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PREFACE

This report is based on teacher focus group meetings, convened during May and June 2004. The aim was to discover more about the relative absence of ‘education for sustainable development’ (ESD) in the school curriculum. The particular focus was the subject curriculum and subject specialist teachers. The specialist teacher groups were citizenship, geography, science, and design and technology. In addition, a group of primary specialists met and a group of school managers.

The Geographical Association was delighted to have the chance to undertake this study. Because it concerns the interaction of Environmental, Social and Economic processes, we feel that ‘sustainable development’ is a concept that lies at the heart of geographical enquiry. However, we also strongly believe that ESD is a whole curriculum matter. We are convinced of power of the subject discipline communities to design relevant, worthwhile and enjoyable educational experiences of different kinds, all of which can stimulate a creative response from young people. 

Subject enthusiasts are driven partly by the nature of their disciplines and the stories they can tell, and partly by the vision they have as teachers of the kinds of individuals they are trying to nurture and develop. Few would argue against the principle of sustainable development, and its significance for future generations. On the other hand, many teachers do not feel confident about introducing ESD in their programmes. 

This study sheds light of why this is so, and indicates what kind of response might be appropriate from support agencies, including subject associations. The raw findings are detailed and complex and probably require further reflection.

The report is a summary of the findings, structured in a way we feel is convenient to the reader. We hope in due course some of the key messages can be debated in wider circles, not least through the channels that exist through the various specialist subject communities.

David Lambert

CE the Geographical Association

September 2004  

This report is best read in conjunction with the Secretary of State’s Sustainable development action plan for Education and Skills (download).
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EXECUTIVE SUMMARY

This ‘Needs Analysis’ is based on the findings of six focus group discussions held between May and June 2004. Four groups were made up of subject specialist teachers (Geography, Design and Technology, Science and Citizenship respectively). There were in addition one cross-curricular primary group and one group of senior school managers. 

The overarching purpose of the discussions was to gain greater insight into how education for sustainable development (ESD) is perceived in schools, the difficulties teachers find in incorporating ESD in their subject classrooms/schools and the ways in which ESD may be supported in the classroom and in their schools. 

Although (at the time) none of the participants knew of the Sustainable Development Action Plan for Education and Skills (SDAPES) launched by the DfES in September 2003, many of the outcomes from the focus groups can be linked to recommendations in the SDAPES. An important question running through the discussions was ‘How many practical steps have been implemented to turn this plan into effect?’ Responses from thirty-six teachers and senior managers imply that as yet not a lot is happening in schools under the guise of ESD.

Current views and perceptions of ESD vary:

· It is not a familiar term in many schools, though some teachers have tried to interpret the concept of ESD within their teaching. 

· There is a lack of clarity about what it is, how it should be taught and who is responsible for it. 

· ESD is thought to apply almost exclusively to the environmental aspects: the economic and social dimensions are less well appreciated.

· The key subject in which ESD could be embedded is thought to be geography (even by science and citizenship teachers), although geography teachers regard themselves to be marginalized in the curriculum and may not fully acknowledge the potential of ESD. 

· Many teachers understood ESD to be a cross-curricular theme but there was uncertainty regarding effective coordination. 

· Very few participants understood ESD to be a theme that could become an approach for the whole school. 

According to the teachers difficulties in implementing ESD in subjects and schools centred around three main obstacles: 

· ESD appears to have a low priority in the curriculum and in schools. Schools concentrate their efforts on aspects of school life that are statutory and seen to be priorities such as literacy, numeracy and examination grades. Sustainability is rarely encouraged in the ethos and practical life of the school. There is a lack of support from Senior Management and a lack of training in Initial Teacher Training (ITT) and Continued Professional Development (CPD). 

· ESD cannot flourish in a curriculum that many teachers perceive to be over-prescribed and over-full. Testing and attainment drive the curriculum and there is a preoccupation with targets and results. The curriculum is ‘fragmented’, with no coordination or curricular planning for ESD. 

· A lack of knowledge, time, communication and coordination were repeated throughout the focus groups as obstacles to progress. Time and space are needed to support the long term thinking required to build successful approaches to ESD. Clearly, meeting ESD objectives is not simply a matter of inserting new content into existing programmes.

The key areas for development have been synthesised from the discussions and form seven themes:

1. Resources: the study highlighted the lack of awareness of the QCA/ESD website. Fewer than 10% of participants had heard of this site and nobody had used it in their teaching. Though participants acknowledge the need for adequate resources (e.g. see ‘Links’ and ‘CPD’ below), it is also recognised that establishing ESD is not simply a question of money, nor of ‘disseminating practice’ via a website. Once teachers and curriculum managers are convinced of the educational gains to be had from ESD, school resources can often be found and awareness raised of available support. However, the policy setting also has to be favourable for this to happen, and move beyond rhetoric. Resources in terms of teacher time should not be under-estimated, for understanding, planning, designing and evaluating appropriate materials and teaching and learning activities.

2. Establishing meaning and purpose: The analysis shows that a sustained approach is needed to establishing meaning and purpose to the term ESD, which may take several years. It is unlikely that a single viewpoint or concept will be appropriate for all schools, and local interpretations should be encouraged. However, ‘local solutions’ will require overarching guidance and stimulus, for teachers on the ground cannot always see the possibilities for curriculum development, nor have the theoretical resources to hand that will guide sound development.

3. Identifying curriculum development opportunities: The Tomlinson reform of 14-19 education provides a golden opportunity to ensure that ESD is a part of the curriculum experience for all young people. It was noteworthy that although geography teachers in particular can diagnose some significant curriculum issues impeding ESD (for example, the extreme compression of the curriculum content and the fragmented experience in KS3), they were less attuned to seeing the potential of ESD to reform the curriculum – to make it more coherent, stimulating and enjoyable for all participants. It appears that a curriculum development project would be able to work through this ‘block’.

4. Links: with Local Education Authorities (LEAs) and the community, which emphasise practical initiatives such as recycling, could be coordinated by an LEA advisor and could provide a ‘hands on’ approach to sustainable living. Such schemes can be turned into a learning resource in their own right, with students evaluating their impact. Learning based on practical actions can be powerful.

5. Whole school approaches: the school ethos needs to embrace sustainability - possibly through a school Sustainable Development Plan which would set targets and make the school accountable to governors. ESD will not function while it is only ‘encouraged’. It needs to become an expectation. The most important goal is to create a sustainable learning environment for children in which questions about sustainable living acquire additional authenticity.

6. CPD: teachers and management need time to attend training in ESD themes through INSET and CPD. The need is for extended, practical, hands-on workshop type training which teachers can embed into their own practice. Because the concept of sustainable development itself is contested and open to challenge such inset will benefit from a face-to-face component, so that professional conversations can be immediate and in real time. Opportunities for accrediting such professional practice (at Diploma or Masters level) should be sought and encouraged.

.

7. Subject Associations: can become more effective in promoting ESD explicitly on their websites, in resources and at conferences They can help their communities identify sources available from elsewhere, often free of charge. They can become drivers of curriculum innovation and change through (funded) CPD activity and communicate this within and beyond their own established and trusted networks – that link with others, for example the KS3 strategy subject networks, the Specialist Schools Trust practitioner networks etc.

Recommendation:

The main purpose of this Needs Analysis was to identify with greater clarity what teachers meant when they said they ‘needed help’ to introduce ESD. We think this summary contributes effectively to helping understand the needs of subject teachers. 

We believe the next stage would be to ask appropriate groups to tender in order to ‘trial’ some of the suggestions implied in the ‘key areas of development’ above. 

In the spirit of this enquiry, we would recommend emphasis on the ‘subject curriculum’, both primary and secondary, and how to set up effective CPD led curriculum developments. Apart from providing resourced, practical approaches to ESD, the goal would be to broaden and deepen the understanding of ESD amongst practitioner communities and encourage ‘local solutions’ to realise more fully the potential of ESD to stimulate effective curriculum development.

INTRODUCTION AND BACKGROUND

This report provides a summary of a ‘needs enquiry’ of teachers with a curriculum interest in ESD. It addresses both the Department for Education and Skills (DfES) and subject communities in Geography, Citizenship, Design and Technology and Science. In addition other audiences may include organisations that support teachers in the classroom with curriculum guidance and resources, and the Qualifications and Curriculum Authority (QCA). 

The project was funded by the DfES and managed by the Geographical Association (GA), and was a 28-day project based on data gathered from April to June 2004. The data gathered is voluminous. The unedited first draft of this report was submitted to the DfES and the ‘sustainability working group’ of the GA in July for comment and feedback. This final submission has taken out much of the raw reporting of teachers’ words and the detailed ‘subject reports’, and is presented as a considerably shorter and coherent whole. The data is held at the GA

The principal aim of the study was to establish what kind of support could be given to teachers in the classroom to embrace ESD themes. This was addressed through the use of small focus groups. The focus groups aimed to establish:

· What kind of help teachers say they need.

· What obstacles to progress teachers perceive exist.

· What teachers perceive to be the main ‘switch points’, which would cause the obstacles to disappear.

Whilst gathered in a group, teachers were asked to talk freely about the concept of sustainability and education for sustainability. In particular, the groups examined the role of specialist subject associations – positively and negatively – in promoting ESD within the subject curriculum and beyond.

A total of six focus group meetings were arranged between 28 April and 8 June. The Design & Technology and Geography focus groups were held in Rugby with Cai Cheadle, the citizenship and cross-curricular focus groups were held in London with Gillian Symons and the science and senior management focus groups were held in York with James Pitt. We aimed to include between six and eight subject leaders with a balanced representation between secondary and primary schools.

Individual reports were compiled and submitted by 12 June and Cai Cheadle compiled the first draft report in the last week of June. Most of the subject reports, conclusions and key areas for development include contributions from all three consultants.

The three consultants bring varied experience to this project:

· James Pitt is Senior Research Fellow at the Department of Educational Studies at the University of York, and (part-time) Professor of Technology Education at the Nizhniy Novgorod Institute for the Development of Education in Russia.  By background a Design & Technology teacher, he is involved in curriculum development in UK and overseas, teacher training, and writing materials for printed and web format.  His special interests are ESD in D&T and science, how science and technology education can interact more creatively, and project-based methods of teaching and learning.

· Gillian Symons is a freelance education consultant, specialising in Education for Sustainable Development and Citizenship. She has published extensively, including teaching packs, training materials and case studies. She contributed to the QCA ESD site and currently edits the Development Education Journal. She has been a guest lecturer in Initial Teacher Training at the University of North London and the Urban Learning Foundation and has for 10 years been part of WWF-UK¹s CPD team, delivering both online and face-to-face training. Formerly a teacher, she has an MA from the Institute of Education.

· Cai Cheadle has a BSc in Geography and for five years she taught geography at secondary level. She has an MSc in Environmental Education from Oxford University and subsequently worked for the Council for Environmental Education (CEE) on Ceemail an environmental education publication for schools. She is now a voluntary sector consultant which includes research for Intermediate Technology Development Group (ITDG) on the Sustainable Technology Development Project (STEP), a website providing online and downloadable case studies which aims to support teachers and pupils in Design and Technology. 

This report is intended to reflect accurately the experiences of teachers in the classroom in their individual subjects. Overall, 38 teachers were involved and much of what they said is included in the form of quotes within the ‘subject reports’. This may appear somewhat anecdotal but as work on this project progressed, it became clear that the importance of this project is to assess what is actually happening in the classroom and in schools. In many cases, a quote can usefully capture and reflect experience, as in this perspective, which perhaps has wide resonance among the teaching profession: 

“ESD needs to be something long term, but people don’t really have time to look in a long-term perspective. At staff meetings, people are talking about the current agenda and constantly keeping up with what’s going on and it seems to me it’s a little bit ironic that we’re talking about sustaining development and we’re trying to bring something in when our actual ethos isn’t sustaining the development”
However, in the final report we have kept quotations to a minimum in order to maximise the flow.

This report needs to be read as an honest account of the actual experiences in classrooms and schools as described by teachers. Many of the statements made by participants may not be entirely accurate in terms of a national context – but this in itself may have significance. Many of the points raised by participants clearly represent big issues and they cannot be resolved quickly. This report suggests a number of long-term action steps, which we believe will be practical and effective if phased in over a period of a number of years. A multi-layered approach is required which recognises the fundamental feature of ESD, which is that it is a much contested idea. Teachers need time and other support to develop the concept and appropriate teaching approaches within and between their specialist subject disciplines.

I am grateful for the support of a number of individuals and organisations, which made the completion of this project possible. These include: Bren Hellier and Ian Capewell at Intermediate Technology Development Group (ITDG), David Lambert and Richard Gill (GA), Nick Jones at CEE, William Scott and Alan Reid at Bath University and Catherine Budgett-Meakin, voluntary sector consultant. 

Cai Cheadle

June 2004

METHODOLOGY

The original brief for this project stated that, ‘Education for Sustainable Development is becoming a familiar term in schools. It is far from universally understood, however, and is in any case far from being a uniform and stable concept with an agreed meaning. For these reasons (and others), the take up of ESD, whether on a whole school footing or within subject curricula, is patchy. When surveyed, teachers report that they need help to introduce ESD themes.’

This project firmly established that the term ESD is not yet achieved familiarity as a term used in schools. Many participants had never heard of the term and those, who had found the concept confusing in terms of practical application. The take up of ESD is indeed patchy and despite there being no shortage of advice, exemplars and case studies on the excellent QCA website, most teachers had never heard of this site.

Method and thinking behind focus group questions

The focus groups aimed to generate initial lines of inquiry and insights. They explored:

· Current views and perceptions of ESD;

· Current views on what difficulties exist in implementing ESD in their subject or school;

· Current views on what schools and teachers need to help them address ESD in the classroom and the management of the school.

This was established through three key questions, which were addressed in three ‘sessions’: individual written responses, discussion in pairs and finally a group discussion to establish key points. Each of the three sessions lasted approximately half an hour. A number of ‘follow up’ questions were prepared to guide discussion.

The three key questions with follow up questions were:

First Key Question

What do you understand by the term ESD?

Possible follow up questions:

· What are your views and perceptions of Education for Sustainable Development?
· How do you/your subject/ department/ school ‘implement ESD at the moment? (E.g. a type of project, a particular topic)

· Which particular topics/schemes of work could be used to enhance ESD?

· Where does ESD sit most comfortably within the curriculum? How is ESD ‘embedded’ in particular subjects, in the values aims and purposes of the curriculum and throughout the school’s other activities/management

Second Key Question

What obstacles to progress or difficulties do you experience in implementing ESD in your subject, or as a whole school approach?

Possible follow up question:

· Does anything prevent you from taking up the help (from organisations, the web), which already exists?

Third Key Question

What are the switch points, which would cause the obstacles mentioned in the previous section to disappear?

Possible follow up questions:

· What would help you to explore/teach about/ support the idea of sustainability/ sustainable development issues e.g. in the classroom or support/ implement a whole school approach/ in the community/ further afield?

· Have you found that there are resources available and suitably differentiated to meet your needs?

· Are there particular resources, which are needed in your subject (web, books, worksheets)?

· Do subject organisations need to do more to support or help resource ESD initiatives?

Overall, all six focus groups followed the same format with minor changes between the first focus group in D&T and the following five groups, namely geography, science, citizenship, primary and curriculum management.

MAIN FINDINGS

A. Views and Perceptions of ESD in schools

General

· Education for Sustainable Development (ESD) is not a term that is used widely in schools. This project firmly established that the term ESD as a term has not yet achieved familiarity. Many participants had never heard of the term and those, who had found the concept confusing in terms of practical application. The take up of ESD is indeed patchy and despite there being no shortage of advice, exemplars and case studies on the excellent QCA website, most teachers had never heard of this site.

· However, participants seemed to have little difficulty with the concept, easily identifying areas relevant to ESD in the whole school, the curriculum and for themselves.

· ESD is thought to apply almost exclusively to the environmental aspects: the economic and social dimensions are undeveloped. The categories that were mentioned most often in relation to the participants’ perceptions of ESD were recycling, energy efficiency and alternative sources of energy, prevention of pollution, environmental transport methods, conservation and ethical purchasing / fair trade.

· Several of those participants who were familiar with the term ‘sustainable development’, thought that it related mainly to ‘third world’ countries in their teaching.

Cross-curricular perspectives

· Most participants identified Geography/ Humanities, Science and PSHE/ Citizenship as key curriculum areas, in which the concept of ESD could be embedded. Some participants saw it as completely cross-curricular. Not many identified D&T as a key area for ESD.

· However, ESD is not a sufficiently clear and explicit thread through most subjects (although mentioned in the National Curriculum for Geography, Science, Citizenship and D&T), and the extent to which it is drawn out depends on the interest and awareness of individual teachers.

· There was concern that there was very little communication as to how ESD was going to be covered across the curriculum and who would be responsible for coordination.

Individual Subjects

· Citizenship: Perceptions of the relevance of ESD to Citizenship varied widely. The link is not sufficiently explicit, and teachers interpret it individually.

· Science: The focus was on the topics that could be developed naturally within the science curriculum.  

· Geography: it was acknowledged that there was a lot of opportunity to introduce the concept in the syllabus but there was very little progression and understanding of how to link learning from year to year. This appears to be the most obvious subject in which to embed ESD, but interestingly, most geographers perceived the other subjects and their resources contributing at least as much to ESD – betraying we think perhaps a rather embattled subject identity

· Design and Technology: Many participants claimed to use sustainability issues in projects, particularly using recycling themes.

Schools

· Where ESD is addressed in school, it is often at the level of knowledge and understanding, and possibly under emphasises the affective dimension, when students can explore attitudes and values (including their own). Focussing on ESD in a whole school context has the potential advantage of encouraging members of the school into must be in terms of ‘living it’ as well as learning about ESD through classroom activity.

· More priority should be given to ESD for the whole ethos and focus of schools to change. 

Some Positive Perceptions

Many of the previous comments are not particularly positive in terms of the way in which ESD is perceived in subjects and schools. However, there were a number of positive ways in which outside organisations had made an impact in terms of the way ESD was constructively perceive by teachers. 

· The first was a school which had received outside support from WWF in developing ESD and had demonstrated a clear and explicit thread through most subjects and most teachers were interested, aware and actively promoted ESD in their school. The school in this case benefited from a model of practice informed by a strong theoretical focus.

· The second was through several Design and Technology teachers who had had some experience with sustainability issues largely through Intermediate Technology Development Group (ITDG). Their understanding of ESD was well developed and through the support of the education section at ITDG had used many relevant resources as well as receiving personal support and training from ITDG personnel.

B. Obstacles to Progress

Low priority of ESD

· Geography and Citizenship are two of the three subjects, which offer the greatest scope for ESD, but are seen as marginalized. In primary schools, Citizenship is non-statutory and geography is given low priority in terms of curriculum time and ITT. At secondary level, geography is optional beyond Key Stage 3 and is being squeezed: it is perhaps understandable why some Geography teachers perceive Citizenship as something of a ‘threat’ as it has become statutory.

· Many participants were working with small budgets, which covered the whole humanities section so very little funding is available to bring in new resources. at secondary level.

· At secondary level fewer children are choosing geography, although it is still a popular GCSE generally, and the biggest option subject in many schools. There is growing evidence that the geography curriculum is in need of refreshment and renewal so that it is seen to provide a current and coherent contribution to the whole curriculum. Developing ESD would seem to have immense potential in this task.

· Sustainable development appears to be covered more fully in Geography A-level. A question that emerged concerned students who may not have been exposed to ‘sustainability’ lower down in the school: did this matter? And if they had been, what sort of progression in understanding was expected? This indicates the need for a curriculum development project that could examine such questions in relation to SD concepts in the geography curriculum.

· Some teachers remarked that the ethos of the schools needs to change before ESD themes could be adopted fully. Linked to this is the perceived resistance to change said to be exhibited by many teachers who have a territorial, or at least traditional, attitude to what they teach.

· Schools do not always operate in a way that can be said to be ‘sustainable’ (e.g. in buildings, food, use of energy and other resources). This weakens the impact of any knowledge that pupils may have about sustainable lifestyles. Pupils are not exposed to ESD in a practical way. Many schools are not involved in basic recycling schemes, although some county councils are better at providing recycling facilities than others.

· Low priority for ESD is reflected in lack of senior management awareness, lack of coordination within schools, lack of professional development of teachers and the absence of ESD in most Initial Teacher Training programmes (though the TTA is taking steps to rectify this). These in turn lead to lack of clarity about what it is, how it should be taught and who is responsible for it. Schools concentrate their efforts on aspects of school life that are statutory and seen to be priorities – identified as literacy, numeracy and examination grades.

The Curriculum

· The ethos of current education and whether or not it supports and gives time for the long-term thinking required for sustainability was a thread through all six focus groups. There was overwhelming agreement that ESD cannot flourish with such an over-prescribed and over-full curriculum. This is especially true in KS3 and KS4 and as a result of literacy and numeracy hour in primary schools.

· The prescriptive nature of much of the curriculum was seen by some to have developed an expectation among teachers that they will be told how to do things, which promotes a fear of getting things wrong and limits creativity and risk taking. This inevitably impacts on teachers’ willingness to take on ESD, which by its nature includes uncertainty. 

· The curriculum often appears fragmented. There is insufficient time for teachers to even talk to each other across departments, let alone plan activities together.  Pupils may cover the same topic more than once (in different subjects) and opportunities for reinforcement or development of understanding are not realised.

· The primary curriculum has been given its priorities by the strategies, leaving little time to explore anything other than the ‘core’ at primary level. Whilst it is acknowledged that the new Primary National Strategy and  Excellence and Enjoyment attempts to redress the balance towards a broader curriculum experience, ESD does not yet feature explicitly.

· There seems to be little progression from early years in primary schools through to A-level where many pupils were introduced to sustainability issues for the first time. It is fairly straightforward to include the concepts of sustainability in A-level and GCSE projects, particularly in D&T and Geography, but there was very little understanding of sustainability concepts to build upon.

· The subject-based curriculum in primary schools was felt to make cross-curricular concepts such as ESD difficult to integrate. This was particularly emphasised by three participants with teaching experience in countries where the primary curriculum is more thematic (Canada, Australia and Switzerland). 

· Testing appears to drive the curriculum with SATS in Years 2, 6 and 9, followed by GCSEs etc. There is a preoccupation with targets and results and the pressure is on teachers for their pupils to achieve high grades. This seems difficult to square with introducing ESD, which has, almost by definition, outcomes that are not easily measurable by pencil and paper tests. 

Teacher constraints

Knowledge

· Teachers feel underprepared to write in ESD themes into schemes of work as first, they were often not confident with some of the concepts and secondly, teachers are finding it difficult to interpret the QCA schemes of work to incorporate ESD. Teachers are unhappy with concepts that have ‘just been dumped in’ or ‘tacked onto’ each topic.

· There is a need for teachers to be aware of and trained in aspects of sustainable development before they can effectively find links in the curriculum. This includes knowledge of appropriate resources.

Time

· Some teachers felt frustrated that, even if they were interested in ESD issues, there often wasn’t time for them to research and find the best resources. Thus, ‘lack of suitable resources’ was highlighted as an obstacle but participants acknowledged that it was more the lack of time available to find suitable resources which was the main stumbling block.

· Time is also a key dimension in terms of developing understanding of sustainability concepts and embedding these into coherent teaching programmes – which can take teams of teachers several months of design, implementation and review. Of course, not all teachers can have access to extra time for such professional activity, but there is a clear case to be made for selected subject specialists to be provided with the opportunity to create models of practice through engagement in such a process.

Communication

· Many valuable resources are of little value if they remain undiscovered. This applies particularly to the QCA/ESD website, which only three out of 38 teachers knew about. ‘Putting material on the website’, though relatively cheap and quick may actually be less effective at reaching people without further support. Creating a ‘need to know’ amongst teachers is an essential adjunct, especially with a topic that needs engaging with mentally. Information and materials is not the only teacher need.

· Many felt frustrated that although ESD appeared to be a significant government initiative, very few teachers are aware of it.

Coordination

· There is frustration at the lack of a planned, well-resourced approach to ESD. At the same time it is acknowledged that many teachers suffer from ‘initiative overload’, but especially from initiatives that appear under-resourced.  If there is to be a national drive on ESD it needs to be effectively resourced. This includes time.

· A number of questions were raised by teachers: Who is responsible for a broad introduction of ESD themes in school? Which subject teachers are expected to handle which aspects? Who coordinates any cross-curricular activities? Is there funding for any whole school projects? To some extent such questions are rhetorical, for it is understood that coordination is a school level responsibility. However, models of practice, developed in schools with teachers, may provide impetus and guidance for others.

· There was a tendency to ‘blame’ the next level up for the lack of progress in ESD in schools.  Teachers blamed SMTs, who in turn felt that prime responsibility for change must be with the LEAs and/or government. This of course is unhelpful. ESD is a curriculum initiative that should not be dependent on the centre for materials and approaches. If the ‘mood music’, in the form of resource (time) availability and policy commitment and expectation strikes the right note, local initiatives will provide a solid way forward. 

C. Recommendations

The following points have emerged from all six focus groups in response to the third key question; ‘What are the switch points, which would cause the obstacles mentioned in the previous section to disappear?’ 

The key solution is to raise the profile of ESD and its priority on local school agenda. This can be attempted in a variety of ways but it is vital to provide teachers and school managers time to develop and implement ESD in their schools. Before schools can really engage with this, models of practice, including timing and support and the contributions of subject curriculum, should be developed with a number of local schools. 

Lessons can be learnt from the introduction of Citizenship. Owing to the lack of developed, workable models, the Crick proposal of providing citizenship education at least in part through the subject disciplines looks increasingly unlikely as schools play safe and opt for the ‘short course’ solution in KS4. It remains to be seen whether citizenship achieves it rightful status in the eyes of teachers and pupils, but the risk is that the education potential of the subject disciplines (in this case the humane subjects such as geography and history) is unfulfilled.

ESD is an important initiative, and some teachers thought it may be necessary to give it higher priority in statutory terms. For example; “The solution is to put it on the OFSTED criteria. If somebody was looking for it, schools would have to do I …, which isn’t the same as doing it because you want to, but once it’s ingrained in the system, I’m sure people will see the benefit of it.”

As the speaker acknowledges, statutory requirement is a double edged sword. Our judgement is that ESD provides an opportunity to encourage localised curriculum development, which requires time and leadership. It would also benefit from clear expectation at policy level, which may fall short of another Ofsted requirement.

Whole School Approaches

The point made very forcibly by some teachers that ‘real learning’ will occur as and when educational institutions ‘practice what they preach’, and use their practice as a learning resource.  

· The school must ideally practice sustainability in its decision-making, policies and practice. The school’s practice in SD could provide the context for learning about sustainability within the curriculum. Schools should become accountable for their resource use, and children may be seen as participants in this area of concern. Some examples were voiced:

· Example 1: If the school caterers are moving towards using more organic / fair-traded produce, this could be linked to the curriculum in biology (ecosystems and pesticides), D&T (healthy eating), PSHCE / humanities / RE/ Geography (trading relationships between northern and southern countries).  Installation of solar heating or PV panels could be linked to D&T (eco-design, values in designing and making), physics (energy transfer) etc.

· Example 2: Schools need to become involved in basic recycling schemes in partnership with local authorities. Children could be involved in debates as to, for example, working on recycled paper is beneficial, to whom and in what ways. 

School links with Local Authorities, businesses, NGOs and HE

· It was felt that the more that schools can be brought into practical community initiatives around SD, the more effective will be ESD within the curriculum.

· Local authorities are striving to attain targets in terms of Local Agenda-21 (recycling, transport and energy) and schools should be encouraged – through the provision of time and other incentives/opportunities - to be part of these initiatives.

· Can incentives and rewards be offered to schools? This would assist in the lack of perceived funding for many initiatives. Incentives for schools to save money (energy efficient schemes, recycling) should be introduced. Many teachers see Healthy Schools and Growing Schools (currently in pilot stage) as successful models combining support, training and a whole-school approach.

· Links with businesses should be encouraged. For example, a Waitrose scheme was cited, which set up a collection of plastic bags and produced a school bench for the school.

· Links with NGOs and other organisations (such as ITDG) can offer a lot of support to teachers to make ESD explicit in their resources. Links with universities may provide strong starting points for ideas linked to A-level projects.

ESD Coordination

· There was unanimous agreement that every school should have a designated person or persons (with the responsibility, time and salary) to promote and co-ordinate ESD, both within subjects and across subjects, and in relation to the environmental, economic and social behaviour of the whole school. 

· This person needs to be released occasionally from other duties. In the secondary schools, the coordinator would also be responsible for researching and working with teachers on particular resources and approaches in different departments. It would be desirable that such a person has the opportunity to work with professionals in other schools and sectors.

· The coordinator would be the point of contact by the DfES/ QCA and other agencies.

· The coordinator would make links through existing networks provide by the subject associations, local organisations, NGOs, local authorities and businesses.

Curriculum

· A separate ESD curriculum is not welcome by any of the teacher focus groups.

· The curriculum needs to become more ‘open ended’ to allow teachers the freedom to use their imagination to explore certain themes. This does not imply a curriculum rewrite, for the current national curriculum is considered to be flexible and open to interpretation. This is not always the perception of teachers, however. 

· At primary level, less emphasis and time should be put on literacy and numeracy hours and a more thematic approach encouraged, which would allow an exploration of ESD concepts.

· ‘Progression’ in learning about ESD concepts for children from early years to the end of secondary schooling is of course a major issue. The concepts of ESD need to be embedded into teaching schemes (rather than ‘enhancing’ or ‘tacking on’ ESD theme), but this is challenging an runs risk of repetition through the years without some research (based on students’ work) that may exemplify standards at various levels in relation to certain key ESD concepts.

· GCSE and other specifications need to highlight ESD more explicitly, not so much in terms of content but in terms of conceptual level and syllabus objectives.

Resources
· Time is by far the most important resource that is lacking and is the single most important impediment of progress. Specifically, we feel that local teacher groups need time to research and develop workable curriculum and teaching models. These may provide templates for wider dissemination of materials and approaches (which may include cross curricular collaborations). 

· There are many excellent resources from NGOs, but teachers would like help or clearer signposting and guidance to locate the most appropriate ones. Progress on the QCA website needs to be continued so that it becomes a one-stop-shop for advice and guidance. It is unlikely to be successful in this regard without support of other kinds such as identified above. It is significant that most participants went away from the focus groups ready to look at the QCA/ESD website: curiosity and a need to know had been stimulated.

· Good (often free) resources are available for ESD, but teachers find them difficult to access. NGOs and ‘events’ are very helpful to those who seek them out so again these need to be signposted on well-known websites.

· There are many external resources that can be mobilised – external speakers, local authority initiatives (e.g. around Agenda 21, recycling, walking buses), as well as regional initiatives such as DfID’s ‘Enabling Effective Support Strategy’. 

· It was felt that online resources may be far more sustainable than study packs – they can be updated and refreshed readily and often manipulated for specific local circumstances. However, they are not sufficient on their own. There are quality considerations to do with hardware and printing. It also felt that certain kinds of material are less satisfactorily disseminated on line.

· Many teachers need ‘starting points’ and short video clips can provide the impetus to move into a new area. Organisations may consider producing more visual images (including posters, prompt sheets with key questions, photo packs) rather than text driven information. A disc of classroom ‘cameos’ would be welcome, emphasising for example, classroom organisation, approaches to classroom teaching and pupils talking about sustainability issues.

· At secondary level teachers wanted a textbook, which provides the basis for issues in sustainable development and ESD and then gives links to appropriate resources (web, video, booklets etc) and links to schemes or work. Whilst the motive behind this suggestion is understood and acknowledged (such a boo would provide a ‘starting point’ – see above), we feel that such a book would be impossible to compose (the suggestion sits uncomfortably with the strong feeling expressed against an ESD curriculum) 

It must be noted that the demand for written materials, whether hard copy or in electronic format, was not so strong as the need for encouragement, time and training opportunities.

Training

Training needs to include, in the words of one focus group participant “engaging at a philosophical level about what ESD is about and then making it real. I think it goes to what we were saying about it being an ethos, about caring about what we’re doing as individuals. It’s all very well saying you should do rubbish and you should do transport but actually what’s important is that you are changing the thinking and understanding of people on the staff and helping them then to use that to make it real in their school.”

It is important to recognise the necessity of training teachers and providing support in ESD. This is no easy matter, however. It is relatively ineffective inviting teachers to day conferences, partly because supply cover is an issue and twilight meetings are not popular and are poorly supported and partly because evidence shows that day-inset, no matter how good on the day, rarely changes of develops practice. Training needs to take place in the environment in which teachers and pupils work on a day-to-day basis. Furthermore, by targeting the ‘whole school’ (or at least more than one colleague per school) rather than individual teachers, will have a greater ripple effect and provide mutual support. Teacher training needs to be in the form of a practical workshop and embedded in practice over an extended period, rather than rubric from conferences (and yet more ‘information overload’).

At secondary level, training should focus on helping teachers develop ideas and approaches linked with sustainability e.g. there are many ideas linked with recycling. Bottom up, cpd-led, ‘curriculum development’ projects, which may take in developments within and across the key subject disciplines, could have enormous long term impact. Such projects would involve comparatively small numbers of key teachers at a time, but more than one form each school, and be sustained for a long period - up to a whole school year – to ensure that change is managed and successfully implemented at school/departmental level.

At primary level it may take the form of ‘artefact teaching’ with practical, hands on workshops (eg Mr Rubbish, Lunchboxes).

Subject Associations

· All subject associations could be encouraged with small financial incentives promote ESD more clearly through their websites, magazines and additional booklets.

· Commissioning of subject associations, in conjunction with appropriate NGOs and universities with experience in CPD, to develop in-service training programmes for teachers to empower them to develop ESD strategies. A model that might be interesting to explore in this respect is the ‘local solutions’ methodology of the Geographical Association trialled and refined during 2003-4 with two projects (funded by the Innovations Unit of the DfES and the Creative Science programmes respectively).

· Continue to commission subject associations and organisations to write new lessons, cameos and units of work for Key Stage 1-3, and in particular to examples that show teachers of possible make adaptations to existing programmes that strengthen ESD in Geography, Science, D&T and Citizenship. It perhaps goes without saying that a preparation for this would be to clarify what may characterise ‘strengthening ESD’, both in terms of content and approach. What are the characteristics of excellence in ESD in primary and secondary schools?

AFTERWORD

It is hoped that readers find this report helpful. There is in our view a case for discussing the findings outlined here with the relevant subject associations, perhaps under the auspices of the Curriculum Partnership. Contact can be made via the GA, ASE or DATA.

Subject specialist teachers:


a needs analysis 
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