Completing a Self-Evaluation Form (SEF)

The criteria for a good SEF (overall) are:

· short

· evaluative

· not descriptive

· indicates key actions required

· enables the impact of past (or future) actions to be evaluated

· there may be a case for some descriptive content in the ‘context’ section.  This should be kept to a minimum, however.

The Context Section

1. The audience for this section should be seen as ‘the department’ (rather than inspectors). The purposes are:

· to ensure that all department members know the key issues and contexts

· to support the performance management process

· to support the HoD in discussion with his/her SMT line manager

2. Key Areas worthy of comment (plus useful phrases where provided):

'We are currently working on the following developments (name them) because:'

· specialist status

· funding (we have received a grant from …)

· we are a lead department in developing the whole school priority of …

3. One approach is to identify ‘barriers’ and/or ‘levers’ e.g.:

· high staff mobility (or accommodation or the options system etc.) in this department might be a potential barrier

· specialist status might be judged as a lever (e.g. if there is an AST in the department)

4. Note the impact alongside this issue e.g.:

· 'we have two ASTs working in the department, this has led to significant improvements in the level of oral work in lessons'

· 'a very experienced teacher has been suffering from a long-term illness.  This was the main reason for the fall in last year’s GCSE results'

The Achievement Section

General points:

· There is a lot of data that could be used. Need to concentrate on what will be used. Be selective.

· Value-added is the key OFSTED indicator (prior attainment).  

· Almost every sentence should contain a judgement and quote the evidence or source (e.g. 'achievement in relation to similar schools is good – PANDA' etc.).

· Key features are (a) clear judgements, (b) linked to numbers of pupils making progress at the expected rate, (c) quote the evidence, (d) identify trends (e.g. '15 pupils went from L5 at KS3 to Grade D at GCSE, thus making little or no progress').

· Comment separately on all 3 key stages: KS3, KS4 and KS5

· Comment, where data is available, upon:

· trends over time

· any significant differences in gender or ethnicity data (Every Child Matters)

· the progress of lower, average and higher attainers (Every Child Matters)

· Include a subject flavour on strengths and weaknesses under 'standards' (quality of GIS skills etc.).

The Teaching Section

General points:

· Ensure a subject-specific flavour – how key subject concepts are taught or whether particular subject skills (oracy, evaluation, discussion, analysis etc.) are enabled. 'The quality of teaching is satisfactory' isn’t helpful.

· Avoid generalising from a small sample size. State the context – who seen, how experienced, for what purpose, which year groups etc.

· Use other evidence if necessary (e.g. 'data shows pupils make slow progress and there is little value added' - therefore teaching can’t be 'good' or 'very good' etc.)

· Be clear about the purposes for joint observations. Are they to:

· validate the HoD’s judgements?

· build up a monitoring file?

· look for evidence of impact of CPD/departmental development?
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