CfSA – Primary Review Conference March 2008

Response to the Primary Review Consultation

Feedback - Main points from discussion sessions
Session 1

Group 1 – Curriculum Design and Content:
1. The curriculum needs to include an emphasis on subject specific skills and knowledge.  This should on occasions be stand alone and at other times form part of an integrated curriculum.

2. There is a significant need to provide subject specific professional development programmes if primary teachers are to provide a richer curriculum with an appropriate emphasis on subject specific aspects.

3. The current curriculum is too restrictive and over full.  Many aspects of the curriculum have been marginalised and happen only in after school activities. 

4. The very powerful Early Years & Foundation approach to curriculum should be continued into Year 1.  Year 1 is too early to start formal education.  Current practice suggests there is a tendency for a formal education approach to be adopted earlier and this should be discouraged.

Group 2 - Curriculum Design and Content:

1. The acquiring of skills is currently seen as problematic and there is a conflict between the need to address subject capabilities and generic skills.  Currently, the approach through subjects is seen as an ‘extra’.  The primary curriculum lacks the opportunity to balance subject knowledge, skills and understanding, which then needs to be addressed in KS3.

2. Areas of learning beyond KS1 need to be examined to establish how subjects can contribute to the curriculum.

3. Work needs to be done to identify the clutter in the curriculum through KS1 and remove it.

Group 3 – Reading Writing and Numeracy:

1. Teacher knowledge and the Strategies are very useful.

2. Should be about teaching and not focusing on learning.  There is a lack of teacher expertise beyond year 5.  Concept formation is difficult to address in an environment that encourages short term planning.

3. There is a discourse in the classroom and between teachers in different subjects.  Interaction ECR & ECC in teaching.  Lack of teacher expertise in subjects.

Group 4 – Reading, Writing and Numeracy:

1. Breadth of balance and key usage.  Greater scope that subjects provide is needed.

2. Need to build on Early Years practice in KS1 and KS2.

3. Provision needed for government to provide an overhaul but for teachers to hold onto the ‘key aspects’ of the profession.

Group 5 – Modern Foreign Languages:

1. Ensure curriculum coherence in languages and be efficient with languages. Languages are not a bolt on; must influence and impact upon culture and personal development.

2. Resourcing issues – well trained professionals must be valued by securing right resources in ITT training CPD and local support. Local appointments. 

3. Awareness and coherence – local specialist colleges and the development of leaders.

Group 6 – Personal Development:

1. Personal development outcomes – schools responsibility – not too prescribed. 

2. Personal skills should be well developed, impacts well on other curriculum areas.

3. All new proposals must be part of ITT.

Session 2

Group 1 - Early Years to KS1

1. Interpretation of New Curriculum – taught the right way by teachers – requires the retraining of teachers to be flexible/creative.

2. Assessment – without properly addressing subject pedagogy assessment is problematic in the case of young children.

3. More balance needed in the curriculum Early Years/Key Stage 1.  Develop a more creative approach that is child centred.

4. Cover less in greater depth.  Adopt a lighter touch in assessment and reading: OFSTED

Group 2 – Early Years to KS1

1. One Early Years/KS 1 purpose is to support 

2. More personal development for KS1 teachers

3. There is a resource gap between KS1 / KS 2

4. Child development becomes the heart of T&L

5. Look at practice in other European countries – children engage in education at the right stage – not to do with age.

Group 3 - KS2 to KS3
1. Secondary schools frequently underestimate what youngsters can do and fail to appreciate the quality of much primary teaching and learning.  Numerous strategies have been developed to support pupils at transition but they are not used consistently.  There is significant mileage in primary/secondary teachers and headteachers spending time working in the other phase.

2. Pupils should experience primary/secondary schools working and achieving together in the transition phase.  The support of headteachers is vital to ensure that transition is given the status it needs and deserves.

3. Pupils have considerable independence in primary schools, are encouraged to express their feelings and make decisions about their learning.  Positive developments in assessment for learning are sometimes not continued in the secondary sector and pupils have discontinuity of learning approaches.

Group 4 – KS2 to KS3

1. See above.

2. Important to have time to share good practices – primary /secondary – in a structured supportive environment.

3. Exemplification of standards.

14-19 Mapping diplomas through subjects

What role can CfSA play?

1. Producing training and CPD.

2. CfSA can provide forum for members to discuss.

3. Briefing members of the changing machinery of government.

Aspect 1: Curriculum Design and Content

In relation to the curriculum what is reasonable to expect schools to provide and manage within the statutory time requirements of the primary school day?

· Some successful schools have moved to a ‘skills-based’ curriculum, which seeks to progress learning in a more manageable way that link subjects together.  

· There should be a clearer emphasis on skills and knowledge – but this does not mean a skills orientated curriculum.  There should be opportunities for stand-alone approaches and integrated approaches to the curriculum.  To be effective subject specific skills must be taught as well as the more generic ‘key’ skills as set out in Excellence and Enjoyment.

· The breadth of curriculum content will require that subject specific content needs to be limited but should allow for exploration in depth rather than broad brush approaches.  The primary day allows for greater flexibility than does the secondary timetable approach.  This supports children’s learning and allows teachers to respond to pupil interests and needs.

· It is important that a balance is retained between knowledge, skills and understanding.  Skills cannot be taught in isolation to relevant content and without developing knowledge and understanding.

· It is important that the application of skills in different contexts is thoroughly planned to ensure that worthwhile learning takes place within the school day and time is not wasted.

· Currently primary schools place so much emphasis on literacy and numeracy that they ‘squeeze’ out other subjects and narrow pupils’ experiences.  This is the result of testing regimes and school league tables.  Schools give too little emphasis to the development of literacy and numeracy in the context of learning other subjects.  The pressure to deliver specific amounts of time for literacy and numeracy creates a tension. 

· A strength of the approach in which one teacher stays with a class is that the teacher knows the pupils’ strengths and weaknesses very well and can challenge them appropriately to progress their learning.  They can also make links between subjects and learning.  The downside to this approach is that teachers need the breadth and depth of knowledge to teach all subject areas well, especially in the later primary years. 

Should primary pupils continue to be introduced to all the subjects of the National Curriculum from Year 1?

· Subjects are important in the primary school curriculum.  It is recognised that in some schools some subjects are claiming a place in the curriculum, whereas in others the same subjects are seen as ‘extras’ and addressed outside the curriculum.  

· It is very important that there is a wholesale review, which identifies an agreed and common ‘core’ covering the range of subjects all pupils should experience.  This ‘core’ must be manageable for schools so that it can be monitored to ensure it happens.

· The revised PoS at KS3 retain subjects.  To enable continuity and aid transition, pupils in KS2 need to be aware of distinctions between subjects.

What should be the position of science and ICT within the primary curriculum?

· Currently teachers are confused about whether the PoS in ICT are about supporting learning across the curriculum or developing ICT knowledge and understanding.  Both are important, but clarity on the different roles is needed. 

· There is a significant need for professional development if primary teachers are to provide a richer curriculum with an appropriate emphasis on subject specific aspects. 

Should some of the Early Years Foundation Stage areas of learning and development and pedagogy be extended into the primary curriculum?

· Good schools are doing this within the current requirements.  It requires organisational and attitudinal changes but does enable better links to be made with the foundation stage.

· The current curriculum is too restrictive and over full.  Many aspects of the curriculum have been marginalised and happen only in after school activities. The time given to English and mathematics has been out of proportion and has served to marginalise the creative and physical aspects of children’s development.  

· The revised curriculum must be designed as a continuum for pupils from 4 to 14, so that there are no discontinuities of content or pedagogy that hinder pupils’ learning. 

· The very powerful Early Years & Foundation approach to curriculum should be continued into Year 1.  Year 1 is too early to start formal education.  Current practice suggests there is a tendency for a formal education approach to be adopted earlier and this should be discouraged.

What is the case and scope for reducing prescription and content in the programmes of study?

There are three main elements to this, as we see it:

1.
Removing Clutter

· Currently there is ‘clutter’ in the primary curriculum.  The review needs to identify what this is so that the content can be pruned, without undermining the aspects of subject knowledge and understanding that are essential for primary children.

· There needs to be a clear view of what each subject is for in the primary curriculum.  What is appropriate for a primary pupil to learn in 2010?  How does this form a basis for what is statutory in KS3?

· The PoS could be organised into a set of capabilities to make up a whole primary curriculum.  These capabilities would need defining and become statutory – some would be within a subject, some would be linked to one or more subjects.  Capabilities would include knowledge, understanding and skills but be more specific than the broader ‘areas of learning’.  This approach would reduce the clutter and overlap in the current curriculum, prevent subjects being seen as separate boxes and aid the design of teaching units.

2.
Assisting the professional development of teachers
· There are issues surrounding the initial training of teachers and provision of CPD.  Both are dominated by training in how to teach literacy and numeracy and the development of generic skills.  Teachers have insufficient training to develop subject knowledge or to learn how to teach subjects because of the limited training time available.

· A concentration on capabilities and a more focused primary curriculum would enable the subject knowledge needs of individual teachers to be identified more clearly.

3.
 Enabling teachers to ‘own’ and develop their own teaching curriculum

· A National Curriculum for primary pupils must be flexible enough to allow the content to be taught in a way that is appropriate for all children e.g. local interpretations. 

· It must be a framework that which enables and encourages, teachers to develop their own curriculum ideas for implementation.   
Aspect 2: Reading, Writing and Numeracy 

What’s going well?

· Teacher knowledge and common vocabulary have improved due to strategies.

· Strategies developed in literacy and numeracy have been very useful, especially with the establishment of learning objectives. 

· The structure of the curriculum for children is more clearly defined in terms of what they are learning and skills coverage.

How might schools be enabled to strengthen their focus on raising attainment in reading writing and numeracy?

· There is a need to improve the quality of discourse – sustaining attainment after year 6.

· The term ‘raising attainment’ is not appropriate; the use of such terms has skewed the teaching and learning. The question should instead focus on how we can we teach better.

· The relaxation of tests at KS1 has allowed staff to apply their own professional judgment, use more innovative strategies etc.

· There is political imperative, rather than educational objective in the case of reading, writing and numeracy levels, especially in the context of league tables.

· Pedagogic practice is not raising attainment.

· Good teaching is not celebrated because it is not reflected in SATS.

· Years 3 and 4 are currently the weakest regarding learning/teaching.

· Work more closely with parents – as a profession teachers haven’t done a great deal to communicate clearly about what they are doing and why they are doing it.

What can be done to ensure that these vital subjects are taught thoroughly and systematically, and fully integrated within all areas of the curriculum?

· Yr 5 and 6 are hamstrung by huge expectations, particularly regarding their results.

· There is currently dichotomy between teaching for tests and learning for life.

· A focused intensity on these vital subjects for children in Yr.6 is perhaps good.

· SATS helps children to become independent confident learners. 

· Concept formation is difficult in a planning environment which has short term plans.

· Cross-curricular working does happen in some schools, but it is difficult to do this properly.  There needs to be research into cross-curricular learning that can be used as a basis for further cross-curricular development.

· We need to unpick development and contextual problems. If attitudes are not right, learning in other areas won’t take place.

· Children who need one to one learning opportunities are often paired with teaching assistants, they rarely have the necessary training.

· The possibility of learning communities’ needs to be explored i.e. putting children in the stages of education at which they are ready to learn.

Aspect 3: Modern Foreign Languages 

What are the best ways of introducing a modern foreign language as a compulsory requirement of the curriculum at Key Stage 2 as recommended by Lord Dearing’s Languages Review?

 Curriculum Coherence

· Languages should be based on what children need. 

· They should not be a ‘bolt-on’ feature, but should be embedded in the curriculum, influencing and having an impact on other areas of children's learning.  Examples of good practice include a school in West Sussex which introduced the teaching of Spanish from Year 1 to Year 5.

· There is interest in the multi-lingual language awareness project in primary schools, funded by the Esmee Fairbairn Foundation, and its wider applicability, particularly in respect of coherence at secondary transfer.

 

Resourcing

· There is a need for well-trained professionals.

· There are major implications for initial teacher training and CPD to achieve this.

· Local support is essential.

· Mentoring appointments have a role to play at the local level.

 

Awareness and Coherence

· Bespoke packages to support teachers locally should be commended.

· Specialist language colleges and academies have a role to play in their localities.

· Local networks are needed to bring Heads together for planning and developing subject leaders.

· Research into good practice and its dissemination is needed.

Aspect 4: Personal Development

· There is concern expressed about the lack of reference to creative & physical development in the briefing notes.

What are the personal, social and emotional capabilities that children need to develop through their schooling?

· If personal skills/attributes are well developed/rounded it impacts strongly on all other curriculum areas.

· Social skills need to be a strong part of any proposed evolution of personal development.  Most of what has been discussed has resource implications for both the secondary and primary sectors.

· The Government should provide guidelines about personal development, but schools should take responsibility for how they interpret these for their own pupils.  Learning should fit the needs of the children sometimes in discrete blocks, sometimes part of a wider work.

What is the appropriate framework for achieving grater integration of these capabilities throughout the curriculum?

· Whatever framework/ideas are proposed, they must be integrated into ITT programmes.

· The Government must be careful not to marginalise the outcome of personal development by too much prescribed content.

Aspect 5: Transition and Progression (Early Years to KS1)
How might schools make best use of the information available about prior learning, and information from parents and other professionals working with children, to secure optimum continuity and progression for all children from the Early Years Foundation Stage onwards, paying particular attention to the key transition points?

Creating one curriculum that supports every child during EY/KS1 years.

· The difference in the EY and KS1 curriculum poses a problem for teachers as it jumps from ‘areas of learning’ to subjects.

· If there were a curriculum continuum, the information received from EY settings would be more useful and manageable for the receiving teachers.

· In too many cases the interpretation of the curriculum for this phase (i.e. Year 1) is too prescriptive making it inappropriate in many contexts.

· Schools should be given the freedom to introduce more balance in the curriculum. A holistic view of each child's development should be taken into account and consideration given to the social and emotional aspects of learning. Creativity with a purpose was commended as an approach.
The professional development of teachers

· It is important that Y1 teachers fully understand the nature of the information they are receiving; how the data has been generated, and how they can use it.

· One of the issues facing Y1 teachers, for example, is that the EYFS profile is not hierarchical; therefore receiving teachers need to know what has not been achieved and link this into their Y1 planning.

· All EY and KS1 teachers should have opportunities to work in each other’s schools/settings as part of their professional development and to enable them to bring aspects from the alternative phase into their own classroom.  This form of CPD is important for both NQTs and more experienced teachers. 

· It is important that teachers understand how children develop so that they consider the needs of each individual when deciding what approaches to take to teaching.  It is good to see that understanding of child development is now part of the revised QTS standards, but teachers who have undergone training previously might have missed out. 

· Teachers should be encouraged to cover less, but to do it better and in more depth.
· The development of a Masters in Teaching and Learning (MTL) qualification needs to incorporate this area.

Drawing on examples of good practice

· The transition is easier in EY/KS1 units where teachers work together.  Good practice exists where Reception and Y1 teachers plan together in the summer prior to the children transferring to Y1.

· We should look to practice in small schools where Reception and Y1 are taught together.

· Aspects of pedagogy that are used in the EY could be used profitably in Y1 and Y2 to ease transition and provide continuity for pupils e.g. play in the curriculum.

What are the options for providing more choice and flexibility in start dates for children entering primary school, especially summer-born children.

· We need to break away from thinking about the age of pupils and consider ‘stage’ of development?  We should ensure that the developmental records support transfer at the right stage, not age. 

· LAs have adopted many different policies for the start of schooling.  Parental choice should be a key element in decisions about start dates.

· A lighter touch in assessment and recording is recommended for this age group.

Aspect 5: Transition and Progression (KS2- KS3)

How might schools make best use of the information available about prior learning, and information from parents and other professionals working with children, to secure optimum continuity and progression for all children from the Early Years Foundation Stage onwards, paying particular attention to the key transition points?

During the Primary phase:

· Consider the feasibility of gathering information that relates to each child’s readiness to progress from KS2 – KS3 

· Ensure that each child has a ‘Transition’ teacher (funded).  Extremely good practice. KS 2/3

· Refer to literacy/numeracy/science indicators

· Issues from Primary: Information can be sent to secondary schools but it is not necessarily used at the start of KS3

· Primary & secondary partnership – practitioners need to be working alongside each other.

· Systems in Primary/Secondary need to be more closely aligned.

During the Secondary Phase:

· Introduce projects to assist in transition:

· To show pupils how the transition from primary to secondary work can be managed

· Introduce a key project for each child that they can use as a bridge between primary and secondary through the transition period

· Make the projects subject centered not child centered. 

· Secondary schools frequently underestimate what youngsters can do and fail to appreciate the quality of much primary teaching and learning.  Pupils repeat experiences and do not make the progress which should be anticipated.  More liaison and understanding is required between the phases.  

Transition:

· KS 1/2 and 2/3 Key are areas of focus.

· The change of approach from primary class teacher to secondary specialist teachers can be a huge problem for children.  Perhaps a system where part of the week is ‘shared’ time (say for English and mathematics and project work) and always led by the form teacher could be introduced. 

· Leadership and volunteering KS3 downwards developing well.

· SSP helped dialogue.

· Pupils should experience primary/secondary schools working and achieving together in the transition phase.  The support of headteachers is vital to ensure that transition is given the status it needs and deserves.

· It is not only in knowledge and skills development that pupils’ learning is halted at transition.  Pupils have considerable independence in primary schools, are encouraged to express their feelings and make decisions about their learning.  Much of this is lost following transition. Pupils them become demotivated and switched off from learning because of the immediate change of approach.

· Positive developments in assessment for learning are sometimes not continued in the secondary sector and pupils have discontinuity of learning approaches.

· Transition from KS2 to KS3 is not re-inventing the wheel. Numerous strategies have been developed to support pupils at transition but consistency is necessary. 

· There is significant mileage in teachers and headteachers spending time working in the other phase.  There is some experience of specialist schools bringing together clusters of schools to improve understanding across phases. 

ITT 

· Training for core subjects is very effective, but not for FS & RE.

· 1 Year training will be even more inadequate.

· Literacy transition is united – very useful but not always needed.

· Working with primary/secondary colleagues is very helpful.

· Teachers know every child through their work. This is a powerful model. Support scaffolding i.e. exemplification.

· Best practice recognises the value of ‘local clusters’ providing ownership and empowerment.

· There are many examples of good practice. All require teachers to have time for proper liaison; sharing and working alongside each other i.e. part of transition with exemplification is a powerful tool.

What are the options for providing more choice and flexibility in start dates for children entering primary school, especially summer-born children.

· Children in the UK start formal education too early.

· Each child should be considered individually in relation to its readiness to learn e.g. Kindergarten system.

· Ideally FS1 & KS2 in all primary schools.

· Should be about stage, not age.

· Use research (worldwide) to look at when children should start and how long they are in school for.

· Architecture and environment needs to be different for very young children.

http://www.geography.org.uk/eyprimary/curriculumreview/ 


