Teacher’s notes

Breathing Spaces &
                               Spaces for people

Reclaiming a derelict rural Landscape via Community Forests

A Case Study of the Forest of Marston Vale

Key Questions:-

· What are Community Forests?

· Where is the Forest of Marston Vale?

· How do rural landscapes become derelict?

· What is the legacy of past Human intervention?

· How can Woodland promote a sustainable environment?

· What developments are sustainable?

Outline for teachers:-

The aim of this unit of work is to get students to make decisions about whether they feel that creating new forests have a role in reclaiming damaged landscapes and whether the proposals for the Marston Vale area are Sustainable. The key to understanding this work is that there are different interpretations of what is meant by sustainable development and that the definitions do not necessarily match.

Community Forests are specifically English phenomena. There are 12 designated throughout England. Each is located in and around a major urban area. This means that over half the population live in or within easy reach of a forest. The Community Forest programme was established in 1990 by the Countryside Commission (now the Countryside Agency), as a pilot project to demonstrate the potential contribution of environmental change to economic and social regeneration. This means that the sites chosen for the Community Forests needed to be derelict and scarred by industry. In most cases the industry was primary and finite, meaning that there was a decline in the industrial use of the area. The purpose of the forests was to enhance the environment quality of the area while promoting sustainable regeneration for local communities.

This exercise looks at the Marston Vale area of Bedfordshire and investigates whether some of the proposals are sustainable. Students are invited to consider these options and as an extension exercise develop alternative plans for part of the Marston Vale.

The work investigates real development proposals for the Forest of Marston Vale between Bedford & Milton Keynes. This is an area where the primary resource, Oxford Clay, used in making bricks is becoming exhausted. Over time the production for bricks in the millions has left a legacy of environmental damage. A number of areas of woodland from a pocket of Ancient Woodland to saplings planted in the last few months are investigated, as ways of reclaiming the land. Students then take the role of a planning officer in a decision making exercise to investigate up to four proposed developments in the Marston Vale and decide whether they are sustainable and should be allowed to be developed.

The work is aimed at Key stage 3 students, but is differentiated in to work for foundation and higher levels. There is no reason why this material could not be used in preparing students for examination at GCSE level. It can be set as either individual, paired or group work according to the class being taught. Additional work sheets have been prepared in some cases that apply to group work.

Teachers need to be aware at the time of writing (October 2006) all proposals discussed were being considered as developments in the Marston Vale area of Bedfordshire. However, some of the developments were looking increasingly unlikely to proceed. The Center Parcs development had failed to gain planning permission due to a perceived threat to the Green Belt. The development of Nirah was seeking contributions from the public of between £50 and £1,000 in order to finance its planning application having already used up £3 million of local government grant. Students need not be told this as they are making decisions about whether the proposals are sustainable. However, some web searches may prove to be unsuccessful in the future.

Students need to be encouraged to develop the higher order thinking skills of analysis and evaluation to achieve at the higher levels at Key Stage 3 or GCSE rather than just describing the material in this unit or taken from the Internet.

Specific Materials and Guidance:~

1) The students need to be aware of the introductory work on Sustainable Development included in this work. They need to refer to their own definition of what Sustainable development means and need to consider whether their definition will apply to rural areas and developments of new woodland and in a Community Forest.

2) It is vital that the students understand the geographical and technical words associated with this case study. They have been used in both the Higher and Foundation level work. 

As an introductory exercise (relating to the English Key Stage 3 Strategy) a set of cards have been included. These cards include key words and their definitions. Teachers will need to prepare enough of the cards sets according to the numbers of groups, pairs or individuals in the classes they teach. It is suggested that they are photocopied onto card. Use a different colour for each set in order to make collection at the end of the lesson easier.

Students are given the cards and asked to shuffle the pack. They then need to match the keywords with their correct definitions. Once the pairing has been completed it is important to make sure that all students have a copy as their own glossary. This could be done by asking the students to note the words that they did not know at the beginning of the lesson or simply by giving them a paper copy of the masters to stick in to their own notes.

3) These key words have also been reproduced as Taboo cards which could be used at the end of the unit of work to test whether the keywords have been internalized by the class.

In order to use these cards students work in groups or pairs. The idea is to get one group of students to write 3 new words on the card that might be used in any definition of the Taboo Keyword at the top of the card. Once this has been done the cards are given to the other team face down. Each player in turn draws a card and the students has to describe the Keyword with out using it or the other three words in their definition. 

e.g. 

Geography could be described as “taught in school, its about places and people” but not as “ a school subject about people and places”.

This can be run as a challenge to students or the teacher or as a competition. 

4) There is some introductory work that requires students to look at websites in order to develop their own definition of what a Community Forest is and investigate how the Forest of Marston Vale meets the aims of Community Forests. 

5) The bulk of the work is hidden as layers behind the map of the Marston Vale. In order to develop the students understanding of the area a number of sites have been chosen and marked on the map. Behind these points is information about the Marston Vale, aerial photos, Power Points of the area written information. 

In a work sheet students are invited to investigate what a Community Forest is and what their aims are. They then look at the Forest of Marston Vale to find out what happens there and whether it operates according to the aims of all Community Forests

A letter informs them that they are to act as planners deciding whether up to four developments are sustainable enough to be allowed to be developed in the Community Forest. Namely the development of a Country Park and Visitors Centre, the development of a new settlement (The Wixhams), the development of a new landfill site and the development of a new Center Parcs Holiday Village. 

A writing frame has been produced for the final report write up that allows students to give the opinions on the Marston Vale is like, What Sustainable development is, How trees might be used as a method of Sustainable Development, on up to four of the developments and allows them to make recommendations about which developments should happen and on anything else that they think could be developed in the Marston Vale.

6) As a teacher you will need access to a suit of computers. The minimum requirement would be one computer for each group in the class.  There is a mass of information here. This has been done deliberately to allow teachers to plan their own use of the resource in such away as to gain the maximum teaching and learning potential for their own students. This could be done as a class of individuals, but it is anticipated that most teachers will use it as a group activity with students investigating different proposals in each group. The final outcome of the group work sheets is a group display or presentation. However all students will need to demonstrate participation and understanding of the materials used.

The materials in this case study allow students the opportunity to address the following areas of the revised English Key Stage 3 Geography National Curriculum which will be implemented in September 2008.

Key Concepts:~

Place 
Understanding the characteristics of places in the physical and human worlds. This includes what a place is like, how it became like this and how it is subject to forces for change. Work with real places in this way helps us develop our geographical imaginations.

Environmental interaction 
Understanding of the interrelated physical and human dimensions of environments and how and why they change. This provides the basis for understanding sustainable development, and developing creative approaches to resolve issues. 

Changing physical and human processes 
Understanding that the world’s environments, landscapes and societies are continually changing, and that these changes are the result of a wide range of human and physical processes. Explaining process is fundamental to understanding and responding to change. 

Key Processes:~

Geographical enquiry 
Pupils should be able to: 

• plan a geographical enquiry, suggesting appropriate sequences of investigation 

• hypothesise, think critically, constructively and creatively when asking and pursuing geographical questions 

• identify and detect bias, opinion and abuse of evidence when investigating issues 

• collect, record and display information 

• analyse and evaluate evidence, presenting findings to draw and justify conclusions 

Geographical communication 
Pupils should be able to: 

• communicate their knowledge and understanding using geographical vocabulary and conventions in both talk and writing. 

Decision-making 
Pupils should be able to: 

• appreciate how people's values and attitudes differ and may influence social, environmental, economic and political issues, and develop their own values and attitudes about such issues 

Curriculum Opportunities:~

The curriculum should provide opportunities for pupils to: 

• use a range of enquiry approaches 

• use varied resources, including maps, visual media and Geographical Information Systems 

• develop knowledge of location and appreciation of locational context at different scales 

• solve problems and make decisions to develop analytical skills and creative thinking on geographical issues 

• examine geographical issues in the news 

• investigate important issues of relevance to the UK and globally using a 

range of skills including ICT 
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