humanities.

Conceptual Emphases

The study of An Extreme Environment – Exploring Landscape and Process should draw on all five of the central concepts, however, this theme provides opportunities for candidates to explore and appreciate the concepts of:

· Futures – candidates should understand the debates and conflicts about change, and the options that exist for the future, e.g. futures can be explored when considering the possible future changes, both human and physical, to the chosen extreme environment;

· Environmental change and sustainability – candidates should understand the differing viewpoints and opinions which exist over the way in which the environment is changed or managed, and the consequent impacts of change from the personal to global scale, e.g. sustainability can be explored when investigating people’s use of the chosen area and the present and potential future impacts upon the environment.

Theme 2:  An Extreme Environment – Exploring Landscape and Process

	Enquiry Questions
	Content/Contexts for Study
	Candidates should be 
able to:

	· What do I already know about extreme environments?

· What are they?  How are they/have they been represented in the media, in literature and the arts?
	· Candidates’ own views and ideas about extreme environments.  

· Examination of cultural resources which show extreme environments, 
e.g. film, photographs, expeditions reports, stories, poetry.
	· Present their own understandings of the term ‘extreme environment’ and explain the different ways in which people have viewed these areas past and present.

	· Where is the area we are studying?  Why is it a good example of an extreme environment?

· What are the important controlling factors?  What are its typical features?  How can we find out more about it?

· How do we explain the formation and characteristics of this extreme environment?

· What are the key physical processes?  What do some of the typical landscapes look like and why?
	· Definitions and characteristics of extreme environments.  Description of location and key features of one extreme environment chosen from the following and focusing on one coherent region/area:

Either Hot deserts, 
e.g. Sahara, Atacama, Kalahari, Thar,

Or Polar regions, 
e.g. Antarctica, Alaska, Siberia, Svalbard,

Or Mountains, 
e.g. Andes in Peru, Canadian Rockies, Himalayas (Nepal).
	· Describe the geographical location, broad characteristics and identifying features of the chosen extreme environment and be able to explain how it fits the definition of an extreme environment.

	· How has this environment been represented?  How have people been inspired, challenged, attracted or repelled by it?  And how have they communicated this?  What does it tell us about people as well as about the area?
	· The chosen environment as seen through relevant examples of, e.g. historic records, expedition reports, literature, poetry, paintings, music and popular writing.

· Skills of using and interpreting different kinds of source material.
	· Understand and explain the different ways in which this chosen extreme environment has been represented, imagined and perceived;

· Understand the value of literary, artistic and popular sources in studying it.


Theme 2:  An Extreme Environment – Exploring Landscape and Process

	Enquiry Questions
	Content/Contexts for Study
	Candidates should be 
able to:

	· What are the opportunities, constraints and challenges for humans that the extreme environment presents?
	· Main characteristics of the physical geography of the chosen environment, highlighting the climatic factors and explaining the processes of landscape formation and change.

(Note: Offer an overview followed by detailed study of a selected smaller example of a typical landscape.  The aim is to illustrate physical processes and introduce methods, not to cover all.)
	· Explain the main climatic factors influencing the chosen extreme environment;

· Identify and describe the main physical processes at work;

· Describe and explain examples of some typical physical features in the chosen environment;

· Show understanding of the methods of physical geography.

	· How have people responded to the challenges and made use of the area studied?
	· People’s use of the chosen area.  As above, the aim is to provide an overview of challenges and human responses and to study one or two examples to illustrate these ideas rather than to provide exhaustive coverage.
	· Identify, explain and compare the range of ways in which humans have used and responded to the area, referring to specific examples.

	· What kind of changes might occur?  Who is affected?  

· Which is most significant – changing physical processes or changing perceptions?

· What do I think/feel about this area?  How can I express views and feelings?
	· Processes which might lead to future change.  Implications of change at different scales.

· Selective visions for the chosen area and different ways of articulating these.  Candidates’ own views/responses.
	· Identify likely future changes to the area (physical and human), recognising significant local, regional and global implications;

· Present their own views about, and creative responses to, this extreme environment.
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5.5.3
Theme 3:  People as Consumers – The Impact of Our Decisions

Focus for Study

This theme focuses attention on the impact that the processes of consumption has made and is making on our lives.  Candidates are asked to see themselves as consumers and to trace the implications of this for places and environments.  One requirement is for candidates to follow the production, distribution and marketing of one familiar product e.g. Coca-Cola, Nike shoes and one service, e.g. the tourism industry, the film industry.  The specification also requires that candidates are introduced to some of the wider dimensions of consumerism, such as the ‘landscapes of shopping’, e.g. out of town shopping centres, retail parks, airports etc., the power of multinationals globally, the global spread of advertising and the inequalities consequent on large-scale production and marketing techniques.

Note that this theme provides opportunities for the following:

· exploring candidates’ experiences as consumers;

· using a variety of cartographic techniques and Geographical Information Systems (GIS) to explore trends and relationships;

· using the Internet to find information;

· making links with economics, business studies and media studies.

Conceptual Emphases

The study of People as Consumers – The Impact of Our Decisions is likely to draw on all five central concepts, however, this theme particularly provides opportunities for candidates to explore and appreciate the concepts of:

· uneven development – candidates should understand and be able to describe and explain how consumer decisions can lead to uneven development, e.g. uneven development can be explored when considering Fair Trade, and when examining power relationships i.e. who gains and loses as a result of consumer decisions.

· interdependence –candidates should understand and explain the multi-dimensional links between places and people, the different scales at which the causes and effects of these links operate and the impacts of these upon people and places, e.g. upon different people within the consumer chain;

· Globalisation – candidates should be able to describe and explain how globalisation influences their own lives and the lives of other people in the consumer chain and the different opinions and debates which exist about these interrelationships, e.g. globalisation can be explored when considering the ethics of consumption.

Theme 3:  People as Consumers – The Impact of Our Decisions

	Enquiry Questions
	Content/Contexts for Study
	Candidates should be 
able to:

	· What do I buy and why?  Why do other people buy similar/different things?  What are some of the spatial consequences of these decisions?  What are my rights/responsibilities as a consumer?
	· Candidates’ own consumption patterns compared with others.  Examination of resources which show some of the consequences of these decisions, e.g. environmental footprints.
	· Understand what it means to be a consumer and be aware that consumption has different spatial and environmental consequences depending on which alternative choices are made.

	· What is a product web?  How are products represented?  

· Where are the producers?  

· Where are the consumers?  

· Who is the product aimed at?  Is the product inaccessible to certain people/places?  Why?
	· The production, marketing distribution, etc., in both time and space, of a familiar product, e.g. a particular branded clothing item, or food product (a product web showing who the consumers and producers are, the location of consumers and producers, the location of raw materials etc.) and the spatial, environmental and social consequences of consumption of this product.
	· Describe the spatial impact of a particular product and its associated marketing patterns, e.g. sources of raw materials, location of manufacturing, location of markets;

· Explain how physical and human geography has influenced these patterns;

· Critically interpret maps, GIS and other varied cartographic representations of a particular product's distributions in both space and time.

	· What images do the decision makers want to project?

· What variation is there in the spatial and social impact of this service?  How might different people in different places view this service?
	· The marketing, distribution and sales in both time and space of a familiar service and the spatial, environmental and social consequences of a particular service, e.g. holidays, housing, film industry, call centres.
	· Describe the spatial impact of a named service;

· Make reasoned judgements about alternative pieces of geographical information, e.g. a tourist brochure compared with alternative travel writing (Rough Guide/Lonely Planet etc.);

· Describe and explain how a particular service is represented and how access to it is uneven.


Theme 3:  People as Consumers – The Impact of Our Decisions

	Enquiry Questions
	Content/Contexts for Study
	Candidates should be 
able to:

	· What is a consumer landscape?  What are the rights/responsibilities of the decision makers?  How are these represented?  Who is included and who is excluded in this space?

· What alternative consumer scenarios are there?  Why do different groups prefer different futures?  Who gains and where are they located?  Who loses and where are they located?
	· Two contrasting landscapes of consumption (the consumer landscapes could include, e.g. shopping malls, financial centres, airports) from areas of difference
e.g. nations at different rankings from the Human Resources Index.
	· Describe and explain global interconnections in contrasting locations,
e.g. airports or shopping malls/areas in Majority and Minority world;

· Explain how power relationships have different spatial outcomes;

· Describe and explain the impact of alternative consumer scenarios on different groups of people.

	· What are my rights/responsibilities as a consumer? How might they promote a suitable future?
	· Ethics of consumption – examining the consequences of consumers’ decisions by analysing the product web.  The value set of different groups.  The power of consumers and their rights and responsibilities, e.g. Fair Trade, revival of local markets and products.
	· Understand that different groups of people have different views of consumption and that these have different environmental and social consequences;

· Communicate different interpretations of the rights and responsibilities of consumers;

· Explain and justify their own consumer choices.

	[image: image8.png]


[image: image9.png]


[image: image10.png]


C1.1-C1.3; C2.1a-C2.3; N1.1-N1.3; N2.1-N2.3; IT1.1; IT2.1


5.6
options

Two options must be selected from a choice of nine but not more than one to be teacher assessed (i.e. one of options 2 and 7).

· Option 1: Coastal Management (internally assessed);

· Option 2: Geographical Information Systems (teacher assessed);

· Option 3: Geography in the News (internally assessed);

· Option 4: Travel and Tourism Destinations (internally assessed);

· Option 5: Planning Where We Live (internally assessed);

· Option 6: Urban Transport for Sustainability (internally assessed);

· Option 7: Investigating Geography Through Fieldwork (teacher assessed);

· Option 8: Living With Floods (internally assessed);

· Option 9: Introducing Cultural Geography (internally assessed).

The options are intended not only to have a close relationship with the core (especially via the organising concepts) but also to deepen candidates’ understanding and to extend the range and focus of content studied. The Options provide opportunities to:

· promote and develop further the kind of activity enquiry-based learning which characterises the core;

· focus on the particular concepts and areas of content specified in the unit which are either different from or extend and develop those studied in the short course;

· focus on general, applied or vocational aspects of the subject;

· focus on one scale or a range of scales as appropriate to the topic studied;

· focus on and extend competence in particular skills and techniques developed in the core or to emphasise new ones.

5.6.1
OPTION 1: Coastal Management (4957)

5.6.1.1 Introduction to the Option

For some, coasts are just soft sand and warm sea, for others, spectacular cliffs and sweeping views.  The sea at the coast can be calm and serene but also powerful and treacherous.  Not everyone agrees about how a coast should be managed.  Some think it should be controlled and others feel nature should take its course.  

This is predominantly a general Option. It has an emphasis on investigating the processes (physical, environmental and human) which interact at the coast, and considering the range of management responses which are developed in response.  There are also ample opportunities for candidates to explore their personal reactions to coastal landscapes and to present their ideas and feelings in creative ways. Despite its predominantly academic focus, vocational elements, such as managing health and safety, are also covered as well as political aspects related to the environment.

This Option links well with the core theme – An Extreme Environment: Exploring Landscape and Process through further development of physical processes/different landscapes.  It also relates to Option 7: Investigating Geography Through Fieldwork (coastal environments for fieldwork projects), Option 4: Travel and Tourism Destinations (coastal tourism destinations), Option 3: Geography in the News (a coastal issue in the news) and Option 8: Living With Floods. 

This Option is internally assessed, externally moderated.  It forms 25% of the GCSE.

5.6.1.2 Content and Approach

Rationale

This general Option explores young people’s personal response to coastal landscapes as a vehicle for allowing them to explore their own attitudes to nature, the environment and landscape. A substantial degree of flexibility should be given to candidates in developing a format for the presentation of material so as to play to their strengths.  For many young people this unit provides the opportunity to widen horizons beyond their own immediate experiences.  For some young people the Spanish coast may be more familiar than the British coastline.

The Option also gives candidates access to important debates about different responses and attitudes to the natural world. Every year people are injured or die at the coast.  The Marine and Coastguard Agency report people missing or dead on a regular basis.  This gives purpose to understanding the coastal forms and processes.  How a cliff is dangerous may be obvious but the dangers of a tidal creek may be less so.  Applying learning about coastal geomorphology to education for personal safety will be beneficial to the individual and the community, if this is shared within the Centre and its wider community.  The majority of the population of the UK lives away from the coast, so Centres may, in this way, be providing lifelong learning.

There is a genuine debate about whether the land should be protected from the sea or not.  Some say it should be protected at all costs, others say nature should take its course. Candidates should listen to arguments, explore the evidence for or against these arguments, learn to weigh them up and then express their own views, striving to develop better reasoning skills.  This is not only good geography but also good political education, which is relevant far beyond ‘school’ geography.

Aims

The aims of this Option are to:

· explore individual and collective personal responses to coastal land and seascapes;

· develop knowledge and understanding of coastal processes, landforms and landscapes applied to the context of personal safety;

· develop an understanding of the debates around sustainability and futures for different coastal environments.

Detailed Content Option 1: Coastal Management

	Enquiry questions:
	Content/contexts
for study:
	Candidates should be able to:

	· What is my personal response to coastal environments and landscapes? How has this been shaped? 

· What do people generally like and dislike about coastal landscapes? What do people do by the coast?

· What issues arise from people’s use of the coast? How do these users conflict?
	· Responses to coasts Drawing on a range of coastal environments and landscapes in the UK and elsewhere in the world, investigate:
- their personal responses to and use of the coast; 

- aesthetics of landscapes; 

- issues that arise in coastal landscapes.

· Views, images and perceptions of others, gathered from a range of resources and discussion.
	· Express their feelings about coastal landscapes;

· Describe and explain issues of conflict related to coastal landscapes (referring to particular examples);

· Show awareness of the range of views and perceptions held by others about coastal landscapes and environments.

	· What are the factors behind the energy of the sea at any coast? What processes are at work?

· What are the factors behind coastal patterns? When and where is energy at its most active?

· Which patterns (forms) are typical and which processes are operating?

· How does our understanding of the coastal geomorphic system help us to make sense of a landscape?
	· Coastal processes and landscapes - general introduction, illustrated in the context of specific examples:

- how energy is generated to create erosion, transportation, deposition;

- how sediment flows through the system;

- how this creates suites of landforms.


	· Describe and explain coastal processes and landforms;

· Interpret maps and aerial photographs of coastal landscapes;

· Apply knowledge and understanding of geomorphological systems to make sense of a landscape.

	· What are the main characteristics of the case study areas? 

· What are the features and habitats created by coastal erosion and coastal deposition?

· How do people use each of these areas? What are the risks to people and how can they be managed?

· What are the issues and conflicts apparent in these environments/landscapes?
	· Case Studies of at least one landscape where coastal erosion is predominant and one where coastal deposition is predominant.

(These need not be UK examples, but bear in mind resources and the potential of fieldwork).
	· Describe, compare and explain two different coastal landscapes and for each, show how the patterns and processes are interdependent;

· Apply knowledge and understanding to personal safety;

· Show awareness of the conflicting views held about coastal areas and of how these might affect the areas.


Detailed Content Option 1: Coastal Management

	· What are the changes and issues happening in coastal landscapes generally?

· What are the facts and what are the opinions about one case study change?

· How can we understand the situation? What management strategies are suggested? What is my personal view and response to the specific case?

For example:
What are the costs and benefits of defending the coast?
What are the costs and benefits of not defending the coast?
How might/should we defend the coast?


	· Change in Coastal Environments/landscapes Broad introduction to issues and case study of one change (assumed to be in case studies) such as:

– loss of land through coastal erosion;

– interruptions to sediment flows along coast;

– pollution of coastal waters from sewage;

– development of tourism in coastal environments;

– creation of nature reserves.


	· Evaluate opinions and evidence from different points of view about one major issue/change for a coastal landscape;

· Examine issues of sustainability with respect to the case study area;

· Make reasoned judgements about the validity of arguments for at least two alternative futures for  case study areas.

· Express your own considered views and creative ideas on the future of coasts.
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5.6.1.3 Assessment 

Assessment Objective Weightings

	AO1
	AO2
	AO3

	30%
	40%
	30%


Assessment Criteria

Candidates are required to:

· show knowledge and understanding of coastal processes, landforms and the two case studies (AO1);

· apply their knowledge and understanding to help clarify the views and opinions of others in debates over coastal issues and the likely impacts on the coast (AO2);

· demonstrate the ability to express their own views about the aesthetics of coastal landscapes and about issues of coastal protection (AO2/AO3);

· show skills in gathering and extracting information and view points from a range of visual, written and oral sources (AO3);

· use appropriate forms of presentation and communication of issues, responses and creative ideas (AO3).

Assessment Tasks

Candidates must undertake and present three different responses to the work of the Option:

· one personal response to a coastal landscape (any medium),

· one explanation and evaluation of a coastal issue (written work with supporting diagrams etc.)

· one map created by the candidate individually, illustrating, presenting or explaining any aspect of the work studied for the Option (map/annotated or illustrated map).

These may be completed as separate tasks or they may be presented as part of one project.  Credit will be given for individuality and originality.  

5.6.2
Option 2: Geographical Information Systems (4958)

5.6.2.1 Introduction to the Option

This option aims to explore how the use of Information and Communication Technology (ICT) is increasingly affecting people’s lives and environments. A Geographical Information System (GIS) can be regarded as a set of software tools which enable us to capture, manipulate, analyse and present a range of geographical data on a spatial or map base. These systems range in scale from small in-car navigation systems to massive computer systems used to provide weather forecasts or model the effects of climatic change. GIS provides us with a means of handling information about the world in an efficient and effective manner.

In this predominantly vocational option, candidates are helped to place the development of GIS in the context of the general increase in the use of ICT. They are introduced to some practical GIS techniques, which can then be applied to projects and activities in their investigations for the core themes and other options. Because it is a predominantly vocational Option, candidates are introduced to the use of GIS in a range of jobs and careers. However, the Option also requires a critical and evaluative stance to be taken to the role of new technologies in their own lives.

This Option will link well with any core themes and Options in which GIS techniques can be used to describe and analyse relationships, model change or inform decision-making.  Those Options which might particularly lend themselves to such links are Option 1: Coastal Management, Option 3: Geography in the News, Option 5: Planning Where You Live and Option 7:  Investigating Geography through Fieldwork, Option 8: Living With Floods, Option 9: Introducing Cultural Geography.  

This option is teacher assessed.  It forms 25% of the GCSE.

5.6.2.2 Content and Approach

Rationale

One perspective on ICT is that it is a tool for collecting, presenting, processing and communicating raw data, information and ideas.  It is also a topic for study in terms of its effects on people’s lives and on decision-making about people and places.  This Option aims to achieve a balance between developing the skills and techniques needed to use GIS as a geographical tool, and exploring the changes which new technologies make to the way we live our lives and manage our places and environments.

Candidates should be given opportunities to choose different case studies and locations to study, as this will provide a range of actual applications and promote relevance to their own lives.

The work for this Option provides a context in which the following central concepts will be explored:

· uneven development – through studying the distribution of ICT capability such as the Internet and ways in which satellite imagery and GIS can map uneven patterns;

· interdependence – through studying how global communications networks exchange digital data and information;

· futures – through studying how satellite imagery and GIS can inform making decisions about the future;

· globalisation – through studying how the transmission of ideas, values, data and information affects people and landscapes around the world.

The use of ICT will provide opportunities for candidates to enhance the quality of their work in geography.  Some ways in which this might be done include:

· using different kinds of data from both accessible and remote places, e.g. satellite images to view visible and non-visible features;

· using real time and recent data, e.g. current case studies and real time events such as patterns of weather;

· using and evaluating data from different sources, e.g. from original sources, with the ability to establish their validity;

· presenting and processing data both accurately and efficiently, then applying it to solve problems, e.g. using GIS software and peripherals such as for data logging.

Geographical Information Systems provide geographers and others with a tool to handle spatial data.  Candidates need to understand the principles and the techniques of GIS before they can use it effectively.  Once this has been done, they can use it as a graphic and statistical tool in any geographical enquiry and can apply these skills to geographical decision-making.  A knowledge, understanding and practical ability to use GIS software will provide candidates with an insight into its applications in careers and ‘real life’.

Aims

The aims of this Option are that candidates will:

· develop a knowledge and understanding of the potential of ICT to affect our lives and to change the geography of people, places and environments at the same time as facilitating our exploration of these changes;

· gain a sound knowledge and understanding of GIS – what it is, how it is used in everyday life and how it may be used effectively in geographical study;

· be able to use selected GIS skills and techniques in exploring geographical questions and issues and in solving problems in ‘real world’ situations;

· gain an appreciation of the need to take a critical and evaluative approach to data and to the ways it is collected, analysed and presented to them personally and to people in general. 

Detailed Content Option 2: Geographical Information Systems

	Enquiry Questions
	Content/Contexts for Study
	Candidates should be able to:

	·  What is meant by the information revolution? 

· How are changes in technology affecting our lives?

· What do new technologies have to offer geographical study?


	· Introducing the Geographical Information Revolution

· How ICT affects our lives and the geography around us. Start with candidates' own perceptions of eg mobile phones, digital TV, satellites, GIS, Internet, media and culture, ICT in workplaces and refer to current issues/items in the news.
	· Explain and give specific examples of the way in which ICT developments are making an impact on everyday life and on local and global geographies;

· Recognise the relevance of new technologies to geographical studies and their own lives.

	· What is GIS? What equipment/skills are needed to use it? 

· How is GIS used in everyday life? With what benefits and impacts? 

· What are some of the societal and ethical issues that arise?
	· Finding out About Geographical Information Systems;

· Principles and components of GIS – what it is, what it can do and how it is used in everyday life. Refer to/give examples from;

 eg emergency services, planning applications, estate agents/house locations, land use planning and environmental impact, satellite navigation, environmental protection, sales and distribution networks.
	· Define GIS and explain how such techniques are used in specific cases;

· Give reasoned views about the benefits and potential issues arising from particular uses of GIS.


Detailed Content Option 2: Geographical Information Systems

	· What GIS approaches and techniques are useful to geographers?

· What are some examples of GIS being used for:

· Obtaining and gathering information/data?

· Handling and analysing data?

· Modelling and simulating situations?

· Presenting and communicating information?

· And how can I use them effectively in geography?


	· GIS in Geographical Investigations
· What GIS techniques are needed in geographical work? Introduce through actual examples linked to geographical studies (which may be work for core themes or options);

· Digital methods of obtaining information including use of laptops/palmtops to enter data, environmental data-loggers, digital photos;

· Handling and analysing complex data by database and spreadsheet, multimedia, using satellite imagery, querying data and making measurements; 

· using models and simulations;

· selecting and using appropriate graphing and mapping techniques to present information;

· Candidates must learn to use techniques from each of the above headings.
	· Use selected GIS techniques competently and effectively to further their geographical investigations;


· Critically evaluate a range of data sources, explaining their reliability and suitability for specific geographical enquiry topics.




Detailed Content Option 2: Geographical Information Systems

	· What kinds of geographical problems and decisions can be addressed by using GIS?

· How can I use GIS effectively in a piece of fieldwork or research?
	· Making Decisions and Solving Problems

· Undertake one major problem-solving or decision-making project which relies on using GIS to handle and analyse data and/or resolve the issue. This can be a group project but must involve individuals in using and evaluating GIS techniques. 

· Could be:

- a local fieldwork      project

- a regional/national scale study using primary or secondary data eg land use issue, (and could link to work for another theme or options).
	· Make judgements about the selection and use of GIS techniques and packages for a specific project;

· Outline the enquiry procedures used to investigate a topic, solve a problem and explain how GIS featured within this;

· Show how decisions have been informed by appropriate use of GIS.

	· What are my views about the future uses and impacts of GIS on our lives?

· What jobs and careers provide opportunities for using GIS?

· What education/training routes are open to me?
	· GIS: A Personal Response

· GIS and the Future – opportunity for candidates to express their personal views about the future,

-Working with GIS – jobs and careers which use GIS, routes to further and higher education, research in GIS,
Candidates' personal action plans (if appropriate)for taking GIS further for jobs/careers.
	· Express own views and opinions about future uses and impacts of GIS;


· Outline the range of jobs/ careers providing opportunities for GIS and the routes for education/ training.
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C1.1-C1.2; C2.1a-C2.2; N1.1; N2.1; IT1.1; IT2.1


5.6.2.3 Assessment

Assessment Objective Weightings

	AO1
	AO2
	AO3

	30%
	25%
	45%


Assessment Criteria 

The assessment will require candidates to:

· Show knowledge and understanding of the nature and scope of geographical information systems and of how they are used in everyday life (AO1);

· Demonstrate understanding of the different views and perceptions people have about the increasing use of new technologies and be able to justify their own views (AO2/AO1);

· In undertaking the major project required in Making Decisions and Solving  Problems”: show competence in using GIS techniques as an integral part of geographical enquiry i.e. in gathering, analysing, modelling, presenting and communicating data (AO3). and; 

· Select and evaluate data obtained from different sources and intended for different audiences and purposes (AO3/AO2).

Assessment Tasks

The assessment for this Option comprises:

· a teacher-assessed component in which the teacher assesses candidates’ application of knowledge, understanding and skills in practical investigative work. The teacher can select examples of candidates’ work in any geographical investigations using GIS. This may include a series of smaller tasks as outlined in the section, GIS in geographical investigations or the major fieldwork/research project undertaken for the section Making Decisions and Solving Problems. The teacher is responsible for setting, marking and managing the assessment in whatever way is fit for the purpose. 
· a written report accompanied by maps, charts and diagrams which illustrate or explain the topic, which includes an explanation and evaluation of the use and application of GIS in one area of employment or public life as outlined in the section finding out about GIS eg GIS in the local planning office (see also option 6), GIS in crime prevention, GIS in route planning or traffic management (see also option 7).

5.6.3 Option 3:  Geography in the News (4959)

5.6.3.1 Introduction to the Option

News items from around the world bombard us every day – in the newspapers, on the television or radio, through the Internet and via our mobile phones. Geographical knowledge and understanding is essential to understanding these items and to allowing us to respond appropriately. This Option is concerned with places, events and people in the news, the geography behind them and the different viewpoints and perspectives which are portrayed.  This is an applied Option, occupying a middle position on the academic-vocational continuum. A sound understanding of the geographical location and knowledge behind each issue is required. However, this knowledge needs to be applied in the context of the popular media and of people’s reactions to it.

This Option will link well with the core themes and other Options in which relevant news stories arise and in particular with Option 2: Geographical Information Systems, with its emphasis on Internet sources and Option 9: Introducing Cultural Geography.

This Option is internally assessed, externally moderated.  It is 25% of the GCSE award.

5.6.3.2 Content and Approach

Rationale

We live in a rapidly changing world, in which the geographies we teach sometimes seem more like recent history and in which it can be difficult to connect the experiences we plan for candidates with current reality or the future world they will inhabit.

This option is designed to help young people learn about significant current events and their impact on people and places, including their own lives and to consider possible futures.  It supports students in gaining a deeper knowledge and understanding of contemporary events and the geographical patterns and processes that help to explain them. It will extend their horizons through a focus on issues which relate to a range of scales and link different places.  The option’s investigative focus requires development of a range of geographical enquiry skills, including those of analysis, discussion, values clarification and the application of learning to new situations.  The option has a strong citizenship dimension and will enable candidates to develop greater understanding of the world around them and the relevance of geography to their own lives.  Its field of study allows Centres considerable flexibility and autonomy in the design of their teaching programme.  Rather than specifying a distinct body of content, this option defines a framework which will support Centres’ planning, help teachers to develop rigour in candidates’ learning and ensure a strong geographical focus to their work on geography in the news.

The option will also develop candidates’ thinking skills and in particular make a significant contribution to their ability to think critically about the sources, characteristics and reliability of information as they develop their understanding.

The Option addresses a number of the guiding principles of the specification, including:

· exploring new and innovative geographical studies;

· developing linkages between scales;

· encouraging investigative and critical approaches to knowledge;

· promoting relevance to candidates’ own lives;

· encouraging acquisition of three of the central concepts, namely interdependence global understanding and a futures perspective.

Aims

The aims of this Option are to develop:

· knowledge and understanding of places, events and people in the news (at a range of scales from local to global) and of the geographical patterns and processes that help to explain them;

· the ability to evaluate sources and standpoints, to appraise news items critically and to interpret contemporary geographical issues in the light of this critical approach;

· the ability to reflect on candidates' and other peoples’ values in relation to issues in the news, to consider the decisions people make about issues and to make their own decisions and responses;

· the ability to consider geographical futures implicit in current issues;

· the skills of investigating geographical events and issues, including the abilities to research from a range of sources and to interpret and present a range of data fit for the intended audience.

Detailed Content Option 3: Geography in the News

Centres may wish to adapt the enquiry questions in this framework to match more precisely their choice of content and contexts for study.

	Enquiry Questions
	Content/contexts for study
	Candidates should be able to :

	· What are the different sources of news? Where do the sources come from? 

· What do they tell us? How reliable is the information? What kind of bias exists? 

· How can geography help us to understand the news?
	Reading the News

· Introductory session on ‘What is the news? What is geographical about it? Where does it come from?’ through discussion and comparison of e.g.:

- Collection and examination of news items from different sources;

- Class ‘media watch’ for a week, including mapping/exploring/looking at bias/following one issue.

- How the news is gathered and disseminated.
	· Recognise the geography in current issues;

· Describe different media sources and what they provide;

· Know how to approach different sources of news;

· Respond critically to a range of news items.

	· For each issue/event: 

· What is the event?  Where is it happening?  Why?  Over what time-scale? How is it reported in different media?

· What are the current impacts of the event on people, places and environments? How are these portrayed in the media?

· How can your own geographical understanding of patterns and processes help to explain the event?
	· Studies in depth of two contrasting news stories that have a geographical context or slant.

· Studies should have national or international significance. 

· They should have contemporary relevance but also have deeper value in enhancing candidates’ understanding of geography and giving opportunities to extend knowledge, understanding and skills.
	· Describe selected events in the news and show awareness of the differing interpretations given;

· Describe and explain the impact of selected events in the news on people, places and environments;

· Explain the geographical patterns and processes which lie behind these events.


Detailed Content Option 3: Geography in the News

	Enquiry Questions
	Content/contexts for study
	Candidates should be able to :

	· What can you predict about the effects of this event in the medium or longer term? What would your preferred outcome or future be?

· What useful information can you get from different sources? What different points of view are provided?

· What are your views and those of others?  How do these influence the decisions that are made?
	· In relation to the course as a whole, studies should maintain some balance of physical, environmental and human geography.

· Studies should make connections with other aspects of the geography course or wider learning, and stimulate investigation in depth.


	· Apply knowledge and understanding to consider what might happen in future, or to express preferred futures;

· Interpret and critically evaluate a range of sources;

· Consider peoples’ views about the issues, including their own and identify how these may affect decisions;

· Critically evaluate the sources of information used to find out about an issue.

	· What is the issue? How can I find out about it fully? What sources of information can be used and how reliable are they?

· What is the impact of different views and perceptions on reporting of the item? On future decisions?

· How can this issue be presented as a news item for a particular local audience?
	· A Local Issue in the News

Select one local issue, candidates then independently:

· research the item investigating the geographical background and local context;

· explore the different views and opinions;

· consider its presentation in different media;

· develop own ideas about outcomes and futures.

· Present a finished product eg  news report/ presentation/script for TV item.
	· Research a local issue, drawing on different sources of information;

· Explain the full geographical background and context to the issue, showing awareness of scale, processes at work and the impact of different perceptions and views;

· Present a news item for either TV, radio or a newspaper.

	C1.1-C1.2; C2.1a-C2.2; N1.1; N2.1; IT1.1; IT2.1


5.6.3.3 Assessment

Assessment Objective Weightings

	AO1
	AO2
	AO3

	25%
	45%
	30%


Assessment Criteria

Candidates are required to:

· show knowledge and understanding of the geography behind selected news items at different scales and in different places, and of the underlying concepts especially interdependence and futures (AO1);

· apply knowledge and understanding of the working of the media (specifically news gathering and dissemination) to explain the range of views and perceptions about issues, and to appreciate the consequences (AO1/AO2);

· demonstrate abilities to handle a range of source material, to recognise and allow for bias and to critically evaluate the reliability and value of the source material (AO3);

· show the skill of communicating ideas and views succinctly to different audiences and using a range of written and graphical formats (A02/AO3).

Assessment Tasks

The Option is assessed through one individual piece of work and one group presentation:

· Individual work – an in-depth analysis of a single news story (of national or international significance), exploring the geography behind it, the different viewpoints involved and the different ways in which it is presented in the media.

· Group work and individual work - a presentation/news item dealing with a local issue using any media (eg a TV report, a radio news item, a newspaper article, an Internet item).

A variety of presentation formats should be encouraged for the local issue e.g. newspaper or magazine format, extended TV news item, website.  This allows candidates to complete coursework tasks in a medium which shows them at their strongest. Centres should support candidates by giving a clear framework to ensure positive achievement, e.g. sample contents page or storyboard, advice about which sources of data and modes of data presentation are appropriate.

5.6.4 Option 4: Travel and Tourism Destinations (4960)

5.6.4.1 Introduction to the Option

Everyone looks forward to going on holiday and becoming a tourist. We talk of wanting escape, fun, action, different customs and products, or of ‘visiting paradise’, but each of these expectations makes different demands on travel, on tourist places and on tourism resources around the world. 

This Option focuses on two aspects; firstly on travel and tourism as one way in which places are connected to the wider world and secondly on the impacts and effects of tourism on the destinations. Tourism produces a unique set of interconnections between places because of its relationships between producers (the tourist location) and consumers (the tourists). Effectively, tourists’ activities help to shape the lives and landscapes of communities in far distant countries. 

This Option provides the opportunity for candidates to consider the definitions and characteristics of different kinds of tourism, to explore two contrasting travel and tourism destinations, and to think in a critical way about their own tourist experiences. The emphasis of study will be on raising awareness of the global–local connections that lie behind tourist activity and developing understanding of the economic, social and political impacts of tourism. 

Since this is a predominantly vocational Option, there will also be an opportunity for candidates to consider how a travel company works and what it might be like to work in the tourism industry.

This Option links well with the core themes – An extreme environment- exploring landscape and process (travel and tourism in extreme environments) and People as Consumers: the impact on our decisions (the producer/consumer relationship applied to tourism).  It also relates to Option 3: Geography in the News (e.g. tourism issues in the news) and Option 9: Introducing Cultural Geography.
This Option is internally assessed, externally moderated.  It forms 25% of the GCSE.

5.6.4.2 Content and Approach

Rationale

This predominantly vocational Option reflects both the changing nature of travel and tourism and the ways in which academic geographers are now studying tourism. The industry is becoming more global in its reach and its marketing strategies. In this respect, this Option has potentially strong links with People as Consumers. It addresses the need for candidates to have a sound understanding of location and place in relation to the study of tourism. In academic geography, the focus is increasingly on stressing the way in which tourism provides a unique set of local-global connections and on investigating tourism as another driver in cultural exchange. Academic geographers see recent developments in tourism as part of a shift to a post-industrial economy in which places earn their income through the flow of information, words, images and texts. Hence this Option also includes the opportunity to consider images, expectations and advertising.

This option provides the opportunity to study two destinations in contrasting locations to reflect the wide diversity in travel and tourism destinations, not just in the western world, but across the globe.  One destination is to be chosen from a richer more Westernised country and one from a poorer, Third World country.  The UK can be included as an example if wished, to facilitate opportunities for primary data collection.

Concepts such as globalisation are explored through this Option.  Examples of uneven development and sustainability can also be referred to, providing a holistic approach to the study of place and the environment.  Future considerations are very important both in the industry and in any critique of its impacts.

Aims

The aims of this Option are for candidates to:

· understand how travel and tourism provide a unique set of interconnections between distant and local places, and how the travel and tourism industry promotes and manages these interconnections;
· identify different kinds of travel and tourism destinations and recognise their different demands and impacts on places;

· gain critical awareness, through case studies, of the different ways in which tourist places are imagined, envisaged and marketed and how this affects their futures;

· develop and apply a range of enquiry skills, particularly the use and interpretation of maps, charts and statistics and also the critical analysis of advertising texts and cultural images.

Detailed Content Option 4: Travel and Tourism Destinations

	Enquiry questions:
	Content/contexts
for study:
	Candidates should be able to:

	· Why do people go on holiday and what do they do? Where are the popular destinations?

· What are the different kinds of destinations? How do people travel to them?

· How is tourism sold? What are the expectations of travellers? What are the demands placed on the receiving destinations?
	· Travellers and Tourists - a global phenomenon.

· Investigate the definition, meaning and global spread of tourism through e.g.: tourist literature, statistics, maps, personal experiences, travels writing, tourist geography texts.
	· Explain how the demand for tourism links places across the world;

· Identify different types of tourist destinations and explain the expectations held by tourists and the consequent demands placed on the destinations;

· Respond critically to a range of different kinds of writing about tourism.

	· What is this place like? Where is it? What visitor resources are available?

· How is the destination promoted? What images are used to promote the destination and why these and not others?

· Which groups of people are attracted by these images and attractions?

· What are the impacts of tourism? How is the place changing? What are the future prospects?

· What are the main differences and similarities between the two travel and tourism destinations?
	· Investigating Destinations Select two different travel and tourism destinations (regional or city scale), one from a wealthy, more westernised country and one from a poorer, majority country. For each, explore and compare:

· location, characteristics and attractions;

· how marketed and sold;

· growth and development;

· socio-economic impacts;

· future prospects.
	· Describe, explain and compare the location, character and key features of two different tourist destinations;

· Analyse and explain how destinations are represented to attract different groups of people;

· Assess the impacts of tourism on different destinations and surrounding areas;

· Predict how destinations are likely to change and develop as a result of increasing/decreasing numbers and changing circumstances.


Detailed Content Option 4: Travel and Tourism Destinations

	Enquiry questions:
	Content/contexts
for study:
	Candidates should be able to:

	· What is the company? What market is it tapping? What kind of tourism does it sell?

· How are its operations organised to link the product and the consumer, different sites, different scales of activity?

· In what sense is it a national or a global company?
	Investigating the Providers

· Select one actual travel company (medium or large). Investigate:

· the niche/market it occupies;

· how it operates, including. staff, location of offices, marketing and sales.

· And draw out the geography behind this.
	· Explain the concept of tourism as linking places, through a description of how one travel company operates;

· Show how one company’s marketing material offers particular images and expectations and relate these to the places;

· Use maps, statistics and charts to explain the geography behind one travel company.

	·  How can a holiday experience be critically evaluated, assessing positive and negative features from the point of view of the consumer and the destination?

· What different jobs are available in travel and tourism? What skills and knowledge are required? 

· What are the training routes? Would I consider travel and tourism as a career? And if so, how would I plan a career strategy?
	A Personal Response to Travel/Tourism

· Evaluate a personal holiday experience by producing, for example:

· a piece of travel writing for a magazine about the holiday;

· a report for  AITO, the Association of Tourist Operators.

· Take into account the impacts on the destination as well as the views of the holidaymaker.

· Working in Travel and Tourism:

- jobs in travel and tourism (eg sales, marketing, researching destinations, travel guide, travel writing);

- routes to further training and education;

- candidates’ personal views and action plans about travel and tourism as a career.
	· Critically recount and evaluate a holiday experience, recognising different views and impacts;

· Outline the skills, abilities and knowledge required by travel and tourism workers;

· Express own views and opinions on travel and tourism as a career and/or make own personal career plans.

	C1.1-C1.2; C2.1a-C2.2; N1.1; N2.1; IT1.1; IT2.1


5.6.4.3 Assessment

Assessment Objective Weightings

	AO1
	AO2
	AO3

	35%
	35%
	30%


Assessment Criteria

Candidates are required to:

· show a sound knowledge and understanding of the travel and tourism destinations studied and of the way in which the industry operates (AO1);

· demonstrate understanding of the different views and interpretations of tourist activity and of ways in which these impact on tourist places (AO1/AO2);

· demonstrate abilities to use maps, charts, images and statistical data effectively and to write clear and well-argued reports and analyses (AO3);

· display the ability to decide on their own views and judgements about tourism and its consequences, and to express these clearly and appropriately for the audience selected (AO2/AO3).

Assessment Tasks

Candidates must undertake and present two different responses to the work of the Option:

· an illustrated report comparing the two chosen travel and tourism destinations.  This should demonstrate an understanding of the importance of travel and tourism to each destination and surrounding area, possibly through the development of one focused issue or a general comparison. It should also evaluate the impacts of travel and tourism on the two destinations and make predictions for the future;

· a piece of travel writing based on the candidates` own experience of visiting a place.

5.6.5 Option 5:  Planning Where we Live

5.6.5.1 Introduction to the Option

Whether we live in cities and towns or villages and the countryside, we are all affected by changes in use of land and buildings.  Such changes impact upon our homes, our places of work, our leisure activities and the pleasure and sense of well-being we gain or lose from our surroundings.  In this sense, the planning system is of immediate relevance to us all, aiming as it does to balance the demands of the economy for development against the social and environmental impacts of those developments.  Sustainability is a key concept. 

This predominantly vocational Option uses case studies to introduce the different levels of town and country planning which operate in the UK (mainly focusing on England, though similar systems and principles apply in Wales, Scotland and Northern Ireland).  Despite its vocational slant, this Option demands sound geographical knowledge and understanding and a strong focus on the citizenship skills of critical enquiry, experiential learning and values analysis.

The Option links well with the core theme – My place: living in the UK today (investigating planning systems operating in your local area).  It also relates to Option 7: Investigating geography through fieldwork (fieldwork projects investigating local planning issues), Option 2: Geographical information systems (techniques and skills to use investigating planning issues) and Option 3: Geography in the news (planning issues in the media and impact of media on planning).

This Option is internally assessed, externally moderated.  It forms 25% of the GCSE.

5.6.5.2 Content and Approach

Rationale

The planning system helps provide for the increasing demands of everyday life by determining the use of land and buildings.  It attempts to do so, in a fair and democratic way and tries to ensure that the outcome of the process, i.e. development, takes into account social, environmental and economic considerations. Whilst the planning system manages the possibilities for development it is an individual’s and community’s lifestyle choices which creates the demand for development.  As levels of consumption and expectations on services and infrastructure increase, so does pressure for development.  Through understanding the issues which create the need for development we are better equipped to make informed decisions.
The use of local case studies (e.g. the need for and location of a waste management facility or new housing development) is ideal for making the connection between lifestyle and development consequences, for exploring how the planning system deals with these issues and for considering issues of sustainability.

There has been a steady increase in the level of public participation in the planning process.  The trend for communities to be involved with planning for their future will further increase as a result of current proposals for planning reform and parallel government initiatives such as Local Strategic Partnerships and Community Strategies.

This Option will demonstrate how the public, including candidates themselves, can contribute to the planning process and help plan the area where they live.  It will encourage debate about public involvement by providing a brief explanation of the development control and development planning process, of the different scales within which planning operates, and the opportunities for individual involvement and action.  Rather than specifying a distinct body of content, the Option defines a framework to help Centres select and explore appropriate planning examples and issues in their own local community, region and at national level.

Aims

The aims of this Option are for candidates to:

· gain knowledge and understanding of how and why the UK planning system operates to balance the demands of development against the social and environmental impacts made on people and places;

· develop an awareness of the range of attitudes and values involved in any planning decision, of the conflicts of interest which are integral to the development process, and of issues of resource allocation and sustainability which are raised;

· be able to apply their knowledge and understanding to the investigation of planning issues at different scales affecting their own lives, and to reach their own considered judgements as a result;

· develop the skills of critical analysis of data and evidence (often from different sources and conflicting perspectives) and of making judgements and decisions about complex issues where there is no one right answer.
Detailed Content Option 5: Planning Where We Live

	Enquiry questions:
	Content/contexts
for study:
	Candidates should be able to:

	· Why do we need a planning system? Why do people disagree about planning issues? What are some examples of early planning and how successful were they? What factors would I take into account when planning my ideal town?

· 
	· Why Plan? A brief introductory session aiming to stimulate discussion of why a planning system is needed (eg using either local or national newspaper cuttings or news clips from TV/radio) and when ours was established.

· Who else has planned? Brief reference to some of eg Greeks and Romans; Georgian England; 19th century industrialists; Utopian idealists and Garden City movement.
	· Give their own views about why we need a planning system, recognising the importance of different views and referring to specific examples;

· Describe, explain and evaluate some examples of early planning, showing awareness of the different contexts.

	· Who decides what happens when local development is planned? How does the development control process operate in my local authority? How are the public involved?

· How are plans made for the local area? What features are taken into account? How are local people involved?

· How does a geographical perspective help me to understand the local planning system?


	· Planning my community (This section comprises the major emphasis for this unit.)

· Through contact with the local planning authority and choice of relevant local examples.

· Investigate one specific development planned for your local area (eg a supermarket, a housing estate, a wind farm, a landfill site), finding out about the local development control process, the site and the conflicting views (eg by fieldwork, role-play, problem-solving exercise).

· Explore the Local Planning process, finding out about the preparation of a local plan/local development framework for your district. Investigate not only plans and processes but also pressures and constraints on the local area. (eg by visit and/or involvement of planners, fieldwork and surveys, role-play).
	· Summarise the key factors involved in the development of a local site, identifying the process, the pressures, constraints and conflicting views;

· Give reasoned views and make decisions about local planning issues;

· Describe and explain the local planning process, its impact on their own area and courses of action open to those who wish to participate (via case studies).




Detailed Content Option 5: Planning Where We Live

	Enquiry questions:
	Content/contexts
for study:
	Candidates should be able to:

	· What ideas do I have for the future (next twenty years) of my local area?
	· Looking ahead: Consider possibilities and be creative about the future.
	· Develop feasible proposals for some aspect of the future of the local area.

	· What is a region? How do regions feature in the planning process? How is my region defined? Who makes plans and proposals for my region? 

· What is one major strategy/proposal planned for my region? What impact will it have nationally? On the region? Or on my local area? What do I think about it and why?
	· Planning My Region
(This is a relatively short overview section)
· Through a focus on candidates’ own region :

· general awareness of definition of the region, characteristics, pressures for growth and change, plans and proposals;

· selection of one major issue within the region, either rural (eg management of an AONB) or urban (eg a major sub-regional development such as Thames Gateway) and find out what is planned, constraints and pressures, and what will happen.
	· Show some knowledge of UK regions and be able to define and describe the key characteristics of their own region;

· Explain some proposals for major change in a region, and show awareness of the social, economic and environmental impacts. 



	· Do we have a national plan or just national policies and controls? What are these controls and how do they work?  What are some of the impacts of national controls on local/regional matters? And how do I evaluate these?
	· National Planning (This is a relatively short overview section)
· Using one or two examples from national, regional and local level which may be those already studied for the other sections i.e. the local development, the local plan, or the regional issue (as stated above)), find out how government, Ministers, national agencies (eg ODPM, DEFRA, Environment Agency, Highways Agency, National Park Authorities) are involved in planning matters and decisions (eg Planning Policy statements, appeals and inquiries, statutory procedures).
	· Use a specific example to understand and be able to explain how local and regional planning is influenced by some national developments and agencies;

· Express a well-argued view about the impacts.


Detailed Content Option 5: Planning Where We Live

	· What different jobs are available in planning? What skills/ knowledge are required? What are the education and training routes for planners? Would I consider planning as a career and, if so, how would I plan a career strategy?


	· Becoming a Planner
- Jobs in planning (eg planning officer, planning technician, planning administrator) and the skills and knowledge required;
- Routes to further/higher education and training;
- Candidates’ personal views and action plans (if appropriate) about planning as a career.
	· Outline the skills, abilities and knowledge required by planners;

· Express own views and opinions on planning as a career and/or make a personal career plan.

	C1.1-C1.2; C2.1a-C2.2; N1.1; N2.1; IT1.1; IT2.1


5.6.5.3 Assessment

Assessment Objective Weightings

	AO1
	AO2
	AO3

	30%
	35%
	35%


Assessment Criteria


Candidates are required to:

· Show understanding of the planning process, of how it applies to specific case studies and of the concepts that underlie it (especially sustainability, futures and interdependence) (AO1);

· demonstrate understanding of the different views and interpretations involved in planning issues and the consequence of people holding these often conflicting views (AO2);

· demonstrate the abilities to use effectively both ‘hard’ data (e.g. maps, GIS, charts and statistical data) and ‘softer’ data (e.g. attitudes, values, perceptions and opinions) (AO2/AO3);

· use written work alongside pictures, maps and diagrams and communicate ideas, information and their own views about past, present and future to a range of audiences (AO3).

Assessment Tasks

Candidates must undertake and produce two different responses to the work of the Option:

Either

· One explanatory account of how the planning process works, exemplified for one local site or issue, using maps, charts and relevant photographs alongside written material.  This could be, for example, a report for a local newspaper, a display panel for a school exhibition, an oral presentation, a report for the local planning department.  (Emphasis on knowledge, understanding and presentational skills.)

or

· One impact assessment (environmental and social) of a major planning proposal in the local region.  This could be, for example, an annotated map or poster, a video report, a PowerPoint presentation.  (Emphasis on analysis and evaluation of the impacts and differing perspectives.)

and

· One piece of creative work in which the candidate puts forward plans/proposals for (for example) a local site, a national development, changes to the planning process.  (Emphasis on creativity, clarity of vision and ability to look ahead appropriately.)

5.6.6 Option 6: Urban Transport – Finding Sustainable Solutions

5.6.6.1 Introduction to the Option

Urban populations are increasing at a rate three times faster than the total population of our planet.  Associated with urbanisation is the growth in range and scale of urban transport. People need to move around easily in towns and cities in order to go about their work and daily lives. Yet many journeys for work, shopping or leisure activities contribute to environmental problems such as air pollution and resource depletion.  This Option will assess whether more sustainable solutions to urban transport can be found and implemented to combat the drawbacks of traditional and less sustainable urban transport.

Although this is an applied Option, it requires candidates to have a sound knowledge and understanding of key features of urban growth and change, so that this can be applied to the problem of investigating more sustainable transport solutions. The concept of sustainability is central to this Option and should be clearly understood before in-depth analysis of the topic. This Option should also provide opportunities for candidates to question their own attitudes towards urban transport in their own locality as well as to find out about urban transport and sustainability in other parts of the world.

This Option links well with the core theme – My place: living in the UK today (opportunity to look at urban transport in own region/UK).  It also relates to Option 7: Geography through fieldwork (opportunities for urban fieldwork), Option 5: Planning where you live (planning issues about urban transport) and Option 2: Geographical information systems (use of GIS techniques for handling/analysing data).

This Option is internally assessed, externally moderated.  It forms 25% of the GCSE.

5.6.6.2 Content and Approach 

Rationale 

This applied Option investigates some of the problems arising from movement of people and goods in towns and cities. It examines why the unstoppable growth of urban areas, and the associated development of urban transport, is becoming an important management issue.  Expanding towns and cities have created longer journeys for work, shopping and leisure activities.

Through study of general issues and some detailed case studies, this Option will provide young people with a firm base of knowledge and understanding and the opportunities to question their own attitudes towards urban transport in their own locality and the wider world.  Most individuals make choices over modes of transport based on affordability and convenience.  Such choices will lead to unsustainable cities.  This is already apparent in many richer countries where a high percentage of car ownership has created adverse environmental problems as well as consuming limited resources.  However, governments have the power to encourage more sustainable urban transport through investing in appropriate schemes.  Education of the individual can also make a difference and, in this sense, the Option has a strong citizenship slant.

This Option requires candidates to become personally involved as they examine ways in which urban transport can be made more sustainable.  The concept of sustainability is central to this Option, but also important are the concepts of interdependence and futures.

Aims

The aims of this Option are for candidates to:

· develop a knowledge and understanding of urban transport past and present, and of specific case studies in different parts of the world and at a range of scales;

· develop an understanding of the concept of sustainability in relation to urban transport and make predictions about the changing character and role of transport in urban areas on the basis of this understanding;

· explore their own attitudes and values in response to sustainable urban transport solutions and be able to present their own position on urban transport issues;

· be able to use a range of enquiry skills and techniques to explore urban transport topics.

Detailed Content Option 6: Urban Transport – Finding Sustainable Solutions

	Enquiry questions:
	Content/contexts
for study:
	Candidates should be able to:

	· What are some of the specific issues raised by movement of people and goods in urban areas? 

· How has this changed through time? What are some examples of long-standing problems? What are some solutions which have been tried?
	· Moving Around in Cities

· Introduction to urban transport through an overview of past, present and future, eg:

- historical (18th,19th,20th centuries) texts/photos of eg London, own town;
- present-day issues like congestion, pollution, etc;
- future schemes including actual proposals and Sci Fi/ fictional accounts.


	· Draw on their knowledge and understanding of urban areas in the past and present to identify key issues about movement and transport;

· Explain some transport solutions that have been tried and identify their impacts;

· Express their ideas and views about urban transport in the future.

	· What is our town/city like? What are the key features of movement in the urban area?

·  How are people affected by urban transport under the following: 
– congestion;
– air/noise pollution;
– loss of time;
– quality of life?

· What are plans and proposals for the future and what impact will they have on quality of life and environment?
	· Exploring Urban Transport Problems

- using own town city as the base for primary and secondary data collection.

for example: form and character of the local urban area:
-  rise of car ownership nationally/locally and impacts;

- a study of local large scale maps, especially council transport plans;

- opportunity for GIS plotting of accidents;

- information from car producers on fuel consumption (miles/gallon, litres/kilometre).
	· Describe and explain the main features of the urban transport situation in their local town/city;


· Draw on primary and secondary data to analyse specific local transport problems and suggest alternatives;

· Critically evaluate local transport proposals on the basis of their knowledge, understanding and own views.


Detailed Content Option 6: Urban Transport – Finding Sustainable Solutions
	Enquiry questions:
	Content/contexts
for study:
	Candidates should be able to:

	· How do people and goods move in built up areas in more developed countries?

· Can we categorise movement as either:
– essential (e.g. shop deliveries);
– optional (car instead of bus);
– through traffic (passing through town on way to somewhere else)?

· How do people and goods move in built up areas in less developed countries?

· What are the similarities and differences between richer and poorer countries? -in reasons for movement, in types of transport, in issues and solutions?
	· Investigating Urban Transport 

· A study of transport of passengers and goods in one large city in a rich developed world country 
e.g. London, Sydney, New York and one large city in a majority country e.g. Kolkata, Mexico City

· Note that the teacher will need to be selective about the material studied and issues raised. Candidates will need an overview of each city’s form, structure and economy in order to analyse and evaluate transport issues.


	· Outline the main urban transport issues in two case study cities, relating these to the character and form of each city and the characteristics of the country;

· Identify similarities and differences between the transport problems and solutions of cities in the rich and poor worlds.

	· How can we apply the following definition of sustainability to urban transport?

· ‘Development which meets the needs of the present without compromising the ability of future generations to meet their own needs’

· Does it mean different things in rich and poor countries? 

· How can the application of sustainable solutions address urban transport problems?

· Would you advocate more sustainable urban transport? Why?
	· Looking for Sustainable Solutions

· Exploring energy use in different types of transport, e.g. private car, bus, electric train;

· Information about urban pollution ranging from statistics, photographs, descriptive accounts;

· Comparison of the meaning of sustainability in different country contexts;

· Attempts by cities in richer countries;
e.g. congestion charging;

· Solutions being tried in newly industrialising countries e.g. in the city of Curitiba, Brazil;
	· Explain the meaning of sustainability in relation to urban transport, giving examples from case studies;


· Express a clearly argued view about why we need sustainable transport;


· Critically evaluate some specific examples of sustainable solutions being attempted.


Detailed Content Option 6: Urban Transport – Finding Sustainable Solutions
	Enquiry questions:
	Content/contexts
for study:
	Candidates should be able to:

	· What trends towards sustainability are likely to happen?

· What might be the impact on cities of the future?

· What do I think about these impacts and why?


	· Back to the Future?

· A more considered look at what might be feasible in the future given sustainable solutions for urban transport;

· Near future e.g. solutions to reduce pollution such as solar powered cars, improvements to public transport;

· public and private transport linked

· Far future e.g. redesigned cities with integrated transport systems and controls on air quality.
	· Identify likely future trends in urban transport planning and express their own views about these.

	C1.1-C1.2; C2.1a-C2.2; N1.1; N2.1; IT1.1; IT2.1


5.6.6.3 Assessment

Assessment Objective Weightings

	AO1
	AO2
	AO3

	35%
	35%
	30%


Assessment Criteria

Candidates are required to:

· Show knowledge and understanding of specific examples of urban transport problems, their impacts and proposed solutions (AO1);

· Apply the concept of sustainability to urban transport issues in a way that reveals their understanding of the concept (AO2/AO1);

· Demonstrate a range of enquiry skills and techniques in exploring and analysing urban transport issues (AO3);

· Express and justify their own views about urban transport problems and solutions in the past, present and future (AO2/AO1).

Assessment Tasks

The assessment for this Option should include three components

· Identification and analysis of a clearly defined problem or issue concerning present transport use in at least one defined urban area;

· A discussion of the possible solutions which have been proposed to alleviate the problem or solve the issue, including a full analysis of the impacts and evaluation of the extent to which these solutions are sustainable;

· Creative ideas for some aspect of the future of urban transport. This may be discussion of a general topic (like solar powered cars) or exploration of an aspect of a particular urban area.

This Option offers the opportunity for candidates to develop their understanding of sustainability and, if appropriate, to link this to local issues.  A large degree of flexibility is available in relation to how the three components are dealt with (ie as three separate items relating to three different pieces of teaching or as one big piece of coursework) and in terms of candidates developing a format for the presentation of material (eg formats can include annotated maps and charts, PowerPoint presentations, video sequences, written reports etc).

5.6.7   Option 7:  Investigating Geography Through Fieldwork

5.6.7.1 Introduction to the Option 

Fieldwork is an integral part of geography. In fact for many pupils it is the highlight of the geography course.  Fieldwork is about undertaking an enquiry at first hand, often literally “in the field”.  An important part of any enquiry or research is the collection of data.  Sometimes geographers attempt to collect objective data through, for example, taking controlled measurement of a stream or beach.  Sometimes the data collected is more subjective or qualitative, as for example, when enquiring into attitudes about a new business proposal or proposed housing development.  Out-of-classroom activities offer a tangible bridge between local concerns and national or international issues.

This predominantly academic Option will link well with any core themes and Options which allow opportunities for fieldwork eg core theme My place: living in the UK today, and options such as Option 1: Coastal management, Option 5: Planning where you live, Option 6: Urban transport, Option 8: Living With Floods and Option 9: Introducing Cultural Geography.
This option is teacher assessed. It forms 25% of the GCSE award.

5.6.6.2 Content and Approach

Rationale

This Option explores one of the central means of enquiry in Geography – fieldwork.  The importance of fieldwork in geography is continually asserted, and it remains a ubiquitous element at GCSE, GCE and in higher education.  Indeed many educationalists regard fieldwork as one of the most valuable forms of teaching and learning. It is often the highlight of an academic programme and it offers a highly intensive educational experience.  Out-of- classroom activities have a major impact on the lives of participants, and this impact is lasting.

This Option hopes to make fieldwork accessible and promote equal opportunity for all those pupils who embark on the course.  To this extent, the Option aims to stimulate both pupils and teachers by providing a framework for learning which is interesting, relevant and manageable.

It is anticipated that the Option will  help to broaden candidates’ perceptions of fieldwork, by moving away from a single narrow focus on scientific approaches and hypothesis testing and taking in the more illuminative and qualitative methodologies as well. In addition, this Option should not be taught purely in terms of its assessment opportunities.  The Option provides a structure for young people to ‘connect’ with a particular environment or issue and to identify the problems or questions that might be significant to them.  Assessment will also move away from evaluation based on lengthy coursework ‘reports’.  Instead, shorter and more relevant internal assessment vehicles will be offered, thus taking the pressure off candidates and teaching staff.

This Option is difficult to classify on the general-applied-vocational continuum. It is predominantly academic in that it is focused on a body of knowledge, skills and experience pertaining to fieldwork.  However, it will inevitably be applied by candidates since fieldwork must be used in a context.  There is also a vocational relevance to jobs and careers in survey work, research, public relations and marketing and many other areas.

Aims

The aims of this Option are for candidates to:

· Clarify the purpose and character of fieldwork, gaining awareness of the different types of fieldwork, the role of market research and surveys in informing decision-makers and the relevance of fieldwork to society and the wider world;

· Gain the knowledge, skills and understanding implicit in designing simple fieldwork projects, including understanding how health and safety considerations are integral to the planning process;

· Develop awareness of a range of approaches and techniques of data collection, including quantitative and qualitative approaches, the use of primary and secondary data and the role of ICT in research;

· Be able to use and apply appropriate skills and techniques in the planning, implementation and reporting back of their own fieldwork projects.  

· Develop their personal critical evaluation of the role of fieldwork in geographical research.

Detailed Content Option 7: Investigating Geography Through Fieldwork

	Enquiry questions
	Content/contexts
for study
	Candidates should be able to:

	· What do I already know about fieldwork? What is the historical context?

· How is data collected and who    might use such data?

· What is the range of data that can be collected, i.e. numbers, opinions, pictures etc?  Why is some data easier to collect than other data?

· How can data be used to influence decisions or decision-makers at different scales?
	Finding Out About Fieldwork
· e.g. via your prior knowledge and experience of fieldwork.

· Famous historical fieldwork figures and ‘outings’ e.g. Darwin, Shackleton.

· Variety of fieldwork resources and equipment,   including commercial ‘data’ and modern polling methods used by Mori and Gallup.

· Using fieldwork evidence to make judgements/ decisions.
	· Explain the relevance, purpose and significance of fieldwork;

· Identify ways in which (fieldwork) data can be collected for a range of purposes;

· Recognise the variety of data types, e.g. quantitative and qualitative.

	· What is the basic process of research or enquiry?

· What are the advantages and disadvantages of scientific/hypothesis testing approaches or more illuminative and qualitative approaches? When are each useful?

· How can some experiments be biased and some fair?

· How can risk assessment be used to improve one’s own safety and the safety of others working with you?
	· Undertaking Fieldwork
· Examples of how different kinds of data can be gathered (eg maps / photos/ surveys) and of how different environments can be investigated (eg river coast, town).  

· Introduce hypothesis testing, sampling, fair testing (bias?), data collection.  Also illuminative/qualitative approaches and use of feelings, attitudes, creative responses.  

· Risk assessment –purpose and processes.
	· Design a simple project or investigation;

· Explain the main features of different data collection methods and the various considerations required;

· Outline logistical and health and safety considerations, appropriate to any project.

	· What simple ways are there to both describe and analyse geographical data? What are the benefits and problems of each?

· Why is data collected often partial, incomplete and unreliable? 

· How can results be presented for different audiences?

· How can data be used to inform decision-makers e.g. the government?
	· Reporting Back
- Data-handling: spreadsheets, computer generated graphs vs hand-drawn, maps/graphs fit for purpose; 
- Describing data: simple statistics such as mode, mean, median;
- Explanation, analysis and evaluation – role of theory and past experience;
- Audience:
Fieldwork data for different groups of people and audiences.
	· Use a range of techniques to handle and describe data;

· Carry out basic analysis of data, explain findings and evaluate them in their wider context;

· Report back individual or group findings in a manner appropriate to the audience and/or consider how the results might have different impacts on different groups of people.


Detailed Content Option 7: Investigating Geography Through Fieldwork

	Enquiry questions
	Content/contexts
for study
	You should be able to:

	· What are the main characteristics of the case study areas? 

· What are the features and habitats created by coastal erosion and coastal deposition?

· How do people use each of these areas? What are the risks to people and how can they be managed?

· What are the issues and conflicts apparent in these environments/ landscapes?

(These questions are based on a Coastal Management example).
	Fieldwork in Action

· Candidates should be personally involved in planning, implementing and reporting back on at least two fieldwork projects;

· These should be undertaken as an integral part of the course:

- A project linked to a Core Theme (eg My Place);

   - A project linked either               to a topic of interest to candidates (or candidate choice) or to an Option (eg Urban Transport, Planning, Coastal Management). 


	· Plan, design and carry out a piece of fieldwork;

· Work effectively with others in a group to implement fieldwork activities;

· Report back on a fieldwork project, making it appropriate to the audience.



	C1.1-C1.2; C2.1a-C2.2; N1.1; N2.1; IT1.1; IT2.1


5.6.7.3 Assessment

Assessment Objective Weightings

	AO1
	AO2
	AO3

	25%
	25%
	50%


Assessment Criteria

Candidates are required to:

· Show knowledge and understanding of appropriate methods and approaches in fieldwork and of some of the history behind these (AO1);

· Show awareness that different approaches and methodologies are suited to different situations and audiences (AO1/AO2);

· Demonstrate the ability to understand different interpretations of findings and different user perceptions of these (AO2);

· Demonstrate ability to use competently a range of skills and techniques in planning, undertaking and writing up live fieldwork projects (AO3).

This Option provides opportunities for candidates to carry out group work, but there must be a strong individual element in the assessment.

Assessment Tasks

Assessment will be teacher-assessed, through two pieces of work related to the fieldwork exercises:

(a)  (50%)  A collaborative piece of work which introduces one element of the fieldwork enquiry. This can be presented as a:

· Storyboard, or 

· Website mock-up, or

· Series of annotated photos (suggest maximum of 4), or

· Short PowerPoint presentation (maximum of 4 slides), or

· Development of a risk assessment.

These can be displayed in the classroom as a gallery or presented in groups.

(b)  (50%)  An individual piece of work which reports back the main findings and wider significance (local / regional / national) of an investigation.  This can either be in the form of a video (‘GeoNews’) or written prose in a journalistic style, i.e. ‘New Scientist’ / ‘Geographical’.

If desired both tasks could relate to the same fieldwork project, as long as the objectives and content of each are clearly defined.

5.6.8   Option 8:  LIVING WITH FLOODS

5.6.8.1 Introduction to the Option 

Most people think they are unlikely to get caught up in a flood and that major flooding only really happens in other areas or other countries.  In the UK, we need only to look back to the year 2000 when over 10 000 homes were flooded, to realise that flooding and effective flood management are issues that everyone should know about.  The traditional image of a river valley is that of an idyllic inviting landscape.  Yet many valley features are formed by extreme flows during storms and floods.  Coastal lowlands too may be flooded and the topography changed in extreme conditions when coastal defences are breached by storms.  Flooding and the changes to an environment that it brings are natural processes, but can be affected by human activity.  Achieving the best approach to the management of floods requires an understanding of the processes involved and consideration of the effects floods can have on people, the economy and the environment.

This is a general option, which has both academic and applied elements.  It invites investigation of physical and human impacts on flooding and also considers the issue of flood management.

This unit is internally assessed and externally moderated.  It is 25% of the GCSE award.

5.6.8.2 Content and Approach

Rationale

The Option enables young people to consider their personal response to flooding.  They investigate the different ways that the physical processes of flooding affect both the natural environment and society.  Candidates will develop their understanding of how floods can be managed in a balanced way that takes account of both their beneficial and detrimental effects.  Some candidates will have direct experience of floods or will live close to an area that is at risk from flooding.  Others will not, and their understanding of the issues may best be developed through case studies in the UK and beyond the UK, where the effects of floods may be even more extreme.

On average, annual damage to property from flooding in the UK represents about £400M in costs.  There are strong social and economic pressures to reduce this.  The Government and its operational agencies (Environment Agency in England and Wales) are developing catchment flood management plans in order to obtain a balanced view of what measures to take in any catchment to reduce the impact of flooding on society.  This provides the context for understanding the physical processes of flooding in any catchment, particularly how land use can affect runoff and how the natural functions of the flood plain can be affected by urban and/or industrial development.  Similarly the processes of coastal flooding need to be understood if flood management is to be planned.

Candidates are helped to understand that in other parts of the world flooding processes can be much more extreme and cause major changes in landforms. Floodplains often provide a fertile environment for agriculture, sometimes enhanced by annual but manageable floods, and the natural river environment is a rich habitat for wildlife.  Coastal lowlands also offer areas where people settle.   But both floodplains and coastal lowlands can be subject to serious flooding and living in such an extreme flooding environment can be very hazardous.  Floods frequently cause loss of life, livelihood and homes.  Long term planning for flood management requires a holistic understanding of the issues affecting development and the flooding processes, so that the most sustainable measures can be identified.

Candidates are challenged to investigate critical management questions such as:

· To what extent should natural features that reduce flooding be retained as development proceeds?

· What physical measures such as river embankments, coastal defences and flood storage should be constructed?

· How will this affect ecology, people and the environment?

· How will climate change due to global warming affect future storms and runoff?

The arguments for different types of measures can be explored and candidates are encouraged to express their own views on their study of flood management.

The Option may be linked with the Core themes My Place – living in the UK today – through study of local flooding issues, and People as Consumers - the impacts of consumption patterns on flooding and flood management..  The study of Extreme Environments may also provide the opportunity for investigation of flooding events.

Links may be made with Options 1. Coastal Management – links with coastal flooding; 2. Geographical Information Systems – use of ICT for gathering and processing data; 3. Geography in the News – media reporting of floods.

Aims

The aims of this Option are for you to:

· explore individual and collective personal responses to floods and the impacts of flooding;

· develop knowledge and understanding of the processes of flooding and how these can be applied to living with floods;

· develop an understanding of the issues and interests involved in finding sustainable solutions to flood management

· employ appropriate skills and techniques in your enquiries into floods and in the communication of your findings.

Detailed Content Option 8: Living with Floods 

	Enquiry questions
	Content/contexts for study
	Candidates should be able to:

	· What evidence, records and accounts can be found of local (or nearby) river catchment flooding?

· What are the impacts on people, the economy and the environment of the affected area?

· What is your personal response?

· What factors or activity within and outside the catchment influence the floods?

· How could the impact of the floods be changed in the future?
	· Local case study and personal response

· Focused case study of river catchment flooding in the local area (or the nearest example possible)

· Assess the impacts on local people, economy and environment

· Personal responses to the floods and the effects of flooding

· Evaluate how flooding affects and is influenced by factors elsewhere in the catchment and nationally

· Consider how this might change in the future


	· Understand and describe the factors leading to river catchment flooding in the local or nearby area

· Describe and explain the impacts of the flood on local people, their livelihood and their environment

· Express their feelings about the situation found in the case study area

· Describe and explain catchment-based and global factors that may influence the present and future extent of the flooding

	· What are the characteristics of a major river catchment flood in a developing country?

· 
	· River catchment flooding in the developing world 

· Case study of a major flood in a river catchment in the developing world


	· Describe and explain flooding in a major river catchment in a developing country



	· What are the important factors that affect the intensity and duration of storms and runoff?

· What are the processes of sediment generation and deposition?

· How are flood plains formed and why are they important in flood management?

· What happens during times of high precipitation, runoff and through flow?


	· River catchment flood processes

· How major storms occur and how runoff is affected by rock type, land use, vegetation cover, and infiltration

· How sediment erosion and deposition occurs

· How rivers flow onto flood plains and deposit sediment

· Study of data showing effects of heavy precipitation


	· Describe and explain the major climatic and physical factors involved in river catchment flooding

	· What causes coastal flooding in the developed world?

· What are the impacts on people, economy and environment?

· How does this compare with coastal flooding in the developing world?  Are the processes and impacts different?


	· Coastal flooding

· Focused ‘headline’ case study of a coastal flood in the developed world

· Study of human, economic and environmental impacts of coastal flooding

· Briefly compare the case study with a developing world example
	· Describe an example of coastal flooding and understand what caused it

· Describe and explain the economic and environmental impacts of coastal flooding

· Describe and explain how conditions in the developing world compare with 

· regard to coastal flooding



	· How do people use and misuse areas liable to flooding.

· What measures can be incorporated into new developments to reduce and/or manage such effects?

· Why are sustainable solutions to flood management increasingly important?
	· Human input and response to flooding

· Investigation of human impacts on flooding – settlement, deforestation, transport development, channel alteration (e.g. dams) etc

· Enquiry into how flood management measures may be built into future developments

· Study of how a sustainable approach to flood management can be developed
	· Describe and explain how human use of areas liable to flooding can increase the risk of floods

· Discuss how sustainable flood development measures can be developed for the future

· Discuss why sustainable flood management is increasingly important


5.6.8.3 Assessment

Assessment Objective Weightings

	AO1
	AO2
	AO3

	30%
	35%
	35%


Assessment Criteria

Candidates are required to demonstrate:

· knowledge and understanding of the nature and causes of flooding in river catchments and coastal areas (AO1)

· understanding of the impacts of flooding on people, economy and environment and critical evaluation of different approaches to flood management (AO1)

· the ability to express their own personal views on flooding and its social, economic and ecological consequences (AO2)

· the ability to select and use appropriate skills and techniques in investigating significant issues concerning floods, their impacts and their management (AO3)

· the ability to report the findings of their investigations in a clear, appropriate and communicative manner (AO3).

Assessment Tasks

Candidates will undertake the following tasks:

· a case study, with personal response, of a local example of flooding using any media and focusing on the short and long term causes of the flood and its impacts;

· a front page newspaper report, or schedule / storyboard for a TV report, on a major flood and its impacts in the developing world;

· a report on how sustainable flood management may be introduced in a selected area liable to flooding.  This is to be a written report (or word processed), appropriately illustrated.  Group work may help in the early stages of preparing the report but the final report must be the work of each individual candidate.

5.6.9 Option 9: INTRODUCING CULTURAL GEOGRAPHY

5.6.9.1 Introduction to the Option

What has geography to do with mass media and popular culture, two major influences on our everyday life?  The answer for many modern geographers is that they are interested in what is called ‘the new cultural geography’.  Recognising that there are a variety of groups and cultures in society, cultural geographers study how cultures develop and recent work has examined popular culture, the culture of cities, of work, fashion, the link between culture and environment and so on.  The existence of a plurality of cultures in a place means that political arguments develop about how a place is represented.  Whose view of a place is to be dominant?  Cultures are in a constant state of flux.  They are changing and dynamic in response to economic, social and political change.

This is predominantly an academic unit.  It focuses on examining what culture is and what makes the variety of cultures reflected in places, including the local region.  Questions are raised about how places are represented, for example in the media, and the political nature of the representation of places is examined.  The processes of change in cultures over time are investigated and questions are raised about how different groups experience cultural change.  In considering future scenarios candidates have the opportunity to investigate the idea that globalisation is leading to the emergence of a global culture or that the differences between people and places are widening.  Candidates have ample opportunity to consider their own personal response to these issues and to present their thoughts and conclusions in a creative manner.

Useful links:

This Option will link well with the Core themes My place: living in the UK today – cultural aspects of ‘my place’– the local region, An Extreme Environment: Exploring landscape and process – ways in which the chosen environment has been represented, imagined and perceived and People as consumers – the impact of our decisions – projection of cultural images by decision makers – cultural preferences.

The Options which offer constructive links are:

· 2: Geographical information systems – use of ICT in obtaining and processing data as well as reporting findings.

· 3: Geography in the news – culture as reflected in the media.

· 5: Planning where we live – cultural impacts on local planning issues. 

· 7: Investigating geography through fieldwork – use of field approaches in obtaining data.

This Option is internally assessed and externally moderated.  It is 25% of the GCSE award.

5.6.9.2 Content and Approach

Rationale

This predominantly academic Option offers candidates the opportunity to study an area of recent interest in geography.  While cultural geography is not new as part of the wider discipline, recent work has shifted away from a concern with traditional features of the landscape to explore a wider range of human experience.  As with most energetic new fields of study, cultural geography has burgeoned and is characterised by a number of methodological approaches and a huge range of content.  A few issues of significance to young people are selected from this range for the purposes of the Option.  

The Option invites candidates to explore the meaning of culture, its significance for geographers and how geographers study it.  This will help them to understand that culture reflects a society and helps to make up the characteristics of that society.  The Option places emphasis on the idea of a plurality of cultures.  Most young people are familiar with the idea of multiculturalism and candidates are encouraged to evaluate the idea of ‘multicultural Britain’ in a critical manner.  The plurality of cultures in a place leads to arguments about the meaning of places and how places are represented.  Candidates are invited to investigate how places are represented in terms of modern media, texts, advertisements, travel guides, television, video and music, for example.  Examination of cultural change can involve candidates in the links between cultural change and changes in places at a range of scales from local to global.  Candidates are engaged in a study of issues concerning globalisation and global culture.  The political dimensions of culture and its impact on place will be important in all aspects of study in this Option.

In undertaking their investigations, candidates will be encouraged to use a range of techniques to acquire data, analyse its significance and report their findings effectively.  In all their enquiries, they will be invited to reflect on their personal experience and perceptions.

Aims

The aims of this unit are for candidates to:

· develop knowledge and understanding of culture as it is studied by geographers;

· develop an understanding of the role of debates about culture in the contemporary world and future developments;

· examine their personal response to issues concerning culture and place;

· use appropriate skills and techniques in investigating questions about culture and cultural change and reporting their findings.

Detailed Content Option 9: Introducing Cultural Geography

	Enquiry questions
	Content/context for study
	Candidates should be able to:

	· What is ‘culture’?  What is my culture?  Where does culture come from?  Does culture matter?

· What is the culture of our locality/region within the context of the country?  How do we know this?  Is there one or are there many cultures?

· Is Britain multicultural?  What are the challenges of living in a multicultural society?

· How far does our locality reflect multicultural Britain?

· What are the challenges of living in a multicultural society?

· What makes the culture of a place?  What is American/European/

   Australian culture?


	My Cultures

· Different meanings of ‘culture’ (‘high/low’; ‘elite/popular’; ‘sub-culture’; ‘dominant culture’)
· Local/regional and national study – how locality or region reflects cultural influences.  Focus on the local or regional study with overview of the national
· Explore cultural diversity in Britain through focused study of images of Britain – focus on communities and landscapes through films, poems, literature
· Examine aspects of local history and geography, through fieldwork in the local environment – people’s perceptions of Britain
· Personal response exercises, analysis of newspaper coverage, study of migration issues
· Culture of places is linked to economic, political and social factors.  Case studies of places
	· Describe and explain different uses of the term ‘culture’

· Recognise and understand that places reflect a variety of cultures

· Recognise and understand characteristics of Multicultural Britain and its challenges

· Understand how geography and culture are related



	· What do we know about places?  How do we know about them?  What places are represented and what places are not?

· How are particular places and environments portrayed and why?

· Are these portrayals realistic/reliable?

· How do images of places get made and reproduced over time?  Are images reliable?


	Cultural objects

· Knowledge of places may be direct or mediated.  The media covers some places in more detail than others and often represents places in particular ways

· Study of a range of place representations and recognition of whose views are represented (e.g. how far do representations of rural England reflect life in rural areas)?

· Study of how the developing world is represented using media and text books.  Study and discussion of media production.

· Study of one place and how it is represented in popular culture.

· E.g. a film representing a place (Sweet Home; Alabama, Full Monty).  Study of aspects of regions.  Writing a film review.


	· Understand how people’s knowledge of places and environments is often gained from media representations

· Understand and explain that representations are always partial and often reflect the world views of dominant groups

· Understand how a place or environment is represented in media texts



	· What evidence is there that the culture of a locality or nation has changed or is changing?
· How does cultural change affect our daily lives?
· How do different groups experience and/or interpret cultural changes?  Are changes seen as positive (opportunities) or negative (threats)?  How do disputes over cultural change get settled?
· Are processes of globalisation leading to a ‘global culture’?  How do different groups respond to globalisation and cultural change?
	Making cultures

· Study of cultural change within a locality focusing on aspects of history and geography.  Survey of people’s views.  Oral history -how do people experience change?  Study of debate over national culture
· Study of the impact of change on one area of everyday life, e.g. fashion, food or sport
· Study of the views of different groups about cultural change within a locality/nation; how do people resist change?  e.g. French response to the building of Euro Disney. Study of cultural change in one area, e.g. sport (football), fashion (music), food
· Study of issue of globalisation and global culture, e.g. global McDonaldisation.  How this is contested (anti-globalisation)
· Discussion of future scenarios with respect to globalisation.

	· Understand and explain how  cultures change over time

· Understand how cultural change affects the geography of our daily lives

· Recognise that processes of cultural change are contested and involve winners and losers

· Evaluate the extent to which processes of globalisation are leading to  ‘global culture’ and suggest future scenarios



5.6.9.3   Assessment

Assessment Objective Weightings

	AO1
	AO2
	AO3

	30%
	35%
	35%


        Assessment Criteria

The assessment requires candidates to:

· show knowledge and understanding of the different meanings of culture as it is studied by geographers (AO1, AO2)

· apply their knowledge and understanding to help clarify key issues about culture and the impacts of cultural change at a range of scales (AO1)

· demonstrate the ability to express their own personal views about the relationships between culture and place and how places are represented (AO2)

· show skill in gathering information from a range of sources including fieldwork (AO3)

· use appropriate forms of presentation and communication of the findings of their investigations with respect to cultural geography (AO3).

Assessment Tasks

Candidates must undertake and present three different responses to the work of the unit:

· A personal response to the issues concerning cultural diversity in Britain using any medium;

·  ‘Brand new world?’  A newspaper feature exploring whether globalisation is leading to a ‘global culture’ – or are people challenging this process?  This is an individual piece of work.

· A group response - ‘Your place or mine?’  Produce a multi-media installation to show different representations of a place.  This may focus on dominant representations of a place and use other images or interviews to show different sides of a single place.

Flexibility should be given to candidates in planning and presenting their materials so as to enable them to demonstrate their individual strengths.  Credit will be given for individuality and originality.  Sources must be acknowledged.  The assessment tasks should be integrated into the normal teaching and learning programme developed for the unit.

Section D:  Internal Assessment

6
Internal Assessment Tasks: Core

6.1
Nature of Internal Assessment (core)

Candidates should produce a portfolio consisting of three pieces of internally assessed work.  Each piece of work should relate to one of the three themes of the specification and should be an integral part of the teaching programme.

Formative assessment must form an integral part of the teaching strategy for this specification.  Work submitted should be part of the normal teaching and learning process.  Candidates may complete more than one formally assessed item for each core theme, spending no more than two hours of time on each.  Where more than one piece of work is completed, candidates and teachers should select one item from each theme in the short course for inclusion in the portfolio. 

The Internal Assessment: Core should include material from a variety of different tasks.  At least one item must incorporate primary data collection.  The overall package should provide opportunities for candidates to address the appropriate assessment objectives AO1, AO2, AO3 as set out in the scheme of assessment.

The work incorporating primary data collection may take the form of fieldwork or some other form of primary research.  The total of 50 marks represents 17% of the marks available for the full course.  In total, the portfolio should not normally exceed 1 500 words.

Where fewer than three pieces of work, or nominal pieces, are submitted, marks for AO1, AO2 and AO3(i) should be reduced proportionately.  If work involving the primary data collection is not submitted no marks can be awarded for AO3 (ii).

	Maximum Marks for Internal Assessment (Core)
	AO1
	AO2
	AO3 (i)
	AO3(ii)

	Complete work:
	12
	12
	21
	5

	Incomplete work:

– two pieces of work, no primary data collection;

– one piece of work, no primary data collection;

– two pieces of work, one with primary data collection;

– one piece of work with primary data collection;

– three pieces of work, no primary data collection.
	8

4


8

4

12
	8

4


8

4

12
	4

7


17

7

21
	0

0


5

5

0


When developing the portfolio, teachers and candidates should be aware of the marking criteria set out in Section 6.3, which relates to assessment objectives AO1, AO2 and AO3.

Teachers should ensure that, where appropriate, candidates have the opportunity to identify questions or issues for themselves and establish appropriate sequences of enquiry.  Teachers should ensure that the tasks allow the candidates to demonstrate the ability to make reasoned decisions and to reflect on their own learning.  Candidates should be enabled to have access to the appropriate level of marks.  This may involve setting common tasks or a range of differentiated tasks for a group of candidates.

ICT must be used as a tool to support the internal assessment (coursework).

The Internal Assessment: Core may include a number of different communication formats including presentations, poems, posters, video, oral, reflective journals, thinking skills tasks, fieldwork data collection sheets, research tasks, group work reports, extended writing, cartoons.  The items selected must enable candidates to demonstrate all three assessment objectives.

6.2
Exemplar Internal Assessment: Core Tasks

The Teachers’ Handbook will contain a variety of possible Internal Assessment: Core tasks.  They are intended as examples of the framework for the Internal Assessment: Core and should be adapted by Centres to meet the needs of candidates and local opportunities.

6.3
Marking Criteria for internally assessed work

Marking should be positive, rewarding achievement rather than penalising failure.  It is the quality of the candidates’ work and not its quantity which should be assessed.

The assessment objectives, which indicate in general terms what candidates should achieve, are common to all internally assessed work.

The mark out of 50 represents 17% of the assessment of the GCSE.  Candidates should be required to:

· present relevant information in a form that suits its purpose;

· ensure text is legible and that spelling, punctuation and grammar are accurate, so that meaning is clear.

Where more than one teacher is involved in the initial assessment of the portfolio of work, an internal standardisation exercise must be carried out in order that a common standard is applied.

The award of marks must consider the complexity of the work and be directly related to the marking criteria set out in the table on page 83.  The level descriptions, set out in tables later in this section, relate to these marking criteria and their weighting.  It is quite acceptable for a piece of work to demonstrate different levels for different criteria or different levels for the different objectives within a criterion.  The descriptions are provided to assist teachers in awarding marks for each criterion.

Support for teachers in assessing the portfolio will be given through the Annual Teachers’ Meeting and the work of the Specification Advisers.

The assessment objectives’ which indicate in general terms what candidates should achieve must be applied to the portfolio, as follows:

Assessment Objectives

	Marking Criteria
	Assessment Objective
	Mark
	%

	Knowledge and understanding of selected content and concepts.
	AO1
	12
	24

	Interpretations of the world and expressing personal views.
	AO2
	12
	24

	Selection and use of enquiry skills to analyse problems, questions and issues and to communicate findings.
	AO3(i)
	21
	42

	Selection and use of primary data collection skills.
	AO3(ii)
	5
	10

	
	
	50
	100


Level Descriptions for AO1

	AO1
(12 marks)
	Knowledge and Understanding

	Level 1
(0-4 marks)
	Demonstrates a basic knowledge and understanding of the selected content.  Description of the organising concepts is basic using extremes, e.g. wet/dry, hard/soft and/or a simple classification system such as cool, warm, hot.  Demonstrates an initial awareness of the ideas that inform the relevant underlying concepts.  Presents a series of ideas that either stand alone or begin to demonstrate simple interconnections.

	Level 2
(5-8 marks)
	Demonstrates a sound knowledge and understanding of the selected content.  Description of the organising concepts, compares features with some detail or supporting arguments.  Demonstrates a sound awareness of the ideas that inform the relevant underlying concepts.  Attempts generalisations based on the understanding of the concepts by articulating the interconnections between them.

	Level 3
(9-12 marks)
	Demonstrates good knowledge and understanding of the selected content.  Description of the organising concepts is detailed and includes supporting arguments.  Demonstrates a strong awareness of the ideas that inform the relevant underlying concepts.  Presents a series of interconnected ideas based on the relevant underlying concepts.


Level Descriptions for AO2

	AO2
(12 marks)
	Application, Interpretation and Values

	Level 1
(0-4 marks)
	Interpretations of geographical situations are basic and tend to be from one perspective.  Candidates’ own views of the world may be limited and disconnected.  Candidates are able to apply their understanding in familiar contexts but are less confident in applying their understanding in new contexts.  ICT is used to increase the clarity and accuracy of written communication.

	Level 2
(5-8 marks)
	Interpretations of geographical situations are sound and begin to reflect a number of perspectives.  Candidates are able to express and begin to justify their own views of the world.  Candidates demonstrate an ability to apply their understanding in both familiar and some unfamiliar contexts.  ICT is used to support the analysis and presentation of evidence.

	Level 3
(9-12 marks)
	Interpretations of geographical situations are detailed and reflect a range of different perspectives.  Candidates express a more complex, coherent and justified personal view of the world.  Candidates consistently demonstrate the ability to apply their understanding in both familiar and unfamiliar situations.  ICT is used, at appropriate points, in the analysis of geographical evidence.


Level Descriptions for AO3(i)

	AO3(i)
(21 marks)
	Selection and Understanding of 
Skills and Techniques for Analysis

	Level 1
(0-7 marks)
	Candidates can select and use a limited range of basic skills, approaches and techniques to analyse problems, questions and issues by following precise instructions.  Findings are communicated at a basic level.

	Level 2
(8-15 marks)
	Candidates can select and use appropriate skills, approaches and techniques to analyse problems, questions and issues with some guidance.  Findings are communicated with some understanding of the intended audience.

	Level 3
(16-21 marks)
	Candidates can select and use more complex, appropriate skills, approaches and techniques to analyse problems, questions and issues with little guidance.  Findings are clearly communicated with a good understanding of the intended audience.


Level Descriptions for AO3(ii)

	AO3(ii)
(5 marks)
	Primary Data Collection

	Level 1
(0-1 marks)
	Candidates can select and use a limited range of basic skills, approaches and techniques to collect primary data by following precise instructions.  ICT information sources are used, albeit non-selectively.

	Level 2
(2-3 marks)
	Candidates can select and use appropriate skills, approaches and techniques to collect primary data with some guidance.  Opportunities for using ICT for collecting and recording data are recognised.

	Level 3
(4-5 marks)
	Candidates can select and use a wide range of skills, approaches and techniques to collect primary data with little guidance.  They are able to make selective and appropriate use of ICT information sources and systems.


6.4
Moderation

All internally assessed work is marked by the teacher and internally standardised by the Centre.  Marks are then submitted to OCR by a specified date, after which moderation takes place in accordance with OCR procedures.  The purpose of moderation is to ensure that the standard of the award of marks for internally assessed work is the same for each Centre and that each teacher has applied the standards appropriately across the range of candidates within the Centre.

The sample of work which is presented to the Moderator for moderation must show how the marks have been awarded in relation to the marking criteria defined in Section 6.3.

Where within a project folder it is not clear where the marks have been awarded, annotation may be carried out by the person marking the work.

7 Internal Assessment: Options (1,3,4,5,6, 8 and 9)

7.1
CRITERIA FOR ASSESSMENT

The criteria are derived from the assessment objectives for this specification.  Each is exemplified by a number of levels of response.  OCR and QCA wish to ensure that the criteria and the levels of response provide an effective tool for assessing and differentiating candidates' achievements as well as being manageable for teachers 

7.2  
INTERNAL ASSESSMENT: OPTIONS 

The five Options for Internal Assessment are

Option 1: Coastal Management (4957)

Option 3: Geography in the News (4959)

Option 4: Travel and Tourism Destinations (4962)

Option 5: Urban Transport for Sustainability (4961)

Option 6: Planning Where we Live (4962)

Option 8: Living with Floods (4964)

Option 9: Introducing Cultural Geography (4965)

Teachers are responsible for setting tasks for candidates' that enable them to demonstrate achievement in relation to the criteria which are set out within each option. OCR will provide teacher Guidance in a separate booklet to support the teaching of the options.

7.3 MODERATION

All internally assessed work is marked by the teacher and, internally standardised by the Centre.  Marks are then submitted to OCR by a specified date, after which moderation takes place in accordance with OCR procedures.  The purpose of moderation is to ensure that the standard of the award of marks for internally assessed work is the same for each Centre and that each teacher has applied the standards appropriately across the range of candidates within the Centre.

The sample of work which is presented to the Moderator for moderation must show how the marks have been awarded in relation to the marking criteria defined in Section 6.3.

Where within a project folder it is not clear where the marks have been awarded, annotation may be carried out by the person marking the work.

All work submitted for moderation must be marked with the:

· Centre number;

· Centre name;

· Candidate number;

· Candidate name;

· Unit code and title;

· Assignment titles.

7.4
Minimum Requirements for internally assessed work

There should be clear evidence that work has been attempted and some work produced.

If a candidate submits no work for an internally assessed Option, then the candidate should be indicated as being absent from that Option on the mark sheets submitted to OCR.  If a candidate completes any work at all for an internally assessed Option then the work should be assessed according to the criteria and marking instructions and the appropriate mark awarded, which may be zero.

7.5
EVIDENCE OF ACHIEVEMENT

OCR wishes to encourage the production of work in electronic formats. This has the advantage of enabling candidates to use a wide variety of formats and creates the possibility of submitting work to the moderator electronically. However, candidates need to be aware of the continuing need for authentication of their work and the Centre's responsibility for ensuring that the work  has been authenticated.

7.6
Arrangements for Candidates with additional Needs

For candidates who are unable to complete the full assessment or whose performance may be adversely affected through no fault of their own, teachers should consult the Inter-Board Regulations and Guidance Booklet for Special Arrangements and Special Consideration.  

In such cases, advice should be sought from the OCR Special Requirements team (telephone 01223 552505) as early as possible during the course.

Section E:  TEACHER Assessment

8
Regulations for Internal Assessment

8.1 
TEACHER ASSESSMENT

The two Options for teacher assessment are:-

Option 2: Geographical Information Systems (4958)

Option 7: Geography through Fieldwork (4963)

These two Options will be assessed by teacher, or teachers, only. This provides the opportunity to open up the possibilities for more flexible approaches to assessing candidates’ achievements, recognising that there may not always be written or electronic evidence which could be used for external moderation. 

It is not permitted for candidates to be entered for both teacher assessed Options. 

8.2
CRITERIA FOR ASSESSMENT

The criteria are derived from the assessment objectives for this specification.  Each is exemplified by a number of levels of response.  OCR and QCA wish to ensure that the criteria and the levels of response provide an effective tool for assessing and differentiating candidates' achievements as well as being manageable for teachers

SEcTION F:  further information

9
Opportunities for Teaching

9.1
ICT

In order to play a full part in modern society, candidates need to be confident and effective users of ICT.  This specification provides opportunities for candidates to use ICT to gain access to information sources, and assist in handling, presenting and analysing geographical evidence.  The opportunities range from activities related to teaching and learning in the classroom to internal assessment where the coursework requires candidates to utilise ICT.

ICT affords many opportunities to enhance teaching and learning geography.  This specification has considerable potential for contributing to the development and application of ICT skills.  This section offers some guidance on opportunities for using ICT during the course. 

The IT Key Skill involves using a computer to find, explore, develop and present information, including text, numbers and images.

Where appropriate, candidates should be given opportunities to use ICT in order to further their study of geography.

Examples of use of ICT:

	ICT Application/Development
	Opportunities for using ICT 
during the Course

	Use of internet, CD-ROMs, GIS, fax, 
e-mail, the internet, video conferencing and other technologies to access a wide range of information from different sources.  To experience alternative images of people, place and environment by communicating and exchanging information locally and worldwide.
	My Place – an internet search to discover how the local place is represented by others.

Create a website/web page containing information about their place.

Alter a digital image of their place to predict what it will look like in the future.

Find images to produce a collage of the chosen extreme environment.

Use the internet to research how the environment has been represented, e.g. in literature, poetry and paintings.

	Use of data handling techniques to enhance the development of enquiry skills, e.g. use a spreadsheet to collect, record, analyse and present data and information, use GIS to manipulate, analyse and present information.
	Use GIS to annotate a map of the local area to map landscapes of fear.

Communicate/Graph questionnaire responses to a questionnaire on consumer choices.

Use the internet to research a company/product.

Use a graphics package to design an ‘ethical’ product.

	Develop understanding of physical, human and environmental processes by using games and simulations to develop problem solving techniques.
	Use PowerPoint as an animation tool to show how an extreme environment may change or was formed, 
e.g. geomorphological processes.

Research consumer landscapes.


9.2
Citizenship

From September 2002, the National Curriculum for England at Key Stage 4 included a mandatory programme of study for Citizenship.  Parts of this programme of study may be delivered through an appropriate treatment of other subjects.

This specification provides opportunities to contribute to the teaching of Key Stage 4 Citizenship programme of study in the following areas:

· knowledge and understanding of European and global links and the interdependence of people and places;

· knowledge and understanding of the concept of sustainability, Local Agenda 21 and the skills to act upon their understanding;

· knowledge and understanding of the decision making processes which underpin changes in society and the environment at a range of scales;

· the skills of enquiry and communication involved in personal decision making, problem solving and the investigation of environmental issues.

This sub-section offers guidance on opportunities for developing knowledge, skills and understanding of citizenship issues during the course.  These opportunities are also indicated within the content of Sub-section 5 by a        symbol.

	Citizenship Programme of Study
	Opportunities for Teaching Citizenship Issues During the Course

	Knowledge and understanding about becoming informed citizens: the wider issues and challenges of global interdependence and responsibility, including sustainable development and Local Agenda 21.
	5.3: Understanding the local community and varying perceptions of it.  Candidates could write letters to the local government highlighting their local issues.

5.3: Understanding how local decisions 
(e.g. buying a new pair of trainers, a bar of chocolate, can have an impact on people globally).

	Develop the skills of participation and responsible action: use their imagination to consider other people’s experiences and be able to think about, express, explain and critically evaluate views that are not their own.
	5.3: Empathy with people living in extreme landscapes or in areas of the world affected by our consumer decisions.

5.3: Assess others’ representations of landscape, e.g. poets, travel writers, tourist board literature.


As part of Citizenship it is important that candidates have knowledge and understanding of the world of work.  The content of Themes 1 and 3 gives the opportunity to include an insight into the world of work.  The Content/Contexts for Study offer teachers opportunities to plan for activities such as:

· a farm visit;

· a study of a local factory;

· role play on a proposed local planning development;

· guest speakers such as an organiser for a conservation pressure group or some other group.

9.3
Spiritual, Moral, Ethical, Social and Cultural Issues

This specification provides a framework for candidates to develop their spiritual, moral, ethical, social and cultural understanding.  Through study of the content of Theme 2: An Extreme Environment – Exploring Landscape and Process, there are many opportunities for candidates to experience a sense of awe and wonder of the natural world.  Similar opportunities exist related to human achievements within Themes 1 and 3.  In Themes 2 and 3 there is potential for candidates to experience, appreciate and relate to cultures other than their own.

Work on issues arising from the interaction between people and the environment can provide opportunities to explore the impact of religious beliefs, creative abilities and values of individuals, groups and communities on societies and environments.  This may help them to understand their own worth and the value of individuals and communities.  Candidates should also develop a curiosity about the processes underlying physical and human environments.

There are many opportunities, especially in Theme 2, to discuss issues arising from the interaction between people and their environment, particularly the impact of moral and ethical values and attitudes associated with global disparities in quality of life, stewardship and the use of the Earth’s resources in a sustainable way.

9.4
Health, Safety and Environmental Issues

OCR has taken account of the 1988 Resolution of the Council of the European Community and the Report, Environmental Responsibility: An Agenda for Further and Higher Education, 1993, in preparing this specification and associated specimen assessments.

All three themes support the development of environmental education.  The issues of sustainability and interdependent development, fundamental to environmental education, are threads running through the Core themes and Options of the GCSE.

The issues of health education can provide a focus for work in Themes 1 and 3 related to population, development and quality of life.  There are opportunities to consider health, safety and risk assessment in different environments.  These range from those used for urban and rural fieldwork activities in the UK to coping with extreme conditions in the chosen environment in Theme 2.

Safety during fieldwork is paramount and candidates should be involved in risk assessment as part of their preparation for coursework.

9.5
The European Dimension

Through their study of geography, candidates will strengthen and broaden their awareness of the factors that bring together the peoples and countries of Europe.

There are many opportunities to study themes, places and environments through references to individual member states within the European Union, or regions within them.  European examples should be used in the teaching of the subject content where appropriate.
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