
Stifford Primary School     Long Case Study 2   Sustainability

This is an updated version of a longer case study found on Excellence and Enjoyment: Learning and Teaching in the Primary Years CD ROM
Focus of the Case Study 

This case study follows the development of curriculum and whole school policy change between 2001 and 2004  arising out of a Geography Action week, ‘The Global Village’. The whole school, in all its curriculum areas, focused upon a geographical theme for a week. Enquiry and problem solving activities concentrated upon different aspects of sustainability, suitable for different age and ability groups. Information was researched and presented in persuasive arguments. Within each year geographical skills were used to map, plan and place in geographical context the features and actions required to develop a sustainable way of living, both in school and the community. Final outcomes and displays led to whole school co-operation in the following year for working towards a common objective. The aim was to become an Eco School of the first order, which was achieved in July 2003. The whole project was developed by then subject leader Sue Bown and the Head Sheila Smith (now retired) fully supported by the staff current in that period.

About the school

Stifford Primary, with just over 500 pupils on roll, is bigger than most primary schools and one of the largest in Thurrock LEA. 20 per cent of the children come from a wide range of minority ethnic groups including refugee families as well as children born in the UK. There is a relatively high mobility rate among the families the majority of whom are white and European. Nine per cent of the children speak English as an additional language and some of these are at the early stages of learning English. This in itself gives geographical impetus to school activities. The school provides a broad and balanced curriculum with a range of rich learning experiences in order to compensate for the difficult family circumstances. 

There are many links between subjects, especially the foundation subjects. The school’s positive curriculum aims and values demonstrate this in several ways. Fieldwork visits and school events linked to the community have established rewarding subject links for citizenship, sustainability, and creativity. The school grounds in particular show environmental concern for birds and plants have high priority. The environmental concerns have changed in scope and character over time, as children have been involved in developing and restoring the outside areas after building work.

The statutory curriculum contains creative approaches not least in geography. Field visits in and around the local area are frequent and include all aspects of the Thames estuary. Residential visits provided new experiences for the older children. Strategically placed geography display areas ensure a continued development of a world wide sense of place and people. These displays provide a link between geography work units throughg the year. The displays also support the international demands within the school community and the international travels by children and adults outside school.

Organisation 

The teaching organisation for Geography, History, and Science at the time was in blocked units where whole class, group or individual working was followed according to the learning objectives of the subjects... Classes were grouped into teams to enable teachers to share ideas, plan together and to ensure continuity and balance. When new Geography units were being planned the coordinator used the opportunity to monitor and direct new input as well as take up suggestions for resources and field visits. There were also linked units. A linked unit may last from one to a few weeks and combined two or more subject areas. These formed a cohesive unit of work.


As part of the whole school plan it was intended that children make good use of the local environment. This meant that groups or classes regularly went out of school on local visits. Visits and visitors are a way of making the curriculum more real for the children and within each year plan there will be visits both local and further afield. The aim is that each year group should have a balance of visits, which carry a cost or are free. The use of visits encourages children to observe and collate information and then to analyse their findings in a meaningful context. 

Overview of the whole unit 

An example of a week long whole school focus upon a geographical topic ‘The Global Village’

Stifford Primary school has a long tradition of taking weeks ‘off-timetable’ i.e. weeks where the skills and knowledge of each subject area are subsumed to a common theme. In the past these have covered an Enterprise Week to improve the school grounds, a Creative Arts Week looking at different continents, a Millennium Week and a World of Work Week. These weeks provide opportunities for creative planning, for involving the community and for giving impetus to whole school initiatives. All of these had a strong geographical bias; others took their impetus from the core subjects.

Curriculum references

 In June 2002 a special off timetable 'Global Village Week' was organised to consider themes around the concept of sustainability to fulfil the requirements defined in the Department for Education and Skills (DfES) publication National Curriculum Handbook for Teachers as enabling pupils to:

‘…develop their awareness and understanding of, and respect for, the environments in which they live, and secure their commitment to sustainable development at a personal, local, national and global level. It should also equip pupils as consumers to make informed judgements and independent decisions and to understand their responsibilities and rights’ (p.11)

and 

‘…develop the knowledge, values and skills to participate in decisions about the way that we do things individually and collectively, both locally and globally, that will improve the quality of life now without damaging the planet for the future.’ (p.23)

Every class from Reception to Year 6 was involved in considering beyond their own locality, their ’own village’ to the world community – the 'global village'. This was in accordance with the directive at the beginning of the Geography programme of Study that:

‘Geography is a focus within the curriculum for understanding and resolving issues about the environment and sustainable development…..’(p.108)

The stimulus was taken from the Geographical Association theme for Action week in October 2001. The stifford week was positioned in the Summer term of 2002 when greater impetus and time could be given to the project and its outcomes. 

Thematic plan

Each year was given a specific theme to look at in detail, to plan activities and decide on what action was needed. Throughout each theme the geographical programme of study requirements provided a framework for their investigations particularly:

Gg PoS Key stage 1 Themes

 KS1
Gg 3e

recognise how places are linked to other places in the world


Gg 4b 

recognise changes in physical and human features


Gg5a

recognise changes in the environment


Gg5b

recognise how the environment can be improved and sustained

Year 1 - The School Grounds and caring for the natural environment. They saw how the Earth harbours a rich and diverse range of plants and animal species and that some species are endangered by human actions.  

Year 2 - focused on litter and looked at new uses for waste materials and how we can make personal effort to control litter and reduce waste. 

Gg PoS Key stage 2 Themes

KS2
Gg 2d

to use secondary sources of information, in particular the use of email and, use of a 



database to question and present information about other places


Gg 2g

decision making skills 


Gg 3g

to recognise how places fit within a wider context and are interdependent


Gg 4b

recognise physical and human processes


Gg 5a

recognise how people can improve the environment or damage it and how decisions 



about places and environments affect the future quality of people’s lives


Gg 5b

recognise how and why people may seek to manage environments sustainably and to identify opportunities for their involvement

Year 3 - focused on waste minimisation. They saw how reusing and recycling resources would save money and energy and make more available for all. They learned that recycling would help guarantee that resources are available for future generations. 

Year 4 - focused on transport. They learned how cars used large amounts of resources both in their construction and uses and that they are a major polluter contributing to acid rain and global warming. They looked at ways we all could make changes. 

Year 5 - focused on water .They discovered that clean water is precious and that we need to conserve water. They saw that many world wide problems are often caused by lack of water.

Year 6 - focused on Energy. They discovered that Earth's energy resources are finite and that we are consuming energy resources at an unprecedented rate. They saw that we could make more use of energy sources that are renewable and in so doing, save costs and reduce pollution.

All themes asked the questions ‘where?’ and enquired ‘how?’ and ‘what?’ could be done to solve the problems raised in each area. Maps, atlases and globes were used to develop spatial understanding at local, national and global levels. Visitors were invited to develop an understanding of the significance of sustainability for the local community. Visits were made both during and outside the week continuing the theme and links were made, by email, to teachers, known to the school, who are teaching in other schools round the world.

There are several factors which influenced the success of the week from which has arisen a number of continuing developments (see Fig 1) 

Over a number of years there has been a constant engagement with environmental education:

· There was a whole-school commitment, led by the head, to integrate education for sustainable development (ESD) into the work of the school.

· The local education authority sustainability officer was part of a well-developed local support network, which includes non-government organisations and whose education officers provided support across a wide range of projects. e.g. the Schools Waste Action Club (SWAC) Education Officer from Waste Away gave much practical support. 

(See http:// www.recyclezone.org.uk)
· The community provided  effective links with individuals and groups in the neighbourhood for additional learning opportunities. In particular, for the allotment development and school ground development by pupils, their families and local firms providing expertise. Citizenship wasseen to happen in local contexts such as joining in the National Litter week.

· Pupils were  given both individual and collective responsibility in looking after and improving their learning environment, through designing and making murals, planning and mapping layouts for different parts of the school grounds. An active eco-committee, created in June 2002, promoted ESD effectively through its elected class representatives, 

· All pupils were included through a positive attitude to individual development and a right to contribute to a sustainable common future.

· A well-planned curriculum  developed for the whole school, which addressed key areas such as environmental issues, alternative energies, rights and responsibilities, sustainability.

· Clear objectives on the part of the teachers included :


 i) Physical outcomes such as an effective recycling programme, a sensory garden with donated triangular pond; three shelters built in the school grounds that were designed by pupils, following a first visit to the Earth Centre, Doncaster, including one with a roof of sedum plants.


ii) values and attitudes of world citizenship by understanding the backgrounds and needs of asylum seekers of which the school has several. 

· The active involvement of pupils in initiatives that promoted sustainability – for example, to conserve energy through MacDonalds who bought the school a solar powered water feature, to recycle materials such as paper and glass and improve the whole school environment, including the school grounds e.g. a fitness trail around the school field was  completed and used regularly to promote the ideal of healthy living.

Following Global Village Week, the areas each year group looked at in detail have been incorporated into the curriculum and many of the ideas and activities are in regular use. This in turn created a thinking environment in which not only the community but also the wider world is repeatedly considered. It motivated all the children to think about environmental issues and gave a clear starting point for involving everyone in the Eco -school project. 

Fig 1 




Journey to Eco-Status

Residential visits to National Earth Centre Doncaster

May 2001 and March 2002

(
Global Village Week

June 2002
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(
Year 1                         Year2                  Year3                  Year 4                    Year 5                 Year 6

School Grounds            Litter and                Recycling            Transport                     Water                       Energy
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Resources


Visit from Waste Watch                                                  Visit from Thames Water
 


(
`2002 onwards

Year Groups Focii included in Whole School Annual Curriculum 

(
Whole School Eco- Action Plan

September 2002

Eco-Committee Initiated September 2002

(
 Eco Club begun January 2003

(
Application for Eco Status  May 2003

(
Awarded Green Flag  July 2003

(
Created a Life skills Hour September 2003

Incorporating PSHE, Citizenship and ESD activities 

for each year group every week 

and continuing ESD in the Geography slots
(
Residential and local visits continue to be biased 

to ESD and Geography

An Eco- schools programme was developed (Fig 2). All the children were involved in the Eco Schools programme and many of the visitors concerned with the programme that come into school have tried to gear work for all years where possible. From 2003 the children’s annual reports have a separate section for sustainable development so that parents can see the participation and progress in this area of the curriculum. 

The links between geography, sustainable development, environmental education, citizenship and PSHE are became  clearer as they featured as focii for training day discussions. Geography fostered key concepts of sustainable development education, e.g. interdependence, through the study of the relationships between people, places and the environment; and diversity, through the study of economic inequalities. Geography explored attitudes and values towards complex issues such as redevelopment and exploitation by reference to patterns and processes. In geography too, children learned  to investigate issues and in so doing, reflect on their own place in the world. 

Fig 2  Action Plans for Sustainability


References : 

UNICEF    ‘Rescue Mission- Planet earth’, Kingfisher Books

UNICEF    ‘Clean Water : A right for all’, A cross-curricular teaching pack using world  wide examples and setting  problem solving activities. (http://www.unicef.org.uk/education/nnud.htm)
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Action Plan





Medium Term





1. Move towards a waste free lunch, initiate regular lunchbox audits.





 2. Compost kitchen waste. 





3.    Discuss menus with


          Catering Service





4.  Build a fitness trail around


           the school field 





5.       Place bird boxes 


          around the school. 





6.      Initiate a bird feeding 


                   station. 





7.      Monitor use of lights,


         computers and other


         electrical equipment





    Make sure they are turned 


        off when not needed. 








These were well developed or achieved by July 2003











Action Plan





In September 2002,


Eco Club started meeting


and made short, medium and long term plans of action. based on the environmental review, 





Short Term





1 Set up recycling point in 


      school, arrange with


     Thurrock Council for 


   recycling bins just outside


                the school.





2. Start a compost bin.


 


3. Encourage walking to 


     school. Join in with National and International


   Walk to School Weeks. 





4.     Introduce a fruit / 


vegetables only policy for 


           playtimes. 





5. Find land for an allotment


     within the school site.





6.       Introduce a 


  'Happy Helper' scheme;





7      Create murals 


for the walls outside the 


     Reception classes





8. Place an Eco -School notice board in a prominent position.





9 Research visits to farms.


  





These were all achieved by June 2003











Action Plan





Long Term





1 Investigate the packaging issue.





2. Investigate possible gate at rear of school


to encourage more parents and children


to walk to school.





3. Investigate use of local artist to be


affiliated to school to construct sculptures


from wood and/or natural stone.





4. Consider a raised pond.





5. Create a meadow area.





6. Create a log pile habitat.





7. Rejuvenate the wildlife area.





8. Monitor water and energy usage and


reduce waste.





9. Research the possibilities of using


renewable forms of energy -wind turbines


-solar energy.'...





These are in process of evolution at March 2004














http://www.geography.org.uk/projects/primaryhandbook/mapsandstories/6-9/ 


