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	Contributions

	Aspect 1: Curriculum design and content 
· In relation to the curriculum what is it reasonable to expect schools to provide and manage within the statutory time requirements of the primary school day?

· Should primary pupils continue to be introduced to all the subjects of the National Curriculum from Year 1?

· What should be the position of science and ICT within the primary curriculum?

· Should some of the Early Years Foundation Stage areas of learning and development, and pedagogy, be extended into the primary curriculum?

· What is case and scope for reducing prescription and content in the programmes of study? 
	The statement below needs to be read in conjunction with the Geographical and Historical Association’s separate submissions that deal with Geography and History as subjects in their own right. Below we look at a curricular model which supports the role and function of the disciplines of Geography and History within a wider educational entitlement framework. While Geography & History are the drivers for that strand of the curriculum that recognises the saliency and symbiotic relations of the spatial and temporal dimensions of education, the statement recognises the validity and strength of other subjects in such provision: subjects like Music, Drama, RE, Citizenship, PHSEE, English literature, Science and even Design and Technology. All can contribute to Programmes of Study that Geography and History can develop, support and sustain.

The model we propose is a starting point for a dialogue, debate and discussion which sees a revised curriculum that focuses upon the all round education and development of the individual child as an active, positive and constructive member of society.

We believe that all primary-aged children should be entitled to:

· learning in schools that continue to teach a broad and balanced curriculum, which includes the development of the Geographical and Historical understanding and knowledge that are a central feature of all curricula. Both subjects are crucial for promoting the spatial and temporal dimensions of learning. As such, a sense of time and space are essential for the creation of pupils’ personal and community identities that empower them to become active citizens in the plural, liberal democracy of 21st century Britain;

· continuity between key stages, and progression through them, with increasing definition of subjects as disciplines with their concomitant structure, rigour and high level sophisticated thinking skills, processes, protocols and substantive and syntactic conceptual understanding. Pupils assimilate Geography and History as tools for thinking and understanding as they progress through the Key Stage. This they can do through Programmes of Study which draw upon the unique strengths of Geography and History, while also involving other cognate subjects and disciplines.; 

· Programmes of Study with clear links to the parent disciplines of Geography and History. The Geography/History guidelines will provide a balance of disciplinary understanding that covers substantive knowledge and syntactic processes, protocols, discrete skills and second order concepts related to the discipline’s structure. The outcome would be a clear ‘guidance framework’ which teachers can use to develop their own teaching programmes and plan their learning goals and secure progression in learning. As such, we recommend a ‘framework’ curriculum that empowers teachers to create and tailor their curriculum to their pupils’ educational needs and local circumstances while meeting the criteria of the new national curriculum’s requirements. The framework curriculum sees subjects as tools for learning; both in terms of their content and the skills and processes involved in ‘Doing Geography’ or ‘Doing History’.

· ICT is a central feature of ‘Doing History’ and ‘Doing Geography.’ There are also clear and strong links with science, particularly for Geography.

We believe there is a strong case for refocusing the revised programmes of study on concepts, both substantive [content based] and syntactic [process based], with a limited range of exemplary content, in order to further reduce prescription and provide continuity with the revised Key Stage 3 POS:

· Concepts are both substantive, (propositional or ‘know that’ knowledge) and syntactic, (procedural or ‘know how’ knowledge). A conceptual, skills driven curriculum would also enable a clearer link with the Early Years Curriculum (which we support extending into Key Stage 1) whilst ensuring the whole range of subjects contribute to children’s learning in Key Stage 1. 

· Our vision of a concepts-based curriculum grounded in the nature of disciplines supports the case for recasting Geography and History within a single area of experience, with a clear contribution focused on place and space, time, beliefs, values, cultural understanding, diversity, and sustainable development. As such, Geographical and Historical study focuses on explaining and understanding the present: the world in which children grow up, and the future, the world they will inhabit. It is, above all else, part of a contemporary curriculum which uses subject disciplines to provide orientation, focus and direction for the development of young citizens.

· The concepts involved should be core to children’s development and those which geography and history can uniquely lay claim to, see above. A conceptual framework provides the basis of a spiral curriculum in which conceptual understanding is progressively deepened and widened throughout a child’s education. This solution would also accord with effective practice in primary schools, where much geographical and historical learning is closely linked in Key Stage 1 and in early Key Stage 2, with more focused subject teaching in Years 4, 5 and 6, a solution which improves manageability within the time constraints of a primary school week. Some flexibility is essential to enable a balance of knowledge, understanding, skills and values, as well as more generic learning skills, within both integrated and subject-based learning.
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	Aspect 2: Reading, writing and numeracy 

· How might schools be enabled to strengthen their focus on raising attainment in reading, writing and numeracy? 

· What can be done to ensure that these vital subjects are taught thoroughly and systematically, and fully integrated within all areas of the curriculum?

 
	· The symbiotic relationship between Geography and History that treating them as tools for learning presents, also provides the richness, vitality and depth of knowledge to enrich and enhance pupil literacy and numeracy. The theoretical basis of the National Literacy Strategy is grounded in genre theory, i.e. functional literacy, in which the understanding and application of genres has to be contextualised. As such, Geography and History and related disciplines are supremely powerful in providing a full range of genres within the richest of contexts. Numeracy that involves data processing and modelling is also a central feature of both disciplines.

· The development of a Geographical/Historical dimension to the curriculum, working with other subjects as appropriate, enables the current prioritisation and emphasis on literacy and numeracy to be treated as a natural outcome of pedagogy and learning. The literacy and numeracy that pupils must have on leaving primary schools should arise naturally from a focused pedagogy within the wider curricular context. Geography/History would be a major element in this 21st century curriculum. 

· This avoids the current narrow, arid and impoverished curriculum which has 

· done little to enthuse children in their learning 

· effectively squeezed out other parts of the curriculum and 

· impeded continuity and progression into Key Stage 3. 

There is no evidence from the research literature to support further extension of the dedicated time for literacy and numeracy as productive or beneficial to learners: i/e. there is no case for increasing the time given to Literacy and Numeracy to be taught as separate subject.

· A concept based, demand and needs-driven Geography/History strand of the curriculum would enable the cross-curricular development of higher order key skills and provide scope to develop teachers’ expertise in developing literacy, numeracy (and ICT) that is currently lacking. This would require a significant allocation of resources and a training initiative (similar to that for phonics) in order to develop effective pedagogy, including the development of teachers’ subject knowledge, both substantive and syntactic. Such CPD should be flexible enough to meet local circumstances, and to enable teachers to engage in their own curriculum development activities.
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	Aspect 3: Modern Foreign Languages 

· What are the best ways of introducing a modern foreign language as a compulsory requirement of the curriculum at Key Stage 2 as recommended by Lord Dearing’s Languages Review? 


	·  We consider that language learning should not be a bolt-on feature in an already crowded curriculum. Rather language teaching should take place in context, including the cultural and spatial context provided by history and geography. There are already models of good practice where language learning is linked with history and geography themes: more training and dissemination of these approaches is required.
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	Aspect 4: Personal Development 

· What are the personal, social and emotional capabilities that children need to develop through their schooling?

· What is the most appropriate framework for achieving greater integration of these capabilities throughout the curriculum?


	·  History and geography make important contributions to the development of pupils’ values, beliefs and dispositions, especially with regard to identity, cultural diversity, global understanding and sustainable development. As already argued, the temporal and spatial dimensions of education are crucial to a developing sense of personal and communitarian identity. 

· The Ajegbo report emphasised the role of Geography/History in the Citizenship curriculum: indeed, he argued that they should be its major driver. They are thus vital to children’s growing understanding of self, family and community, and to their developing emotional literacy and responsibility for others.

· A concept-based framework of learning, grounded in subject disciplines, is essential to ensure their definition and role within teachers’ progressive Programmes of Study. These, with their learning goals and outcome, will enhance the development of generic capabilities across the whole curriculum.
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	Aspect 5: Transition and progression 

· How might schools make best use of the information available about prior learning, and information from parents and other professionals working with children, to secure optimum continuity and progression for all children from the Early Years Foundation Stage onwards, paying particular attention to the key transition points? 

· What are the options for providing more choice and flexibility in start dates for children entering primary school, especially summer-born children?


	· There is convincing research evidence of significant loss of momentum (and under-expectation of pupils’ capabilities) at the Key Stage 2/3 transition.  Aligning the primary and secondary curricula around concepts may help improve the transition – for example, by supporting local initiatives on transition units in history and geography.
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	Any other comments or contributions


	·  The professional development of teachers in Geography and History, in both Initial Teacher Education and Continuing Professional Development, is crucial to the success of the curriculum that the Rose Review recommends. Currently it is an area of major weakness, and as such should be of the greatest concern to the government as well as to our associations.
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