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JOINED UP INITIATIVES OR SPINNING TOPS
Are we spinning with initiatives at present?  As teachers
we have pressures to raise standards in our subjects,
pressure to develop the skills and capacities of
individuals and pressure to solve the ills of society.
These goals are not a problem, and the vast majority
of teachers are in the game because they wish to have
a better society and make a contribution to the future
through educating the young generations.  However,
just at present, everyone’s solution is a document, a
booklet, a folder or a pack, whether this is delivered
as paper or as a website.

Just the sheer amount of reading is in itself a massive
pressure. Who was it, who said: ‘Too much information
is no information at all.’  On the other hand  who said
‘Information is power’.  There is a real problem with
what matters just at the moment.

THE PURPOSE IS JOINED UP THINKING
The purpose of this document is to help teachers and
advisers make sense of the ‘big picture’ of the teaching
and learning agenda for secondary school geography
departments.  It is about explaining and joining up the
initiatives that are raining in on us.

To develop these ideas into teaching activities takes
experiences, time and refinement.  There are too many
variables for teachers to pluck examples off the shelf.
Refining is essential. The other pressure is the guilty
feeling that nags away at you, because you haven’t
embraced every initiative and have many partially
complete tasks.  In no time, another one comes along
to derail and leave that task incomplete. Teacher
creativity is at the heart of it.  The quotation from Ted
Wragg is helpful in reminding us that learning and
teaching needs always to evolve.

JOINED UP INITIATIVES?
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Five simple pieces of advice to start.  Whatever you do, focus and reflect on:

• the needs of young people in your classes.

• learning and how teaching influences it.  [Remember teaching and learning has multiple variables

and simple or simplistic solutions rarely work in all situations for any length of time.]

• what is quality education and quality geographical education in particular.

• teacher creativity because it is about personal growth and professional development..

• joining up initiatives to make them manageable and look for support and help from people that

make you feel positive.

‘If no one had reinvented the wheel we would still be rattling around on wooden ones smashing our

joints to bits.  Pneumatic tyres would not exist, nor for that matter would the hovercraft and space

rockets.’

‘Millions of people are grateful that doctors use modern cures like bypass surgery, instead of sticking

half a dozen bloodsuckers on your bum and saying; ‘Well there is no point reinventing the leech is

there?’
Ted Wragg  Last Word TES 13 July 2001
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A.  Joined up initiatives - The Toolkit

Toolkit and comments

KS 3 Strategy:  www.standards.dfes.gov.uk/Keystage3 is
the key website for up to date information.
• Some publications that have been issued:
• Teaching and Learning in the Foundation Subjects Training

materials 1 DfES 0005/2001
• 1Training materials for the Foundation Subjects  DfES

0350/2002
• Literacy across the curriculum DfES 0175/2000
• Literacy in Geography DfES  DfES 0048/2002
• Numeracy across the curriculum DfES 0697/2001 and

some support materials 0699/2001
• Your LEA’s support materials including publications from

consultants
• The LEA’s plan for the work of the consultants

www.nc.uk.net is a key website that offers up-to-date
information from QCA.  This includes:
• National Curriculum for Geography Document
• QCA Curriculum Guidelines for meeting needs of Gifted

& Talented pupils and pupils with learning difficulties
• National Curriculum for Citizenship document
• QCA Schemes of Work KS 3 and 4 and also Teacher’s

Guide
• A link to National Curriculum in action and the

exemplification of standards, where you can download
examples of work which show the characteristics of
different levels.

Initiatives

KS3 Strategy
includes the Foundation
Subjects Strand
(including RE) (FSS,
formerly known as TLF)

Summary

• The KS3 Strategy has five strands:
1. English 2. Mathematics 3.Science 4.ICT 5.FSS
• All LEAs are delivering the strands, but funding for

FSS may not involve all schools in the first year.
• Even where FSS is being delivered it does not

necessarily involve the geography department yet.
However, you need to know when and how all geography
departments in your LEA will be involved.  (Probably
over a two to three year period.)

• There are 14 modules1 in the TLF training folder under
five sub-headings:
• Planning & assessment
• Teaching repertoire
• Structuring learning
• Knowing and learning

• FSS departments will need to conduct an audit –
where appropriate work with your FSS consultant as
they audit and action plan with geography departments

• The four key principles are:
• Expectations
• Progression
• Engagement
• Transformation

Warning: Inevitably this list was best efforts at the time of printing.  Please amend or adapt as necessary.
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Warning: Inevitably this list was best efforts at the time of printing.  Please amend or adapt as necessary.

GAIN

A.  Joined up initiatives - The Toolkit

Toolkit and comments

•
2
Geographical Association website

www.geography.org.uk - inclusion pages
• Index for inclusion http://inclusion.uwe.ac.uk and

http://inclusion.uwe.ac.uk/csie
• Ofsted inspection framework for inclusion ‘Evaluating

Educational Inclusion’ HMI 235 is a key document
available from the publications section of
www.ofsted.gov.uk

•
3
 www.dfes.gov.uk/citizenship  and www.nc.uk.net

has key documents.
• ‘Global Citizenship Education’ Helen Walkington from

the GA www.geography.org.uk
• Birmingham DEC www.tidec.org  has many projects

and publications that will support work in schools.
‘Whose Citizenship?– a toolkit for teachers’ is merely
one example 0121 472 3255

• Other NGOs like the Citizenship Foundation
www.citfou.org.uk and the Institute for Citizenship
www.citizen.org.uk have ideas and case studies for
schools.

Initiatives

Inclusion

Citizenship/
Education for
Sustainable
development

Summary

• The three principles of inclusion2 should underpin
departmental planning:
o Setting suitable learning challenges
o Responding to pupils diverse learning needs
o Overcoming barriers to learning and assessment

for individuals and groups of pupils
• Departments need to address how they are catering

for different groups, pupils from ethnic minority
backgrounds, gifted and talented young people, pupils
with special education needs

• Citizenship is an entitlement for all pupils aged 11-
16 from September 2002

• All geography departments ought to be involved in
delivery of elements of its three strands3:
o Knowledge & understanding
o Enquiry & communication
o Participation & action

• Citizenship objectives combined with geography
objectives add purpose to the subject
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Warning: Inevitably this list was best efforts at the time of printing.  Please amend or adapt as necessary.
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A.  Joined up initiatives - The Toolkit

Toolkit and comments

• QCA has a creativity across the curriculum project which is
being trialled in autumn 2002 and will be available in 2003

• www.sln.org.uk/geography has many ideas for being creative
under its Geo-excellence and Geo-images buttons.

• Thinking skills activities are also creative and can be used
to stimulate creative ways of making sense of geography.
Thinking through Geography edited by David Leat and More
Thinking through Geography edited by Adam Nichols is
available from www.chriskingtonpublishing.co.uk

• Watch out for initiatives at www.becta.org.uk and sign up
for a regular email.

• Have you achieved the New Opportunities Fund standards
in ICT’s contribution to teaching and learning in your subject?

• Keep in touch with ideas via www.sln.org.uk/geography for
example GIS on the web via the Geodata button.

•
4
QCA 1999 Flexibility in the Secondary Curriculum

• Keep an eye on proposed changes, the bringing together of
the qualifications framework, perhaps the lifting of compulsory
KS4 subjects

• Register on the DfES’  ‘TeacherNet’ website
www.teachernet.gov.uk

• Best Practice Research Scholarships are available for teachers
who wish to research an aspect of their practice.  Other
teachers research summaries are available at
www.teachernet.gov.uk and search for BPRS reports

Summary

• The QCA project on Creativity is investigating the
characteristics of creative teaching & learning in
geography as part of an investigation of creativity
across the curriculum.

• Creativity in geography is apparent when pupils express,
in a variety of ways their understanding of and the
visions for the world around them

• ICT is a tool that makes new things possible.  In
geography, it enables higher standards of combinations
of visuals and text, better and more efficient data
analysis and representation, geographic information
systems, the ability to communicate first hand with
people in distant places amongst others.

• What is the impact of increased flexibility on geography
at KS4 4a) across the LEA and b) in individual schools?

• This is a fluid area and very unclear at present and
so it was wise not to provide a summary just yet
because at the time of publication

Professional development is now taking many forms and
is provided by many different organisations, some is free
some is available for  purchase.
There is more emphasis on school based development
through coaching, through research and putting the ‘C’
into CPD.

Initiatives

Creativity

ICT

14-19 Curriculum

Continuous
Professional
Development



5

Warning: Inevitably this list was best efforts at the time of printing.  Please amend or adapt as necessary.

GAIN
A.  Joined up initiatives - The Toolkit

As an adviser/consultant

• Develop an LEA wide strategic approach to
address all of the above giving appropriate
emphasis:

o School based professional development

o Identifying individual school/dept needs

o PD/INSET Strategy

• Adviser networking:

o across the LEA with the KS 3
Strategy manager

o Other subject/phase advisers

o Regional networks: 
directors/advisers

o National networks: eg. GA
www.geography.org.uk and NAIAEC
www.naeiac.co.uk

As a professional

• This is a time of significant and rapid
change and your active professional
involvement in these developments is
crucial.

• You need to be personally well informed
so that you can help others

• Ways of doing this include:

o Attending appropriate CPD and
disseminating the outcomes to
colleagues

o Develop a personal strategy for
categorising and linking all relevant
documents and support materials
to get an overview.

o Use websites to tap into the latest
information

With departments

• Identify any involvement by geography
departments in specific initiatives

• Identify other department engaged related work
in each school and across schools

• Develop astute and reasoned arguments for
geography’s contribution or involvement to
specific initiatives

• Through audits, check preparedness for change
and developments

• Produce an action plan with short, medium and
long-term priorities for change; ensure actions
are ascribed to identified colleagues to lead.

• Maintain or develop a professional development
strategy for the dept. NB school based INSET
and training should be recognised as part of
this.

To watch out for - new qualifications
• A pilot GCSE has developed from the Geovisions project, contact QCA or OCR for details

• GCSEs in vocational subjects from September 2002 e.g. Leisure & Tourism (double award)

• Vocational A level ‘Travel & Tourism/Leisure & Recreation ‘ and others where geographers can

make a significant contribution

• Advanced Extension Award for the most able at A level
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A.  Whole school perspective - sources of information to support the audit and action planning processes

Department

SchoolExternal

Sources of
information

Learning:
Departmental records of pupil performance

Learning:
Portfolios of work

Learning:
Outcomes of pupils’

surveys/questionnaires

Teaching:
outcomes of departmental monitoring and
research

Teaching:
outcomes from mentoring or coaching
programs

PICSI and PANDA data and other
contextural data

External examination data

Other monitoring eg. EAZ, G&T Beacon
School

LEA monitoring or external reviews
and inspections

Teaching:
outcomes from internal school review

Parents’ surveys

Whole school examination data

School self audit

School improvement plan

Activity
Use the diagram to audit your
knowledge and understanding of
data sources.



What’s going on?
This teacher set up an internet enquiry based pupils’
own questions to find out about how their trainers are
made and where they come from ; what conditions
people live &  work in the countries of manufacture;
methods of transport and trade links; who’s making
the most money; the power of designer labels
Using the information they have collected pupils carry
out a mapping exercise to show the commodity chain
to demonstrate interdependence; make a comparison
between economic and social indicators of two
employees of a TNC in two countries of contrasting
economic development. Ask pupils to speculate about
cause and effect: What would happen at each stage
of the commodity chain should trainers go out of
fashion.

Why is it good geography?
• Uses the enquiry process to investigate an issue;
• Uses real and external sources information and try

to find answers to the questions using ICT as a
communication and information-handling tool.

• The activity allows pupils to clarify and demonstrate
an understanding of complex concepts of
interdependence and globalisation.

How does it exemplify the initiatives?
The lesson exemplifies:

• global citizenship as the pupils are asked to consider
the world as a global community;

• using their imagination to consider other people’s
experiences.

• ESD as the pupils have to appreciate how the
quality of life is affected by actions we take now.

• ICT using the internet to carry out an enquiry

Creativity: pupils express their understanding and
vision for the world in which they live.

2.  We must acknowledge that we live in a
constantly changing world and that a if school
geography becomes divorced from this will have
a negative impact on pupil motivation.

What’s going on?
Using digital photographs and maps pupils go on a
virtual fieldtrip of a river during a different season, in
preparation for a visit.  In pairs pupils identify questions
about the river’s characteristics and features and
discuss how they may find the answers.
This is followed by a fieldtrip to the actual location to
collect information to answer their questions. They
take more photographs, make field sketches, measure
cross sections of the channel, take velocity readings
and map land use along the riverbanks. On return to
the classroom pupils decide if they have answered the
questions they have set themselves using the data
from their firsthand investigation. They identify how
the river has changed using the digital photographs
and give reasons why rivers constantly change.  How
might the river they have studied change in the future?

Why is it good geography?
Field work provides opportunities for first hand
investigation of an environment. Pupils are answering
questions that they have generated. They have
opportunities to consider the idea of constantly changing

GAIN
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ÔI enjoyed using the computer to find out where my trainers came from. I didnÕt realise how
badly people who make them are treated, but I was surprised at how much machinery and
ICT they used in Indonesia.Õ Melissa Year 9

B.  What initiatives look like in the classroom
A vibrant and interesting geography is really at the heart of what we are seeking.  To sustain a
vibrant geography, we must respond to a changing world.  These scenarios are another way to
think about the initiatives.  Nuggets from pupils are used to relate them to the initiatives.

1.  The new media age has exponentially increased the sources available to us through ICT.

Pupil quote:
ÔI hadnÕt realised that rivers changed so much
over time.  They look completely different in the
summer from the winter. The same scene from
40 years ago showed a river valley with farm
animals and flooding and now there are houses.Õ
Atif, Year 7



environments. Pupils use maps and a range of
geographical information to develop a sense of place.

How does it exemplify the initiatives?
These lessons help to exemplify:
• the engagement principle of the FSS strand in the

Key Stage 3 strategy by appealing to the range of
learning styles

• the numeracy strand of the Key Stage 3 strategy
• creativity as pupils are asked to think about how

the physical environment  will change in the future

3.  Debates disputes issues are fundamental
to a subject that has more opinions than facts.

What’s going on?
Pupils write 5 things they know about global warming
which they then share with the rest of the class as
individuals. In pairs pupils do a card sorting activity
to distinguish between fact and opinion. They then use
a variety of resources to establish that there are some
things we know for certain about global warming but
there are others that people have different views about.
Groups of pupils are given a role in which to research
global warming such as a farmer, campsite owner, a
builder, house owner etc.. Pupils share their research
with the other groups using the ‘jigsaw’ approach. The
final activity is to produce a piece of extended writing
‘Why I do or don’t believe in global warming’ using a
discussion writing frame where needed.

Why is it good geography?
Pupils develop their understanding of global warming.
Pupils are asked to consider fact and opinion and
explore the notion of certainty and uncertainty, helping
them to recognise that there are not necessarily rights
or wrong answers.  Global warming is a topic which
can involve pupils because it directly affects their lives.
The lesson uses a range of sources and alternative
texts to allow pupils to become critical learners.

How does it exemplify the initiatives?
• The literacy strand of the Key Stage 3 strategy

through speaking and listening, writing non-fiction,
group discussion and interaction.

• The teaching thinking in the FSS strand. Giving
pupils an opportunity to investigate the theory of
global warming through strategies such as ‘fact or
opinion?’

• Creativity – providing opportunities for pupils to
develop personal responses to the future.

4.  Pupils begin to understand the world they
live in better through big ideas, big concepts
that underpin what is going on and can be used
to support understanding of new situations.

What’s going on?
Students were divided into groups.  Each group was
given information on cards about the mudslide in
Venezuela where they had to sort the cards into cause,
effect and response a natural hazard in a developing
country.  Then groups drew a concept map to clarify
understanding of the inter-connecting factors involved.
Pupils had to justify the links to the rest of the class.

Why is it good geography?
The lesson clarifies understanding of key concepts
and provides scaffolding from complex, interconnected
data.  Through group discussion and trial and error,
pupils articulate and develop their understanding.

How does it exemplify the initiatives?
• The teaching thinking and big concepts and skills

of the FSS strand

• Provides open-ended and challenging tasks for
gifted and talented – pace can be self-determined

• Global citizenship –provides an awareness of
differing impacts world-wide

GAIN
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ÔI thought everyone agreed that global warning
was a problem but now I realise that there are
lots of different views.Õ Darren, Year 8

ÔI liked the lesson where we were given
information on cards about the mudslide and
then we had to group the cards to work out
what had happened and why, because it helped
me understand what happened.Õ
Briony, Year 7



5. Maps are fundamental to geography, they
are about freedom of movement so young people
need to develop skills and understand the
purposes of using, creating and making sense
of them.

What’s going on?
Pupils are given photographs, which have been taken
from the window of one of the houses on an OS map.
 In pairs, they had to work out which house it was and
then decide how the landscape/view would change if
a housing development was built on the opposite side
of the road.  What could they still see?  What affect
would the development have on local services? How
would the development affect safety, litter, energy
consumption and other local facilities?

Why is it good geography?
Maps are used in the context of an enquiry. . Pupils
use real places and it is geography relevant to the
learners’ lives and spaces. Pupils are visualising
landscapes and landscape changes and reflecting on
the impact on people and the environment. They
vocalise their opinions using the higher order skills of

interpretation and analysis.  All three learning styles
are used (visual, auditory and kinaesthetic) so that
learners are given the opportunity to use their preferred
learning style.

How does it exemplify the initiatives?
• Links to citizenship as it involves pupils in

developing the skills of engagement and
communication

• Links to ESD (Agenda 21) as it asks pupils to
make decisions about change in their local
environment, evaluating potential adverse impacts
on local distinctiveness.

• Links to FSS  as it engages pupils in discussion
and links to the big concept of change

• Pupils use creativity to make suggestions about
what their local environment could/should look
like in the future.

Activities
Read the examples

Put the pupil quotations on cards and use them with
the “initiatives toolkit” as an easier way for teachers
to understand them all.

Think about a lesson you have done that created
positive and interested learners and produced
successful outcomes.

Describe it and think about how you achieved quality.
Say how it might have contributed to initiatives, such
as citizenship, ICT, literacy, numeracy and others.

GAIN
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ÔImagining what it would be like to be in one of
the houses on the OS map helped me
understand how to do much better map work.
I realised that a map is a picture of the world
around us.Õ Michiko, Year 8



GAIN

10

C.  Thinking about the future - an example in practice
The geography that pupils learn in school will always have to change, it is fundamental to the subject.  Relevance
now is not necessarily relevance for the future. This makes the subject dynamic and exciting. If in the future there
is a framework for KS 3 geography there needs to be clarity about the underlying purpose and big ideas behind
learning the subject so that the subject can reflect the changing world.

New initiatives in education bring challenges.  ‘Big concepts in geography’ is one such challenge from the FSS
strand. If such concepts are explicitly planned for they can support progression for learners and enable them
to transfer ‘thinking’ from one context to another. Progression and continuity are both identified as weak areas
of the subject in 2002 in Ofsted reports.

Here is an initial response to that challenge. It is not a definitive view. The purpose is to debate and discuss
and derive your own view.  (An activity is on the next page)

Concepts in Geography

ÔHelping pupils to see the patterns in the subject rather than presenting the subject as a series of individual
topics.Õ FSS Training materials

Concept
Environment

Interconnectedness
Interdependence

Scale

Development

Perception

Region

Location

Inequality

Debate/Dispute/ Conflict

Change

Distribution

Uncertainty

Causation

Futures

Bias

Landscape

Commentary
The surroundings that affect events and actions

How all things are somehow related to other people, places and environments

The size of the area that we are studying determines the way we interpret the world.
 It can be local to global.

How people change to the natural and human environments - positive or negative

How people respond to a place tells you as much about the person as it does about
the place

The idea that areas of the world at whatever scale have unifying characteristics

Where something is located, can be explained

The notion that there is always variability between people, places and environments

The idea that change and inequality create discourse and that solutions proposed
may lead to disagreement based on differences in attitudes and values

Alteration over different time scales is normal

Patterns of locations that can be explained

Unpredictability is normal, it is not a matter of poor science not identifying all the
variables, geography is about shades of grey, people behave irrationally, nature
responds differently in very slightly different environments, irregular patterns can
create order, not all questions have answers.

This is about multiple causes, multiple effects and multiple responses.

Is about exploring alternative visions of human and natural environments according
alternative choices based on values e.g. sustainability.

The idea that attitudes and values influence peoples views about geographical
phenomena.

The form and characteristics of areas - physical, human, cultural or combinations
thereof.
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Space based
concepts

Place based
concepts

Issues based
concepts

Time based
concepts

Activities
Using the last of the concepts on the previous page try these questions:

• Which are unique to geography, which have a place in other subjects?
· Do you agree these are the big concepts of geography?
· Are there more? If so add them to the diagram.
· Does the commentary capture the meaning of each concept?
· Transfer them to the table (above)
· To what extent does the classification system work?
· Are some concepts more complex, more abstract, more academic than others?

The intention of this activity is to engage in the process of classification Ð there
are no necessarily simple right or wrong answers!

Here is one groupÕs idea to the classification.  Do you agree?

Space based
concepts
Inequality

Interconnectedness
Interdependence

Distribution

Scale

Place based
concepts
Location

Landscape

Region

Environment

Issues based
concepts
Perception

Debate Dispute/
Conflict

Bias

Uncertainty

Time based
concepts
Change

Causation

Development

Futures
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Teacher support rem
ains fairly constant as the tasks increase in com

plexity and
challenge through the em

phasis w
ill change over tim
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 a focus on inform

ation
processing to reasoning and evaluation skills

GAIN

C.  How might we go about planning for progression in conceptual understanding across Key Stage 3?
These two planning models are suggested below for the concept of causation as illustrative ways of thinking about progression.  They are not

definitive, they are to encourage discussion and debate.

Model A

Task remains fairly constant in its level of challenge, teacher support or
scaffolding diminishes over time – develops independent thinkers

E.g .Turkish Earthquake Mystery -Who will leave Izmit…
the Ozen or the Kadak family?

E.g. Industrial Location Mystery –
Why was a Macdonald’s built in Rugeley, Staffs

E.g. Salford Quays Mystery – Who killed Enid?

Year 7 Task

Year 8 Task

Teacher Support

Teacher Support

Teacher SupportYear 9 Task
Teacher support is reduced - leads to greater student independence

Model B

Task difficulty increases over time, teacher support or scaffolding
remains constant – more complex, higher order thinking is developed

…. more complex conceptual understanding

…. even more complex conceptual understanding
(see exemplification below)

Year 7 Task

Year 8 Task

Teacher Support

Teacher Support

Teacher Support

As it is desirable to both increase student independence and increase their capacity for higher order thinking and understanding of more complex
and abstract concepts the above models could underpin Key Stage 3 planning.
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The approach here is to define Year 9 expectations and work backwards to examine learning and teaching necessary in Year 7 (and 8)
to support achievement.

GAIN

C.  What might this look like for the concept - ‘causation’?

End of Year 9 expectation for ‘causation’

Pupils can:
• create their own ‘concept maps’ in which they identify the causes and effects and

the linkages between them
• classify causes e.g. social, economic, natural…..
• understand how multiples causes can create multiple effects and multiple responses
• identify short and long term causes and effects
• understand how effects may themselves become ‘causes’ of further effects – i.e.

identify primary and secondary effects
• understand causes as factors which vary i.e. more abstract causation
• understand the notion of ‘background’ and ‘trigger’ factors
……. with the minimum of teacher support

Exemplification of medium term planning
Objectives:
• To identify intended and unintended effects of urban redevelopment
• To understand how decisions made at a regional and EC levels can have a series of

local effects

Sequence of learning activities:
• Students participate in a role play using briefing cards about the characters living in

a street in Salford
• Students carry out a mystery – Why did Enid die?..... part way through a subsidiary

question ‘How could her death have been prevented?’ is introduced
• Though the teacher ‘debrief’ the students are helped to classify the key ‘causes’ e.g.

economic, political, social
• Students carry out independent research to expand their K & U of these identified

causes
• Students draw their own concept maps identifying and explaining the complex linkages

between the different causes and effects

Year 7 ‘foundation’

If the column on the right describes the expectation for
‘causation’ at the end of Key Stage 3 then what are the
foundations necessary in Year 7, and how should these be
built in across KS 3? ……… here are some ideas for starters,
add to the list.
Pupils must be taught to:
• Classify information and identify criteria on which

classification is based
• Sequence information
• Understand how causes create effects….. initially single

causes and single effects
• Concept map – through teacher modelling the thinking

process to demonstrate explicitly what and how
•
•
•
•
•
•
•
•
•
•
•
•
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D.  The future of geography
This diagram is a way of representing the influences on geographical education

Geographical education is in flux and in a way so it should be because change in the world is normal.  It is our duty as geography educators to support
teachers in the process of meeting that challenge..

Activity
Using this diagram consider what
the pressures are and thoughts
about what might need to change
to maintain geography’s place in
the world of education. You can have
your say on how you would like to
see the GA campaigning for a
changing geography at

www.geography.org.uk

Where is
geography

going?
Pressures

from
educational

change

Pressures
from a

changing
world

Pressures from
change in young

peoples
expectations,

experiences and
attitude


