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1. KEY ARGUMENTS AND RECOMMENDATIONS

The recommendations of the geography group are derived from the Agendas for Action prepared for tasks 1 and 2.

Task 1, responding to the forces for change.

The actions required are: 

· To agree broad overarching aims for the whole curriculum. These will be succinct and provide a dynamic vision of the kind of education needed in the future. The  aims will be led by the needs of young people, recognising their experience and the context of the society in which they are growing up;

· Subjects will then identify what each has to offer towards fulfilment of these aims in a significant manner.  What can each subject bring to the curriculum that is distinctive from other subjects?  Subjects should ask: “What if my subject were not there?”  “What would be missing from the curriculum?”

· Following this preparatory work, the detail of the curriculum can be planned.  Each subject can get down to identifying detailed objectives within the overarching framework of the curriculum;

· A national subject framework can then be prepared. The emphasis should be on identifying the key concepts (big ideas) of the subject and the significant contribution that subject teaching and learning can make to pupils’ experiences, skills, abilities and attitudes;

· Overlap between subjects can be controlled and constructive cross-disciplinary contributions can be planned as well as distinctive subject contributions;

· In all this work, it is more, not less, important to maintain subject identity and the links across the school/university communities. Subjects need to maintain their life and dynamism so that new insights and approaches can illuminate the school curriculum and motivate young people;

· It is also important to ensure that there is a common understanding and image of each subject held by the public, policy-makers and schools, to ensure effective decision-making at school and national level;

· It is essential that the subject frameworks are minimal enough and flexible enough to enable teachers to ‘make the curriculum’ in schools; a curriculum framework  will also need to be accompanied by a small number of examples showing how it can be translated into classroom practice and suggesting levels of achievement, appropriate balance of content and examples of good practice;

· There will need to be appropriate levels of support, time and funding to facilitate school-based curriculum development.

Task 2:  Geography’s distinctive contribution to aims and objectives  

(Note that this is draft only and would need further work within the geography community before it is turned into a national entitlement.) 

Geography’s distinctive contribution is:

The key concepts (big ideas)

· Geographical imagination -a sense of place, identity and an ability to negotiate in and about place;

· Spatial awareness –  the importance of where things are and how they relate to other phenomena, and why it matters;

· Interdependence – the interconnections and inter-relationships operating in a complex, diverse, interconnected world – explaining and coping with the dynamics of change;

· Scale and scale linkages - how all scales from the personal and local to global are linked and the importance of recognising this in the way we conduct our lives;

· Environmental interaction - the way in which geographers draw across the physical and human worlds to investigate environmental change, sustainable development and the big picture for the future of life on Earth.
The distinctive experiences, skills and attitudes

· Valuing and building on pupils’ own experiences of their lives, their communities and the wider world;

· Promoting an active and critical approach to enquiring about the world around them and so developing thinking skills, problem-solving approaches and the ability to recognise, clarify and confirm their own attitudes and values;

· Contributing to political literacy by providing opportunities to explore the values dimension of issues concerning society and environment;

· Emphasising fieldwork and outdoor learning, providing a distinctive opportunity to investigate and explore in the real world. Practical, social and behavioural skills developed;

· Developing graphicacy and visual literacy through geography’s distinctive use of maps, diagrams, computer images, multi-media, GIS;

· Promoting social awareness, environmental responsibility and understanding of cultural diversity through real world issues at different scales , so assisting pupils in identifying personal routes for action - a unique contribution to global citizenship;

· Developing young people’s social and emotional development, eg through group work, fieldwork, individual enquiry and addressing real and significant questions and issues.
2.
REPORTS FROM DISCUSSION SESSIONS

TASK 1: Responding to the forces for change – gaps, practicalities, issues, risks and implications

In the first session the group considered the implications of the five forces for change for the whole curriculum and for geography within the curriculum.

In the short time available, debate was focused and lively.  The key questions and issues upon which there was general agreement included:

· the curriculum should derive from broad aims and these aims should encapsulate a lively response to the forces for change;

· an aims-led curriculum, as explored by John White, allows planning to focus on the essential knowledge, understanding, skills and personal qualities required by a young person for the 21st century;

· in such a curriculum it will be vital to regard subjects not as discrete chunks of content but as ‘resources’, capable of contributing to pupils’ needs and to wider educational goals;

· a curriculum for the 21st century will need to be a pupil-centred curriculum, addressing the diversity of needs and experiences of individual young people;

· the processes of critical thinking and active enquiry promoted by subjects in their distinctive ways should be at the heart of the curriculum;

· a critical question is to consider how teachers will get from aims and a broad curriculum structure to actual classroom experience;

· teachers will have to be given time and support to develop a new curriculum from national aims and a framework. The process of attitude shift is lengthy and it also takes time to produce an effective curriculum;

· it is vital that ‘curriculum making’ can take place in schools and that this is properly supported – a ‘sea change’ is required with respect to the provision of local and national support;

· the final “force for change” should be about ‘global literacy’ and a ‘global perspective’ rather than an “international dimension”, which is too narrow a concept;

· sustainability and sustainable development should be linked with this global perspective;

· geography will have a very important role in helping young people develop global literacy and a global perspective;

· the new curriculum should provide access for all to its content, values, processes and areas of experience. It may be useful to think in terms of a national entitlement to incorporate the essential contributions from subjects;

· from the subject point of view, the focus should be on key/organising concepts, the ‘big ideas’, and on conceptual learning. Specific content and factual learning, probably selected at school level, then builds towards conceptual understanding;

· there should be a focus on how students learn geography and how this may help them develop a range of skills and techniques, including affective skills;

· a National Framework might be constructed for each subject showing how it contributes to the aims, concepts and processes of the whole curriculum (eg for geography this will indicate what geography can ‘do’ for a person’s education);

· the framework should not be prescriptive but should provide exemplars to clarify its meaning and suggest levels, standards and possibilities;

· a geography framework will be clearly relevant to the needs of young people, to living in the contemporary world and to the future of a sustainable earth;

· the framework should be susceptible to changing pressures and circumstances, and capable itself of constructive organic change.

TASK II:  
Aims, values and purposes of the curriculum – how do ‘subjects’ contribute?

In this section, the group discussed the nature of the aims of the future curriculum and how the educational contribution of geography will be assured.

There was lively discussion of the materials provided.  It was generally agreed that the aims in these materials were largely worthy but unexceptionable.  To state too many aims, it was felt, can be counter-productive.  The distinction between broad aims and operational objectives is worth establishing and putting into action.  Broad aims are seldom possible to operationalise as they stand.

In considering “the skills, knowledge and attributes required to flourish in the future”, shortage of time forced the group to focus on the contribution which geography should and can offer.  For example, when talking about the need to understand and manage change, attempts were made to render the role of the subject explicit, in terms of big concepts like scale linkages and interdependence.  Again, when the importance of learning at first hand was brought up, the vital role of geographical fieldwork was raised.

The following points are those upon which there was general agreement in the group:

· geography helps develop understanding of the spatial elements of phenomena, events and changes - geography is concerned with applying an understanding of space and spatial relations to the world in which we live;

· geography makes a unique contribution to understanding the importance of scale and scale linkages – why and how the personal, local, national and global scales are intimately connected in our lives, whilst still possessing distinctive characteristics;

· no other subject offers the same insight into geographical identity -  why place matters, what it is to be in a place and of a place, to understand how one’s own place is interdependent with other places and to value relationships with other people in other places;

· geography is concerned with society, culture and environment and with the interconnectedness and complexity of the relationship between them;

· geography draws across physical, social, economic and political spheres to illuminate key issues of our time in a way which no other subject can or does do. Examples of such issues are environmental change, managing social and cultural diversity, conflict over land and resources, population change and migration, economic growth and decline;

· linked with concern about the quality of environments for people is the key issue of sustainability of environments and the future of the planet;

· geography is concerned with promoting environmental responsibility and sustainable development. Along with other subjects/disciplines, it educates young people to understand that, whatever the events of the past, the future of the planet is in their hands;

· the study of people, place and environment inevitably raises values issues since all decisions affecting these are political in nature. Study of geography aims to enhance pupils’ political literacy and their valuing skills through encouraging an analytical, critical, evaluative stance in their enquiries;

· through its focus on society and environment,  geography enables pupils to develop social and cultural awareness, appreciating diversity and responding sensitively to it;

· fieldwork, outdoor learning, learning at first hand, learning from real cases – these are all characteristics of the study of geography . Such learning bases study in concrete experience and builds towards more abstract conceptual ideas. It also contributes to students’ social and emotional development, providing experience of teamwork, leadership and critical reflection;

· geographical education is concerned with developing thinking skills as young people face up to questions, issues and intellectual and emotional challenges – these thinking skills include analysis, synthesis, problem solving, decision making and creative thinking;

· graphicacy and visual literacy are developed through geography’s distinctive ways of using maps, diagrams, computer images, satellite images, multi-media and GIS;

· in their geographical studies, young people will be encouraged to develop their global imagination, to imagine how things are in spatially and culturally remote places, to imagine how they might be and to think constructively about the future.
Postscript

The geography group has planned a follow-up writing meeting for 21 February 2005 in order to take this work further and to provide some detail about a national framework for geography.
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