RE-IMAGINING SETTLEMENT

HEATHER LINNELL

Introduction
Settlement is a topic appearing on Key Stage 3 Programmes of Study across the country. Such a unit has great potential to engage students as a constantly modernising area of geography and one of local significance, especially in an ever-changing city like Hull. Yet when teaching this to a group of lively year 7 students I found their attention wavering, particularly around some of the more theoretical concepts like settlement hierarchies. It was this situation that prompted me to become involved in the Geographical Association’s Building Sustainable Communities Project.

Sustainability: Unlocking the Terminology 

With discussions in the media focussing upon climate change and poverty, sustainability is an often used phrase. Such discussions have been brilliant in promoting the significance of geography but they have made ‘sustainability’ a more elusive term and weakened its definition (North, 2005). Such ambiguity can prevent students from fully interacting with the concept. Whilst students find it straightforward talking about being more ‘sustainable’ in connection to the environment, they often find it more difficult elaborating upon other aspects of sustainability.

When Egan’s wheel (Figure 1) was introduced to us at the CPD event in Hull, it immediately struck me that this provided a more tangible framework for students thinking about settlements of the future. The separate elements would allow them to investigate and evaluate sustainability in greater detail, whilst also allowing an overall verdict on how sustainable a given project would be. Further reflection upon this made me realise the potential application to other topics too. One of the ways of achieving the highest levels at Key Stage 3 is considering sustainability and allowing students to interrogate different problems using Egan’s wheel could facilitate this (National Curriculum in Action). 
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Figure 1: The Key Components of Sustainability

Source: Adapted from the Egan Report, Department for Communities and Local Government (DCLG)

Incorporating these Ideas into the Current Key Stage 3 Programme of Study
My initial ideas for sustainability in Key Stage 3 focussed upon including redevelopment and a more comprehension interrogation of local settlement hierarchies into the existing scheme of work. This fitted with the location of my school in the market town of Cottingham adjoining to the evolving city of Hull. Whilst these were interesting, I was struggling with a meaningful way to include sustainability to prevent superficial interpretations. Plus I wanted to experiment with the ideas of OCR’s Pilot GCSE’s ‘My Place’ topic and the Geographical Association/CABE project ‘Where Will I Live?’

Instead I decided to retain the essence of the settlement unit but revamp its content (Figure 2). Further details of this work are available on the Building Sustainable Communities section of the Geographical Association website (Geographical Association’s Building Sustainable Communities Project). By making the local aspects and contemporary nature of the topic central to the activities, I hoped this would promote engagement in the topic and critical thinking about their surroundings. Yet I was also keen to make this unit appeal on not only a theoretical basis but also a practical basis. Whilst past students have enjoyed the subject, many decided not to pursue geography further for concern over how it would help them. By making transferable and independent learning skills explicit throughout the unit, I hoped this would equip students with the skills needed to be successful in the future. 

	Theme 
	Student Activities (Teaching Aims)

	1. Familiarising Myself with My Environment 
	Lesson 1

· Describing a place which is ‘comfortable’ to the students (to start to think about the ‘perfect’ place)

· Designing criteria for what makes an area comfortable to live in (to consider what the ‘perfect’ place would have)

· Using Egan’s wheel to judge how successful their comfortable place is (to familarise themselves with Egan’s wheel components; to evaluate how useful they are)

· Using Egan’s wheel to judge other places (to apply and be able to use Egan’s wheel components)

Lesson 2

· Photograph analysis of various images of Hull considering what it is like and how it makes them feel (to consider what their surroundings are like)

· Using Egan’s wheel to consider Hull’s current strengths and weaknesses (to evaluate what to retain and improve in Hull in the future)

· Assessing whether Hull deserved the title of Worst Town 2003 (to start to consider the more positive aspects of Hull)

	2. How My Place Had Developed
	· Designing questions about Hull has changed over time (to encourage students to ask questions about their surroundings)

· Classification of original reasons for Hull’s site and reasons why Hull remains successful (to think about how Hull has changed)

· Predicting possible impacts of these location features (to consider how these factors have helped Hull retain its key elements)

	3. The Future of My Area
	Lesson 1

· Students given a list of features of Hull and have to classify them into positive and negative; environmental, economic and social (to encourage students to back up their opinions with factual and detailed arguments rather than just perception)

· Diamond ranking of the top 9 features for Hull City Council to be working on in future (to encourage students to think positively about the future)

Lesson 2

· Contrasting the settlements shown on Futurama with settlements today (to get students to imagine a different future)

· Review of the predicted changes for the future, based upon ideas from Arup consultancy (to appreciate some of the ways the world of the future will be different)

· Designing Hull of the future based upon these ideas (to start to get students to design a new future for Hull)

	4. Ideas for Sustainability
	Lesson 1

· Introduction to Design Quality Indicators (to provide students with the framework to analyse some projects)

· Linking these indicators with Egan’s wheel (to create connections between existing tools of analysis and the current one)

· Judging how The Deep fares under these indicators (to familarise themselves with these)

· Judging the quality of other projects around the world in groups (to introduce them to a range of new ideas, to analyse them and what could be learned from them)

· Designing a checklist for future projects to consider (evaluating the tools of analysis students already have and selecting new ideas to consider)

Lesson 2

· Designing criteria for the ‘perfect’ development (starting to put together their own criteria for the ‘perfect’ development)

· Analysing the redevelopment project at Greenwich (to evaluate a large-scale redevelopment project and see what can be learned from it)

	Easter Holidays 

	5. Re-Capping Sustainable 
	· Discussion of whether we should be bothered about global issues like global warming (to highlight why considering sustainability is important)

· Designing a ‘perfect settlement’ based upon all of the Egan’s wheel components (to start to consider how to ensure a development considers all of these, without the confines of whether these ideas would mesh together in a real-life context)

· Evaluating how thorough Egan’s wheel components are (to suggest other ideas needing consideration)

	6. Sustainable Futures
	· Evaluating current projects within the British Isles (to consider how sustainable existing projects are and what can be learned)

· Considering how suitable these ideas would be for Hull (to evaluate whether these would work in Hull)

	7. Redevelopment in Hull
	Lesson 1

· Introduction to one area of redevelopment in Hull (to be aware of current changes within Hull)

· Picking one option (out of 6 possibles) for Hull (to analyse how suitable these schemes are and which ideas would work in the redeveloped area of Hull)

Lesson 2

· Designing a new usage for one building within Hull’s East Bank redevelopment area (to design their own project for Hull and consider what would be most successful whilst also suitable)

· Tending for the contract for the area by delivering a presentation (to encourage students to think about all implications of their project, both positive and negative; to develop transferable skills)

	8. Assessment: Planning Application
	Lesson 1

· Photograph analysis of the characteristics of the area (to know the features of the site; to familarise them with the environment for their assessment; to appreciate the process undergone during redevelopment)

· SWOT analysis of the site (to consider what the site could be used for)

Lesson 2

· Designing a new idea for the site (to consider what would be suitable for a redevelopment plan in Hull; to appreciate the process undergone during redevelopment)

· Improving the idea by making sure it fits Egan’s wheel components (to create an improved project for Hull; to appreciate the process undergone during redevelopment)

Lesson 3

· Familiarisation with assessment levels

· Writing up their planning application


Figure 2: Outline of the Scheme of Work

Successes
Engagement
Students attacked the entire new unit with great zeal, being keen to explore the ideas in greater detail. One class who had been apathetic towards some topics on the previous unit spent ten minutes debating how Hull is perceived and whether something should be done about it. Such engagement rippled out from the geography classroom into extra-curricular activities. Many students had questions about regeneration projects in Hull that could not be answering within the one hour lesson and stayed behind to discuss them. Other students came into future lessons quoting news stories that they had read or seen and applying this knowledge to the topic under study, whether that be analysing projects in other areas or coming up with their own idea for Hull. This strengthened the cross-curricular links geography has with citizenship by engaging them with community based issues. Such engagement can only be good for geography in future by stimulating their interest and providing a platform for students to consider other geographical events in the media. 

Depth
As the scheme of work had strong continuity that built up towards the final assessment, this allowed all students to spend more time investigating issues that might otherwise have been lost in a more traditional settlement unit. For example this unit empowered students to design their own futures for Hull, rather than look at historical development and other people’s ideas for the future. Such continuity particularly benefited SEN students who were volunteering more answers in class discussions and working more independently. Frequently they were using knowledge and understanding gained from previous lessons to generate their answers, which in turn gave them greater confidence. This was evident in when analysing housing development in other countries and in other parts of the British Isles where students showed greater analytical ability because they had mastered Egan’s components in relation to Hull.

This depth of study facilitated more explicit links with more ‘exotic’ and varied locations. Prior to designing their own housing project for Hull, students evaluated current projects being undertaken. In addition to providing the aforementioned scaffolding for weaker students, this allowed Gifted and Talented students to extend their understanding in a way the traditional unit would not have allowed. When providing them with projects from around the world, most students left the lesson having acquired knowledge of previously unknown locations (Figure 3).  Some expanded upon this using their own experiences, as shown with one student mentioning their visit to New York and arguing how the building under study added variation to the area making it more interesting. Others made connections between Calgary and the place they had visited with a similar street layout, comparing which was more effective. 

In addition to increased depth of topic, this unit facilitated greater thinking. Egan’s wheel provided a framework to encourage better evaluation of past projects and analysis of current and future designs. In addition to the improved investigation shown by all students, the continuity of the unit allowed students to work more independently. When asked to select a suitable project for the River Hull’s East Bank, students were given six possible options and asked to show how they would present a suitable future for the town. As figure 3 shows, without prompting students actively used Egan’s wheel as a tool for analysis to come to an overall judgement. In addition, Gifted and Talented students showed heightened awareness of the complexity of the real-life communities. One student told me the Egan’s wheel components were contradictory as creating a ‘thriving’ community often meant more traffic and the environment suffered. This represented a maturity of thinking that I had hoped would emerge and could be built upon in future.
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Figure 3: Student Work Displaying their Chosen Project for the River Hull’s East Bank

Variety
As a newly designed unit, this scheme of work aimed to provide the variety the previous one lacked. Students who had might have found the older unit repetitive and lacking in variation, found the pace and challenge of new activities stimulating. Work produced throughout this unit was of a higher quality than that of past units (Figures 4 and 5). Students were engaged in a range of activities; from verbal presentations to written responses to newspaper stories, from role plays about existing projects to mock plans for new ones. Catering for all learning styles meant all students felt confident engaging with the lessons and experienced success. This creativity and variety of mediums contrasts with the written answers symbolic of Geography of the past but fits perfectly into a specialist media arts school and is in keeping with OCR Pilot GCSE (Atherton, 2007). As students did not know what to expect from one lesson to the next, this created a sense of excitement that maintained engagement throughout the unit. As a contemporary topic in need of regular updating, these activities will be revised so this variety continues into the future.
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Figure 4: Extract of Student’s Work Displaying their Chosen Project for the River Hull’s East Bank
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Figure 5: Extract of Student’s Work Justifying their Idea for Hull in a Planning Application

Relevance

Geography provides a platform from which students can ‘make sense of the world’ (Swift, 2007). Hence new provision should aim to contribute to this vision by equipping students with the concepts and skills necessary to do this. From a theoretical basis, this unit facilitated this with students demonstrating their inquisitive nature about their surroundings. When predicting the potential impact of the new development at St Stephens, students were keen to consider the impact of an older shopping centre, Prince’s Quay, and analyse how this impact has changed. One student mentioned how they thought the impact would great at first but potentially tail off over time as the rest of the city ‘adapted’. Such contemplation has significance for active citizenship in a city like Hull which is constantly evolving and facing the dilemma of how to balance what has to be done with its existing status. 

Yet this relevance extends out from geographical understanding and citizenship as this unit has developed transferable skills and greater confidence in applying them. It was noticeable that as this unit progressed, students required less scaffolding for practised tasks, like analysing housing projects, and this independence bred higher quality work rather than the more structured approach. This unit also has vocational significance by allowing students to take on roles mirrored in the real world, such as public relations and project management. As well as stimulating the interest of students, this also raised the profile of geography as a useful subject to have as a future qualification. Many students asked questions about GCSE Geography, with one commenting “I wouldn’t mind getting paid to do this”.

Challenges & Reflections
Investment
As with any new scheme of work, devotion of time and energy is needed to ensure its success. Yet I felt this was accentuated in relation to others that have been written in the past. As I was dealing with new theory and ideas, it required careful thought as to how to mould these into practical, interesting but also comprehensible lessons for a year 7 group. At times this was straightforward as I found with the work on cities of the future where the idea of using Futurama as a starter immediately fell into place. Yet on occasions this was more testing, for example when I had to negotiate how to represent Hull’s key features without being stereotypical. This thought often meant that I was ‘one lesson ahead’ in terms of the preparation of resources for the lessons. This was frustrating as it hindered my ability to refine the lessons after initial preparation and sometimes led to a feeling of dissatisfaction as the realisation hit me of a more obvious or interesting idea! Yet this is inherent in any teaching activity as review of the scheme of work will allow such refinement and subsequent improvement. 

Scope
As with many areas of study within geography, at times I felt the issues developing in class discussions were too complicated to contain within the confines of the space and time of the classroom. Spatially, discussing large scale regeneration projects and the alterations to space going on within Hull was difficult within the classroom. Students found it hard to visualise the characteristics and features of the altering places. Whilst this can be frustrating, this should not prevent the discussion of contemporary and relevant geography. To facilitate greater understanding in future, fieldwork will play an increasing role within this scheme of work. Whether this consists of the traditional trip to the city centre or virtual fieldwork would depend upon the particular area being investigated but would represent an opportunity for students to visually explore the landscape themselves. This should promote greater depth of understanding and detail in future work.

Time wise some concepts were struggling to be restricted to one or two lessons. Whenever St Stephens was mentioned, even as a starter activity, students asked insightful questions and raising perceptive points. Their fascination could almost have stimulated a mini scheme of work in itself. Funnelling this enthusiasm back to the initial topic was difficult to negotiate at times, not wanting to undermine their eagerness but also wanting to maintain focus. In hindsight though, such discussions added depth and enthusiasm to the class’s understanding and it was stimulating to develop these issues. 

Progression
Progression provides scaffolding for students lacking confidence by revisiting existing key concepts and skills. This can also be used to challenge, stretching student’s comprehension by allowing them to develop their ideas and exploring new connected avenues of thought. Hence new schemes of work have to make sure they balance the necessary overlap to reaffirm understanding with a new, intriguing element of challenge. Currently the existing scheme of work is imbalanced, favouring the reinforcement of concepts. At times, there was a danger of repeating the same activities, for example ranking the sustainability of a place. When reviewing this scheme in future, higher levels skills need to be more prevalent. Although this was obvious from the outset, the problem of being pressed for time hindered this solution. 

When reflecting upon this scheme of work’s position within the overall programme of study, I became aware of the potential overlap this unit had with an existing one taught earlier in the year. As part of this ‘Making Connections’ topic, students examine the connections they have with other parts of the world increasing their global awareness but also helping them appreciate what makes their area special. Although the overlap between these two distinct units was avoided, it required careful contemplation to ensure similar ideas were not repeated. Yet again, as with the issue of scope, review of this scheme of work would allow these ideas to be refined in order to maximise the impact of this unit. 

Fusion
Creating any new scheme of work presents a challenge of reinventing new and interesting activities whilst also incorporating the varying initiatives, such as Assessment for Learning.  Some activities combined the principles of these initiatives with the coverage of these geographical ideas, as is the ‘ideal’. During the introduction of Egan’s wheel the process was modelled with students, practised before applying this to new scenario where it was marked summatively. Yet whilst this scheme of work had a number of elements from various initiatives, many were in their formative stages and in need of further elaboration. Arguably this is a challenge facing many schemes of work developing across the country. Yet again, with closer review, these strands could be cemented and progressed further.

Conclusion 
As I hope is evident throughout this article, this unit is not the finished product but more a work in progress evolving with each lesson taught. As hinted (constantly!) within the article, the unit needs reviewing so that it becomes successful enough to stand with the frequently taught and well established units already part of the programme of study. Yet this is worth pursuing because of the value this topic has. The ideas are interesting to teach but also engage the student, virtually the ideal combination! Furthermore the challenges encountered can be faced relatively easily. This is particularly the case as solving them is potentially interesting, such as designing new, more interactive activities to fit this topic. I enjoyed teaching this new scheme of work to the extent I will not only review this topic but incorporate its dual principles of localism and sustainability into other schemes of work. As with any new idea within teaching, it is a case of judging how useful it will be to you and how to adopt it. Based on my experience, it is worth careful consideration. 
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