GEOGRAPHY LESSON 1 EVALUATION
	Evaluation: Were the learning objectives achieved? How do you know? Ideas to inform planning, and the next time these activities are used

· Setting the scene with OHT of England showing Burnley captured their interest – they were very curious about Burnley having terrace houses only £5000 and being boarded up. One of the lessons we should show them photos of Burnley. An alternative could be to show two images of terraced houses in Burnley and Cambridge with price tags on them – and ask the students why there is a difference between these two house prices?
· To understand how housing issues relate directly to lives of students.

The starter activity (Task 1) was effective in helping the students brainstorm connections between housing and their lives. Most students had one or two ideas on their own and then during whole class discussion I prompted them and they came up with more. The spider diagram on the board had ‘what’s this got to do with me’ in the centre and ideas around the outside:

· house prices are too high for some people, especially homeless like Don in Cambridge

· people have to move elsewhere to afford houses

· house building near where I live affects me – noise/air pollution

· more houses mean road are more congested.

· more low cost housing is needed for young people and key workers

(the worksheet that DB produced was not used as I couldn’t find it! But would like to get a copy again)

· To analyse statistics at national, regional and local levels.

The worksheets were very effective at taking the students through different stages of analysis and working across the scales national to local:

Task 2  - Population graphs of UK, Eastern England and Cambridge in 1991 and 2001 most students did this easily, although again I didn’t seem to have picked up DB’s graphs so I quickly produced some but did not make the scales bigger, (also need to number the graphs 1 – 3). With a bigger scale the students would have been able to describe the changes more accurately quoting figures (good practice for exams).

Task 3 - choropleth map of percentage population change in regions of England between 1991 and 2001:  most students completed the choropleth map easily. Again I produced this map in a hurry (DB currently trying to get a computed version) and I need to make some changes – the title, and labelling the figures given in the table. Most students identified the difference in population changes between the North and South of England – and were surprised to see Eastern Region as biggest percentage population change. Questions asked included ‘why aren’t there more jobs created in the North?’ and ‘why are people not moving to the North if house prices are so cheap?’. We had a brief discussion about Government policies – regional governments and things like Commonwealth games which help regenerate areas in the North, however most attention still in South and London eg Olympics. It might be worth adding some a question regarding this onto the worksheet – ‘what reasons can you think of for people wanting to live and work in the South East’? 

Again this was a good exercise for exam practice – describing the patterns accurately. Only a few students concluded that the housing shortage is a regional issue rather than a national issue – we could consider making this more explicit on the worksheet?  Some students queried having a minus percentage – but this is showing a change in percentage so it should be acceptable? Check with Maths Dept. Alternative would be to give students the raw data and get them to work it out!

Task 4  - age –sex pyramids of UK and Cambridge: only 2 students progressed on to this activity. As a class we went through the answers in Lesson 2. Next time quick revision of how to read age-sex pyramids might be a good idea before students start the tasks, as they struggled at first to interpret them. They explained the differences between Cambridge and UK very well and identified how this might impact housing market now and in the future. 

· To predict what might happen in the future.
Task 5 – preferred futures diagram: unfortunately we ran out of time to do this. 



	Evaluation for Lesson 2

Evaluation: Were the learning objectives achieved? How do you know? Ideas to inform planning, The next time these activities are used

Going over answers to Lesson 1 – I felt this was very important as Lesson 1 gives the students the foundation for all other lessons, so I took time to ensure everyone understood the statistics and filled in any answers they were missing. 
· To analyse how Cambridge has changed over 30 years.

Task 1 – comparison of 1972 and 2002 maps – everyone loved this activity! It had all students engrossed and fascinated. It took the fastest student (Toby) to get 10 differences in 10 minutes, most students got up to 6 in that time. The slower students wanted to carry on even after I stopped the activity (Pedro and Daniella). It was interesting to see what the students spotted:

1. M11 missing from 1972

2. A14 “ “ “

3. Many roads have changed name e.g. A428 and A1307 (I am not sure why?! *Need to find out*)

4. Histon increased in size

5. Milton increased in size

6. Cherry Hinton increased in size

7. Arbury and Kings Hedges built

8. Museum built

9. Railway active in 1972 and disused in 2002

10. Science Park built

11. Information Centre marked on 2002

As a class I asked them why Cambridge is a ‘lopsided shape’ i.e. its growth hasn’t radiated out equally from the centre. Students identified M11 and A14 as barriers – but not Green Belt or University owned land in the West. These were discussed and then students filled in the rest of Task 1. Students asked ‘why won’t the University let the council build on their land’ – good question! *would be good to find some facts behind this*

· To understand opportunities and barriers to development

Task 2: What are Green Belts? All students had heard of Green Belt but not all could define it. I showed England map of Green Belts – there were questions such as ‘why would it be bad if Manchester, Leeds and Sheffield joined up?’ I asked them to answer that themselves – and they came up with air pollution, landscape loss, and I described decline in quality of life for them giving USA East coast as an example. However it was interesting to see them questioning the concept – this led us on to discussing the advantages and disadvantages of green belts – *perhaps we could include a question on this on the worksheet?* I talked through the definition OHT and they completed Task 2. 

· To identify land use suitable for house building
Task 3: Where can we build 12 000 houses in Cambridge?

The acetates were given out and they lined them up on 2002 maps. I asked them why the area marked was this shape – i.e. it only represents Green Belt within the city boundary, (*should get overlay of whole Green Belt*).  They were interested to see where the Green Belt fell. I set them the task to find 3 locations for 12 000 houses – however the ‘bottom of pritt stick measurement’ was not useful as I didn’t have pritt sticks (locked in drawer!). So next time we should cut out cardboard shapes to represent the area of 12 000 houses or use something more accessible e.g. 50 p piece?

Plenary

We ran out of time to debrief Task 3 properly but as I went round the students one pair had identified Marshall’s site ‘but it is in the Green Belt so they can’t build on it?’. Although confusing, Marshalls is in the Green Belt and this shows how pressured Cambridge is for housing – the Green Belt is being sacrificed. I think this surprised them and brought home the impact housing demand will have on Cambridge. It was a good point to finish on, although rushed.

Homework: read the two articles:

1. Cambridge East Area Action Plan Preferred Options Report

2. Cambridge East article with maps (from Shirley CPRE?)

These articles give the background to Marshall’s and outline the factors that need to be considered in developing Marshalls and will lead into the first activity in lesson 3. 


GEOGRAPHY LESSON3 EVALUATION
	Evaluation: Were the learning objectives achieved? How do you know?

Ideas to inform planning

The next time these activities are used

This lesson was cut short but the review of articles worked well as it fitted in the time available. 

For homework the students had read two articles. I asked them to highlight the main points ready for class feedback. However, it was clear some students had not read the articles. Next time I should give clearer instructions such as:

“Read the 2 articles and produce notes/spider diagram that summarise the main factors that the Councils are considering for the Marshall’s development. Also include advantages and disadvantages/problems with some of the proposed plans”

This could either be handed in or assessed through verbal feedback. 

· A number of factors have to be taken into account when looking at housing provision in an area.

Article1: ‘Cambridge East Area Action Plan Preferred Options Report: Frequently Asked Questions’ This clearly outlines the proposal for the development of Marshalls: a timeline, options for moving the airport, numbers of house and density, and this article is especially good on transport issues such as the advantages and disadvantages of A14 expansion, implications for other roads in the area. It clearly shows that transport is a major consideration - but one that is still not resolved.

· The students were interested to know why the transport problems were unresolved yet the housing proposal was being accepted. I explained briefly the disconnect between the private sector housing developers and public sector Council re roads/infrastructure. We had a talk on this from Gwyneth at the start of this project – she mentioned that sometimes Council’s require developers to include transport in their development, but more often than not it is left to the council. This is an important learning point for the students, especially as it affects their DME in the next lesson

Article 2: ‘Cambridge East’ from a Planning Document of South Cambridgeshire District Council ? source ? This article was very good in clearly laying out the vision for Cambridge East:

· Keep development separate from Teversham and Fen Ditton

· Inclusion of a green corridor*

· A new country park

· High density urban extension

· Quality urban design

· Public art to give a sense of place

· Facilities such as conference centre, leisure facilities etc*

· Local employment to avoid it being a dormitory

· Energy efficient dwelling*

· Quality public transport 

· Encourage walking and cycling

· Traffic problems to address

· Land out of Green Belt*

There is a lot to draw out of this article and we could have gone on longer than 15 minutes. The points that were interesting to students are marked *. This is a good point to talk about WHO has influenced this vision – for example consultations with local stakeholders, CPRE, developers, Council. Stakeholder profiles could be developed from this article for the DME? The consultation process should be explained to students – a citizenship topic - and important to point out that local people can challenge these plans and have input. By this point in the lessons the students seem to be very concerned about the volume of people and houses – they understand WHY they need to built but issues of HOW it will work are on their minds - the infrastructure especially transport is a real concern. 

· These factors are often interconnected in complex way.

We did not get on to the concept diagram but the articles gave a very good introduction to get the students thinking about the factors ready for next lesson. 




GEOGRAPHY LESSON 4 EVALUATION 
	Evaluation: 

Were the learning objectives achieved? How do you know?

Ideas to inform planning

The next time these activities are used

· A number of factors have to be taken into account when looking at housing provision in an area.

The concept diagram worked very well – see photocopies. Most pairs got on with it straight away, a few needed prompting. The sheets should have ‘Marshall’s airport housing development’ as a title as some students thought they were doing this as a general housing thing rather than specific to Marshall’s. Some students referred back to the articles. Some pairs got into deeper thinking about less obvious connections between the factors. For ‘sustainability’ I asked them to define it themselves and make links. 

· These factors are often interconnected in complex way.

During feedback there was lots of discussion and debate – I asked students if they agreed with the links others had come up with. This exercise really helped emphasises what is needed in terms of infrastructure to support such a big development. Also the topic of green space was useful to analyse – I gave them examples of ‘useless’ (e.g. London tower blocks) and ‘useful’ green spaces (multi purpose green space e.g. Parkers Piece, or community orchards, allotments etc).

I explained that their ideas from this exercise will be useful when doing the DME next lesson.

· Individuals or families have different housing needs.

Starting off with matching house pictures to labels worked well – as the student arranged them on the whiteboard others helped her with suggestions. This could be done on a IWB easily. The students were able to all see the board and could reflect on which type went with which label – there was a good debate about this. Many recognised the places which made it more engaging. Some asked where they were as they hadn’t seen house types like that before.

Clarifying what housing types looked like helped support the card sort – the photos of the houses were left up while they did the card sort. Mostly they did this well, although having one group of people too many confused them – I should have explained this at start that there are too many on purpose! Lack of time meant only some got the answers copied onto their sheets – need to make sure plenty of time for this. We should also add on house prices to the house descriptions.

HOUSE PRICES/MORTGAGES

This has been missed out of the lessons so far (because of time) and we think it is crucial to include either in this lesson or one before. We intended the students to do a mortgage calculation sheet. However the activities done in this lesson 4 could incorporate this:

· House photos  - as well as matching labels the house prices could also be matched (> JH/JB action make house price labels)

· Card sort > Action DB add house price to housing type cards 

· Card sort > Action JH/JB/DB? before card sort activity, just hand out descriptions of people. Give out a worksheet that lists them and their salaries and then they have to work out the mortgages for each

· Therefore when they come to do the card sort they will know what each group can afford and make more informed decisions about the matches.




GEOGRAPHY LESSON 5 EVALUATION

	Evaluation: 

Were the learning objectives achieved? How do you know?

Ideas to inform planning

The next time these activities are used

· Individuals or families have different housing needs.
Recap of card sort activity – asked each student who they matched up. Again a good activity to generate debate and discussion as some agreed and disagreed with others choices. Having house prices and salaries would have helped make firmer decisions but it was interesting to discuss the point that several houses and situations may be feasible for one group/individual. This was a good activity for explaining concepts such as bed sits and house sharing…and I related this to the fact that many of them might do this in their student days and 20’s. I briefly explained that rental is high in Cambridge so a 4 bed terrace will be £800 a month split between 4 only £200 a month…so if you are on a graduate salary of £600 - £1000 a month this is feasible. This activity also was a good chance to discuss socio-economic groups of people especially referring to the couple with disabilities. 

· Comparing Marshall’s development to London Docklands

The original plan for this lesson changed. Instead of doing a detailed analysis of London Docklands using images we used a PowerPoint presentation to set the context for the DME. This recapped on all the lessons and main points that students need to remember. Also this was a good chance to show images of good and bad design and open space issues. One slide of London Docklands was used to remind student how that development had been successful – diversity of housing, innovative and attractive design, good public transport, public art, recreation. We decide there was no need to go into London Dockland sin depth as they did a field trip there in term 1. I also added a slide about house prices compared to average lecturers salary – clearly showed house prices going up but salary not! This would have been better to show when the mortgage/house price activities are done in the last lesson. 

· Deciding how the Marshall’s site should be developed and justifying those decisions.

The task sheet for this lesson explains the DME task and reminds them to refer back to information and activities done in previous lessons to justify their decisions. We suggested they do their maps first and annotate them, then write the report which will be their justification of their decisions on the map. I showed them an example of how to use colour shading on the map to represent different types of housing but symbols would be used too. It would be really useful to show them examples of how real design plans are done – like the one Shirley gave us from an Architect. They need an example to help them visualise what to do. Could put on OHT and then use coloured pens to annotate/shade? 

*Map on A3 sheet not the best – taken out of Cambridge City Council Local plan it is a street plan of the Marshall’s site but has shading on it in a confusing way – students weren’t clear where the development could go, also the green corridor is dominant and students may decide to do something different.

Action > JB/JH to find a better base map.

Colour map of Cambridge given out to remind them where Marshall’s is and the wider context of roads/rail and green spaces. 

Homework to be handed in June 6 – so will be interesting to see results and easier to evaluate all the lessons.

Evaluation  - see graph

Tight on time so this was done in a big rush which is a shame as missed out on their comments and suggestions to improve. One student said – what if you understood an activity but didn’t enjoy it? Good point! Maybe split categories. 

Verbal comment over heard: “I love urban geography, its really interesting”! Good sign?!

Would have been good to interview selected students to fully evaluate and assess lessons. 




