St Bede’s Inter Church School, Cambridge

Where will I live?

During lesson 1 I decided to create a diary record pupils’ oral work as their ideas were not always recorded on their written work..  The diary also helped me to direct and reflect on the project.

N.B pupils’ names quoted do not correspond with illustrating photographs.

Lesson 1
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I took the class to the library to work.  I gathered the class round and introduced the project, explaining to them that we were designing some work which compared Burnley and Cambridge, and where people live and why.  There was an immediate buzz of excitement. I divided up the class into mixed ability and social groups, giving pupils the chance to work with people they may not work with very often (we normally work in ability bands given a colour).  It also enabled pupils to provide peer support and work reasonably independently as a group as well as allowing a variety of perspectives.  This produced a mixed reaction – the normal shrieks of delight and groans - but everybody just went and sat with their group without question. 

Groups 1-4 worked on the mental map around school.  We chose to do this because we have 60+ feeder schools and pupils come from a huge catchment area.  Working on one area enabled co-operative group work in which everybody could be included and provide peer support through discussion.

The maps 3 groups produced were plan style formal maps including street names and landmarks. They were drawn in pencil with mistakes carefully being corrected after consideration and discussion.

One group (interestingly perhaps the highest overall ability group) chose to draw houses and buildings on to the map in 2D and in bold colours.  When asked why they had done this they said it was how they saw the local area – in picture form in their minds.
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The groups were then asked to mark their maps using Multi map and aerial photo (provided so that they were colour copies). All groups worked out that groups where people came to school on school buses were only able to accurately draw in the direction of the school bus route. They marked features easily felt or seen from the bus – roundabouts, large supermarkets. Groups who containing people who lived locally were able to draw more extensive maps in more directions and marked smaller features e.g. churches, local shops.  They told me these were places they visited or walked past.  Places generally had more significance to them – Jasmine pointed out a church she knew and the shops she used.

These groups were asked to research house prices in Cambridge and Burnley for home work..  Luke and Helen both found graphs showing the difference and thought this information was important enough to share it with all other groups.

Groups 5-6 were asked to draw a brainstorm / mind map about Cambridge. 
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All groups chose to use colours but only one group attached any kind of meaning or key to colours.  This group roughly categorised ideas by colour. 

This group was also the only group to add connections to things in a mind map style. Connections they made were interesting e.g. Science Park and business park.  They were able to explain the links.  Generally their ideas were much broader and not confined to traditional images of Cambridge such as colleges.
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These groups were then asked to produce a poster telling Burnley schools about Cambridge. All groups enjoyed collecting information and images from the internet.  The group who produced the mind map added an interesting border to their poster with what they termed ‘important bits of Cambridge’ (Ryan) such as Cambridge United Football Club and the Science Park. Their more sophisticated approach to the mind map / brainstorm task produced a more sophisticated poster with broader consideration of Cambridge’s identity.

Other groups later went to collect and cut up tourist information guides ‘because they tell you what is important and good to visit if you don’t know Cambridge’ (William).

We all worked well together enjoyed this lesson – so much so 3 stayed at break to some extra work and their homework and 11 came back to do some at lunch!

Lesson 2
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Groups 1-4 were asked to sort images of Cambridge into Burnley and Cambridge.  They worked well together to cut them out but then the stresses of group work began to emerge.  The brighter more articulate pupils sometimes found it difficult working with people who worked at a different pace or who didn’t present things in their chosen format.  Quieter pupils had to be helped to join in and hold their own with more dominant peers.

Some groups got most of the images correctly sorted.  Some pupils said they found it hard because they live a long way from Cambridge and didn’t know Cambridge very well. 

Most knew famous buildings like colleges but interestingly they did not all get Parker’s Piece (Cambridge is famous for lots of open spaces) and punting on the River Cam. Perhaps physical features are more difficult to identify or these are less famous images of Cambridge.
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Many were unable to sort out the housing photos – some groups put run down terraces in Cambridge – this was a real surprise for me.  They had seen terraced housing, which they correctly said we had in Cambridge, but they had not looked at the surroundings or the detail in the pictures.

There were varying amounts of discussion about where the pictures were.  All discussions were calm and reasoned – few pupils had confidence to argue their point of view on pictures. All groups had to be encouraged to have an ‘either Cambridge or place or another Miss because they are places’ (Sam).
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Groups 5-8 were asked to rank pictures in order of where they would most like to live. They found it quite hard to formulate a scale so I modelled one on the board.  Two groups decided to stick sheets of paper together so they had them presented in a line but two groups just sorted the pictures into likes and dislikes. They said it was hard to put them in a line because they show different things and the group couldn’t agree.  The group doing the linear presentation then decided they wanted 3 categories ‘like’, ‘ok’ and dislike’ so made lines of these, ‘It is a scale Miss but there is more than one thing at each point’ (Luke) – interesting idea.

Lesson 3

Groups 5-8 continued with their ranking of places they would most like to live in.  One group put all their pictures in order – they took a lot of time to rank them and discussed each one until they agreed an order. Surprisingly, there were no disputes at all because they ‘listened to each other and we had mostly the same points of view anyway’ (Poppy).

Most groups chose the places they wanted to live in by the houses.  Generally they seemed to be looking for large houses with large gardens, ‘so there is lots of nice places to play outside and lots of space’ (Tom).  One group broadened their criteria to include facilities around the houses like parks and nice buildings but over all housing was the most dominant factor in decision-making.
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Groups deemed houses ‘ joined together’ or flats as bad places to live – but no reasons were given for this.  Groups did not comment on the difference between large expensive terraced housing in Cambridge and derelict terraces in Burnley. Terraces were generally seen as negative.  2 groups where most pupils come from villages where there are no terraces said they ‘wouldn’t like to live in houses in a town like that’ (Helen).  

We discussed the fact that both Burnley and Cambridge had terraced houses.   When I asked pupils why terraces had been built Luke replied ‘that is where factory workers lived’. I was pleased to hear that they had remembered some of the work we had done on settlement growth earlier on in the year!  Alex and Michael then worked out that detached houses with large gardens were probably further out in the suburbs.  A good link to the work we did on urban models and zones was made, almost unprompted!  During further discussion with the groups they said that Cambridge had less terraced housing because ‘it grew up mainly because of the university and students’ (Alice) but ‘there are more factories in the pictures of Burnley so they must have more housing for workers’ (Chemu).
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These groups then went on to look at house prices in Burnley and Cambridge.  They used information from their homework and pages from the property papers provided by me.  All groups were able to find out if properties were in Burnley or Cambridge by looking at the phone numbers and addresses.  One group chose to add a graph of prices to their work.  

All groups were able to give some reasons for price differences including

‘University students need houses so lots of people want them and the price goes up’ (Hilary), ‘It is near London for people’s work’ (Alice) and ‘There are lots of jobs in the colleges and Science Park so people want houses here’ (Daniel).  
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Pupils were able to use their knowledge about Cambridge to suggest reasons for high prices and they could reverse these reasons to account for lower prices in Burnley but they were unable to give reasons specifically to Burnley – not surprising as they have less knowledge about Burnley.

Poppy and Tom check out the aerial photo of Cambridge to see how much they really know.  They are able to find the school by locating the airport and the old gravel pits.  They find large landmarks useful to locate places but find have no overall sense of direction or idea which part of the city places are in.

Lesson 4
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Groups 5-8 started a ‘map from memory’ template for Burnley schools.  When asked to draw a map of the city centre pupils thought this was an insurmountable task. Having thought this may be the case I gave them a photocopy of a street map to use as a base.  Pupils were asked to use it to mark any important roads or places on their map.

One group decided to draw the map on to paper in freehand and made remarkably quick process in doing so. This method enabled an overview and easy editing of features included.

Other groups decided to trace the map given to them.  Here progress was much slower as they found tracing it difficult.  These groups were much more concerned with accuracy and initially they edited less features from the map.

All groups deemed the important features to be colleges, roads and open spaces in the city.  Shops and leisure facilities were added less – in fact many groups seemed surprised when it was pointed out that these were missing (despite the fact that they were on the photocopied map). 
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One of the most striking features of their maps was open space which most groups chose to colour green. Several pupils remarked how much green space there is in Cambridge – something pupils already knew and something they considered to be an important feature to Cambridge.  It wasn’t until pupils had a visual representation in front of them that they actually took on board what a ‘ green city’ Cambridge is. This is particularly interesting because during previous work on urban land use and models pupils were not aware of how unusual this is in a city – many have little experience of other cities and they consider Cambridge to be a normal city. 
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The maps were more effective at highlighting this than the aerial photograph we have looked at – even though green space is clearly visible. Pupils seemed to rank colleges as more important than other places – this seems to fit with the ‘marketed image’ of Cambridge as a University City.  Many pupils may not actually shop or visit leisure centres, swimming pools etc in Cambridge as they live in villages near smaller towns or in smaller towns themselves such as Ely.  

Groups 1-4 were asked to draw a thought bubble showing their perfect house, location and life style.  Most pupils decided on large houses and gardens with an unsurprising leaning to material things!  Once again space and size were seen to be more important that design. 
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Few thought about terraced houses, flats or luxury apartments – neither did they tempt them when I prompted. Many pupils considered aspects such as family or marriage a being important ‘because that is what happens when you grow up’ (Beninah).  Pupils were very focused on a nuclear family – perhaps due to their current circumstances, culture or media portrayal. Few could be tempted out of this idea.

They were then asked to complete a ‘brick’ for a wall which would stop or hinder them ‘living their dream’. Pupils came up with a limited number of factors such as money, jobs, school and family.  Tom came up with an interesting idea ‘these things can also help you get your perfect life and house’ – also very true.  I then thought that the bricks or wall could be built into steps to help you ‘live the dream’.

Lesson 5

Last lesson today. 

Groups 1 –4 built their bricks into a wall of things stopping or hindering them live their dream life.

By far the most dominant brick was ‘ money’.  Sam explained this by saying ‘ people need money for everything’. The group agreed that it did not matter what the schools were like or where your family were because money (a result of your job) was what allowed you to buy or rent your house.  Many pointed out that money also allowed you to do other things in your dream such as go on holiday - money controls your lifestyle.

We then used the bricks to make steps because ‘money, jobs and family can help you get your dream too’ (Tom).
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We spent the last part of the lesson sharing our work with each other.  We invited Ms Hunt, the Head Teacher, to come and see what we had been doing – a good way of celebrating positive group work, learning and work produced.
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All pupils were enthusiastic about sharing their work and could explain what they had done and what they had learnt. As Emma told Ms Hunt ‘we were looking at Cambridge and Burnley to see how they are different and the same.  We looked at where people live where they do’ – couldn’t have put it better myself. 

