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RAISING EXPEGTATIONS IN GEOGRAPHY
- EKPEGTING MORE

RATIONALE

This paper has been written to inform the debate on
how increased expectations can help to raise standards
in geography and in doing so help to eliminate under-
performance as identified through OFSTED inspections
and other performance data.

This paper suggests strategies which help raise

standards of geography within the school, both in terms
of classroom practice and pupil achievement.

The paper aims to contribute to the debate about
raising standards in geography by:-

WHOSE EXPECTATIONS?

Different groups have differing expectations.

—
GOVERNMENT

identifying the features of high expectations

focusing on the new national curriculum
geography order which can impact on motivation,
and performance, and the expectations it
encompasses (use of level descriptions, enquiry
based learning, learning across the curriculum,
core and basic skills etc)

providing a positive framework for advisers to
give guidance to teachers and schools

recognising that teacher expectations about the
development of pupils as learners is key to
enhancing geographical thinking, knowledge and
understanding.
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How might their expectations be similar and/or different?
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WHAT EXPECTATIONS?

The link between standards and expectations should encourage the teacher to view performance and achievement
in its broadest sense as determined by:

e The national curriculum - level descriptions:
- literacy, numeracy, ICT aptitudes;
- learning across the curriculum
e End of key stage performance:
- Early Learning goals,
- national curriculum test results,
e External examinations grade descriptions: GCSE, GNVQ, COA, A/AS Levels
e Key Skills

e Baseline assessments which can be used to inform and monitor pupil potential.

WIDER EXPECTATIONS

Expectations go beyond the baseline entitlement of the Early Learning Goals, the national curriculum and
examination syllabi. For example:

e social expectations as exemplified through attitudes and values;

e teacher expectations as exemplified through planning and tasks. For example, teaching and learning
which promotes, through classroom practice:

¢ the development of pupils' higher order thinking skills through the use
of questioning by teachers to 'open up' pupils' learning and to challenge
their geographical understanding and the ability of pupils' to ask
geographical questions ;

e development of autonomous learners by for example a progression
from teacher led geographical enquiry to pupil focused learning and
independent enquiry;

* an entitlement to active and interactive learning;
e offering a range of appropriate activities to develop critical thinking;

e ensuring that a range of learning activities are used to enable all pupils
to use their preferred styles of learning in order to maximise their
learning potential;

e teacher formulated expectations highlighting what most, some or few pupils will achieve. (See end
of unit expectations within QCA Schemes of Work for Geography,)
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RAISING EXPECTATIONS: THE PLANNING INPUT

Planning designed to raise expectations has the following characteristics:

ensures that account is taken of pupils' prior experiences in geography

takes pupils beyond the content for the key stage or syllabus

builds in an expectation of progress in terms of depth, range, scale and complexity of study

sets challenges in geography commensurate with pupils' capabilities beyond the geography curriculum,
e.g. cross-curricular dimension.

builds on the knowledge of established measures of achievement such as level and grade descriptions

addresses the wider expectations relating to how pupils learn and individual learning needs

draws on topical events and issues of interest to the learner

enables a wide repertoire of approaches to teaching and learning

takes account of continuity and progression, within and between phases for all learners.

RAISING EXPECTATIONS: THE TEACHING INPUT

Teaching which demonstrates high expectation is likely to have the following characteristics:-

it extends pupils' thinking towards deeper levels of understanding

it encourages the application of knowledge, understanding and skills to new contexts

it enables greater independence in the learner and the learning tasks

it organises lessons so that progression is explicit.
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This involves:-

1 setting learning objectives and outcomes which:

build on pupils' prior learning in geography
are set within the bigger ideas and concepts and within the planned sequence of work
are shared with pupils in order to motivate and inform them of the purpose and direction of the learning.

reflect challenging expectations for pupil performance in order to ensure progression

2 effective questioning techniques which:

¢ includes a range of types of question which encourage pupils to extend their thinking;

e encourage creativity and speculation.

¢ require extended responses, for example, open ended, higher order, probing questions

e encourages individuals or groups of pupils to formulate their own questions.

The use of questioning may be related to hypothesis testing or setting, or to develop a line of investigation/enquiry.

3 a range of teaching and learning strategies that:

challenge students, motivate and build self-esteem
allow for different learning styles
enable pupils to transfer and apply knowledge, understanding and skills to new geographical contexts

encourage collaborative learning where learners can develop and share their knowledge and
understanding.

enable learners to work independently
provide learning support to enable pupils to meet high expectation eg writing frames.

move learners on to higher levels of performance through manageable steps eg from knowledge and
application to analysis, synthesis and evaluation.

allow learners to choose how to communicate their results.

4 review and reflection

Teachers with high expectations use pupil self-review in order to:

establish the progress made against learning objectives

explore with pupils the strategies used to complete tasks and their application to different contexts eg
would they be confident in using these approaches again?

discuss alternative strategies that could be used and their relative merits

extend the learning by encouraging speculation and creative thinking, e.g. "what might happen if....",
through plenaries and thinking skill based activities.
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RAISING EXPECTATIONS: THE RESOURGE INPUT

Geography is a content-rich subject. It requires a good range of imaginative, stimulating and unusual resources
in order to motivate pupils. The school, its grounds, and the locality can provide many first-hand learning
experiences. People and organisations can also be encouraged to bring reality to the classroom.

Resources for geography can help to raise expectations when:

they are of a high quality in terms of both content and display

several resources are used in combination to allow pupils to draw information from different evidence
bases

the full potential of a text resource is developed by extending or building on the tasks provided

resources are sufficiently open-ended to allow pupils of all abilities to show what they know and can do,
and to allow the most able to demonstrate high achievement

school based resources such as the site, grounds and locality are used effectively to support learning
resources are customised to the individual circumstances of particular pupils or schools

pupils have the opportunity to sort and select the resources they will use from a larger pool including
ICT resources

resources, including people from the local community, organisations, business and commerce, are used
to help develop a "full" understanding of the local geography/environment/community

pupils are encouraged to question resources, (i.e. their origin, or motivation) and to make judgements
about their quality, their purpose, their point of view.

RAISING EXPECTATIONS: THE ASSESSMENT INPUT

Marking and assessment are essential in terms of informing the planning process and in targeting appropriate
expectations:

baseline assessment - judgements need to be made about where pupils are starting from in
geography - whether at the beginning of a new key stage, a new school year or within a sequence
of lessons

using 'data’ to inform what happens next from both statutory and informal sources

plenary sessions which allow pupils to comment on their progress and to articulate what has been
learned (See GAIN Assessment paper 1997)

marking which

- may be related to succinct shared criteria such as causes and consequences, explain
reasons, describe, list

- share listed criteria with pupils in advance of fieldwork enquiry, classroom enquiry, or
other type of tasks.

feedback which informs pupils about what they need to do to achieve

marking which focuses on important concepts, e.g. key aspect, key learning objectives.

RAISING EXPECTATIONS: THE COGNITIVE INPUT

If expectations are to be met fully, most, if not all of the elements as defined by Bloom's taxonomy
(knowledge, comprehension, application, analysis, synthesis, evaluation)
need to be embedded and used within the body of the lesson.
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e.g AVillage Study at Year 4

/KNOWLEDGE:

COMPREHENSION:
APPLICATION:
ANALYSIS:
SYNTHESIS:

EVALUATION:

-

Children say what they already know about villages. They list what\
they expect to find.

They discuss whether all villages are likely to have these things, and
why.

The class completes a land use survey of the village or they look at
a variety of village plans to identify common characteristics.

Pupils work out how much of the village is given over to different
land uses.

In groups, pupils desigh model villages, pulling together their ideas
about how villages work.

They make judgements about the merits of the various models
produced, and compare them with the actual village they have studie(y

Question Types

/Data recall questions

A naming question

An observation question
A control question

A pseudo question

A speculative question
A reasoning question
An evaluation question

A problem solving question

-

pupils remember facts, information without putting information \
to use eg ‘What are the main crops in this country?’

ask pupils simply to name an event, process phenomena without
sharing insight into how it is linked to other factors eg ‘What do we
call the process of coastal deposition?'

ask pupils to describe what they see without attempting to explain
eg 'What happened when the soil was dried?’

involves questions to modify pupils' behaviour rather than their
learning 'Will you sit down John!'

constructed to appear that the teacher will accept more than one
response but in fact teacher has clearly made up her mind that this
is not so eg 'Is this an integrated railway network then?'

ask pupils to speculate about outcome of an hypothetical action.
'Imagine a world without trees, how would this affect our lives?'

ask pupils to give reasons why certain things do not happen 'What
motivates some people to live so near to a volcano?'

is one that makes a pupil weigh up pros/cons of a situation or
argument 'How strong is the case for a bypass around the village?'

ask pupils to construct ways of finding out answers to questions.
'How can we measure the speed of the river here and compare it

with lower down'. J




